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A STUDY ONRELATIONSHIP BETWEEN LEVEL OF ASPIRATION                                      

AND     ACHIEVEMENT IN ENGLISH 
 

* Dr. JUDY GRACE ANDREWS 

INTRODUCTION  

Language is for communication and if the communication has to be effective 

and purposeful, one has to attain proficiency in a language which is spoken all over the 

world. English teacher will have to function as a manager of the class rather than a 

teacher. Unfortunately most of the teachers lack motivation to refresh their language in 

their discipline in spite of the fact that they need to update in the field of their teaching 

that the requirements of the students shall be met sufficiently and sumptuously. 

English teachers could do a lot of good work to the teaching of English and they can 

help promote the learning of this language for better global understanding. They could 

render a great service by focusing in the following. They should make the student 

speak, read and write good English. The only way by which one can improve spoken 

English is by thinking in English. Normally non-native speakers think in their mother 

tongues and do the translation in their mind before they make any attempt to give out 

utterances and speak in English. There are three levels by which one can improve and 

attain proficiency in that language.  

▪ The first one is intelligibility. The utterances need to be intelligible enough for the 

listener to comprehend.  

▪ The second level is Fluency, once the speaker tries to speak without any inhibition, 

he must speak fluently. In Fluency, mistakes, both grammatical and structural, need 

to be ignored.  

▪ The third level is Accuracy. Though functional grammar is rated effective for 

communication, the formal grammar is the basis for building of language 

competency. Though Communicative Oriented Language Teaching is emphasized 

by the English Language Teachers, the formal grammar will help the learner to use 

the choicest words, idioms and phrases in proper places.  

Education involves the interplay to teacher and the learner. The achievement of 

students may depend on the level of aspiration. The level of aspiration improves, the 

achievement of the students might improve. The study of level of aspiration will help 

the teacher to see that the student improve their performance.  

NEED FOR THE STUDY  

The level of aspiration and achievement may be interrelated. The level of 

aspiration might influence the achievement. The poor achievement will help the 

learners to increase the level of aspiration. It is useful for the teachers to understand the 

level of aspiration of the learners that it would help the teachers to see that the 

achievement of the learners is improved. Aspiration shares in common with the other 
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horizontal predictors – ability and achievement. Schooling is likely to strengthen the 

common element in performance in life, for instance, general adjustment to the 

demands of the situation. The most important determinant of expectancy and success is 

the individual’s past experience in the same or similar tasks. Past experiences determine 

the level of aspiration of the individual, the standard he or she expects to reach, and the 

level of difficulty he or she is willing to attempt on a certain task. In turn, experiences of 

success or failure in a task are determined primarily by the individual’s achievement 

relative to level of aspiration rather than the absolute level of performance. Attributes 

theory further suggests that individual’s expectancy is determined by the way in which 

he or she explains success or failure. The expectancy will be affected more when these 

are attributed to stable, rather than unstable causes. The effects of teachers expectation 

regarding their students level of achievement (Brophy and Good 1970) may be partly 

due to their influence on the students’ level of expectancy.)  

SIGNIFICANCE OF THE STUDY  

The importance of the level of aspiration in the behaviour of human being is 

related to the success or failure in the life situation. Level of aspiration denotes an 

estimation by the subject with regard to his future achievement. Some of the study 

favours that the level of aspiration is useful in learning English language. Since English 

is an international language and a integral part of elites’ speech and writing, every 

learner citizen of the world has to learn this language effectively. Hence, the importance 

of the significance of the study arose.  

LEVEL OF ASPIRATION  

From birth, man is habituated to aspire for something or other. He wants to 

achieve something by sheer hard work. The word “great” goes with some personalties 

whose behavior had always remained goal oriented. Right from philosophers, 

theologians and conquerors to great warriors and social workers, it could be seen that 

their lives were permeated with some high aspiration. They have always concentrated 

their ultimate destination and struggled to achieve their “ideal-goal”. Their success over 

their “immediate goals” motivated them to set very high standards for the next attempt 

or effort. The word “aspiration” is not a new one but it is used in all fields by all 

people.It is an approach to the performance of a group or as an individual which 

assumes the level of emotional and motivational consequences of a task will not only be 

determined by the success of the task but the aim to complete it too. At the same time, 

the term “level of aspiration” means the standard that an individual expects to reach in 

a field of performance of which he has had some previous experience. 

Researchers have established the importance of the level of aspiration in the 

behavior of human beings and its relation to success and failure in life situations. This 

concept may be highly useful to teachers in particular and to people in general in their 

fields of work. There are many ways in which people consciously direct their behavior 
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and strive to perform certain types of activity, to attain certain ends. They often attempt 

to reach some criterion of excellence, in so doing they set for themselves a “level of 

aspiration” the standard they hope to attain. The act of setting such a level of aspiration 

may itself motivate the individual to try his best, through sometimes knowledge of how 

he had performed previously may be equally effective. 

The concept of ‘level of aspiration’ denotes an estimation by the subject with 

regard to his future achievement. In short it is ‘an excepted level of achievement’. The 

goal setting has been studied in experiments on the level of aspiration. In these 

experiments, level of aspiration refers to a fairly immediate goal, that is, something 

almost within reach. Whatever the subject sets as his momentary goal may be taken as a 

measure of his level of aspiration. The subject expects to succeed but he sets the goal 

high enough that he might fail. He is not satisfied with the low goal where he always 

succeeds. The studies made in this connection suggest that the level of aspiration is a 

cognitive type of motivation which sparks off as the subject becomes involved in the 

task, estimates his own level of achievement, experiences success or failure and thus 

sets his own goal. Some o the reearches like Nanda et al. (1994) found that rural 

students were significantly less intelligent and academically less aspirant than the urban 

students; intelligence   and   academic   aspiration   correlated   positively   with   

scholastic   success   of   both rural and urban students and this positive nature of 

correlation was statistically significant. Verma (1995) studied academic achievement of 

girls students in relation to their rural, urban background and found that  IX grade rural 

students scored higher than urban students though      they had lower level of aspiration 

and low intelligence quotient. 

Researchers accept that when a person is actively involved in a task, he sets 

himself a new standard of goal to achieve. If any individual is involved in a task, he tries 

to gain more and more excellence, and attempts to do better than he did previously. In 

every attempt, he therefore, raises his standard or level of aspiration. The success in his 

attempt, not only gives him satisfaction but also serves as a motivating force. It kindles 

in him, the desire to raise his goal in his next performance. On the other hand, if he fails 

to attain his goal, his failure tends to make him have a lower goal to the extent he can 

achieve in the subsequent attempt. The relation of the level of aspiration of the level of 

past performance at any time depends primarily on the relative strength of the 

following needs.  

▪ Need to keep the level of aspiration as high as possible regardless of the level of 

performance.  

▪ Need to make the level of aspiration approximate to the level of future performance 

as closely as possible.  

▪ Need to avoid failure. The height of the level of aspiration relative to the level of 

past performance as determined by these needs, would to an appreciable degree 
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vary in a consistent manner among individuals due to the factors inherent in the 

individuals regardless of the situation (environmental factors).  

According to Holt (1946) the goal statements in level of aspiration situation are 

defensive reactions rather than indications of motivation to achieve them. The level of 

aspiration set by a person is a function of three factors: 

• The seeking of success  

• The avoiding of failure  

• The cognitive factor of a probability of judgement.  

The last factor refers to the individuals subjective probability of achieving the 

goal. Each achievement goal has utility (subjective value) for the person. According to 

seigel (1957) an achievement scale may be thought of as a utility scale in which each 

achievement goal has utility for the person. The level of aspiration is associated with the 

higher of the two goals between which, the rate of change of the utility function is a 

maximum. rate of change of the utility function is a maximum. There is a tendency to 

shift the level of aspiration from one level to another. The index of flexibility is the 

simple sum of all shifts in the level of aspiration during the test. This index does not 

take into account the direction of the change of level of aspiration which occur after 

success and those which occur after failure.  

THERE IS AN INDEX OF RESPONSIVENESS WHICH CAN BE DIVIDED INTO 

THREE CATEGORIES AS FOLLOWS: 

a. A typical reaction is the response where the level of aspiration is raised with success 

(reaching the level of aspiration) and lowered with the failure (not reaching the level 

of aspiration).  

b. A typical reaction is the response where the level of aspiration is raised with failure 

(not reaching the level of aspiration) and lowered with success (after reaching the 

level of aspiration). c. Another type of typical reaction is the rigidity. Rigidity is the 

response in which the subject “says on” in the same level either with success or with 

failure. Thus they can be divided into three categories. According to Sears (1940) 

those who set their level of aspiration realistically in the positive direction, are 

confident, practical, well-mannered and strongly involved in the task. On the other 

hand, those who set their goal either very high or every low, as compared to their 

actual performance, are sensitive, insecure, self-protective and defensive. Studies 

done by Rotter, sears and Cohen (1942) reveal that the both “very high goal setting” 

and “very low goal setting” go with self-rejection, resulting in poor adjustment. In 

normal life, it happens that a moderately high aspiration goes with high achievement 

in a particular task, while an unrealistically high aspiration or an aspiration lower 

than performance goes with low achievement or failure. In short, Symonds (1952) 

defines “Level of aspiration is important, because it serves as an incentive and carries 

one in normal circumstances to a higher to level of performance”. The present study 
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aims to find out: Whether level of aspiration is directly related to the achievement in 

English.  

ACHIEVEMENT IN ENGLISH  

English is a language spoken all over the world and figures among top 20 

languages of the world. In country like India, English has become the integral part of 

the society. This language has to be mastered so that a learner of this language could 

communicate effectively and purposefully. Normally, the students lacks motivation in 

learning this language. It is the duty of the teachers. to see that the students get 

motivated to learn English language and do well in it. Today, the teachers of English 

emphasize or functional grammar and thus formal grammar is not taught. They give 

importance to communicative skills in English languages. So, Communication Oriented 

Teaching is stressed upon. Therefore, the students need to acquire competency in the 

communicativeness. The present study aimed to know whether there is any relationship 

between level of aspiration and achievement in English. The investigator wanted to 

know if the level of aspiration increased, the achievement in English also progressively 

improved. The first lesson from the standard eleven Reader ‘with the photographer’ by 

Stephen Leacock was taught, a test of objective type questions for 50 marks was 

constructed by the investigator to be administered amongst the chosen sample of 321 

students drawn from randomly chosen nearby six schools. The achievement of the 

students was to be recorded for the study.  

OBJECTIVES OF THE STUDY  

1. To study the relationship between the level of aspiration and achievement in 

English.  

2. To find out whether there is any significant relationship between boys and girls 

with regard to the level of aspiration and achievement in English.  

3. To find out whether there is any significant relationship with regard to religion 

between the level of aspiration and achievement in English.  

4. To find out whether there is any siginificant relationship with regard to community 

between the level of aspiration and achievement in English.  

5. To find out whether there is any significant relationship with regard to types of 

schools between the level of aspiration and achievement in English.  

6. To find out whether there is any significant with regard to boys and girls difference 

between the level of aspiration and achievement in English.  

7. To find out whether there is any significant religious difference between the level of 

aspiration and achievement in English.  

8. To find out whether there is any significant management type’s difference between 

the level of aspiration and achievement in English.  

9. To find out whether there is any significant differences with regard to community 

between the level of aspiration and achievement in English.  
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EDUCATIONAL IMPLICATIONS OF THE FINDINGS  

1. The foremost objective of the education is to change the behaviour of the students. 

Educated man should communicate well and the tool for communication in the 

language. Since English is the languages of the elites, window to world and has been 

used as an official languages in many of the world countries, proficiency in that 

language is a must. The present study helps the teachers to promote the interests of 

the students in learning this language by increasing the level of aspiration. The 

educational implications of the study are:  

2. English teachers should motivate the students to learn this language.  

3. The teachers should see to that the students think in English and speak in English 

only.  

4. The teachers have to increase the level of aspiration so that the achievement in 

English will progressively improve.  

5. The relationship between level of aspiration and achievement in English should be 

seen in boys, in Hindu students and in Government and Government-aided school 

students too. The teachers are advised to have interest in these categories and see 

that the relationship is achieved.  

6. The teachers should help the students get motivated sufficiently in learning this 

language since in most categories the level of aspiration and achievement are 

related and the relationship should be strengthened.  

7. The educational psychologists should think in terms of enhancing the level of 

aspiration so that the achievement of the student in this language might 

correspondingly, progressively, improve.  

8. The teachers should see to that the three levels, intelligibilities, fluency and 

accuracy are attained by the students by promoting the level of aspiration so that 

they should become effective communicators, after all, effective and purposeful 

communication would solve all kinds of problems that the human kind faces as 

individuals, facilities, communities, countries and as a whole. 
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GRADUATE STUDENT’S PERCEPTION OF THE ASSESSMENT OF                         

STUDENTS LEARNING OUTCOMES 
 

* DESALEGNCHAL CHISAJEBENA 
 

ABSTRACT 

The purpose of this study is to explore the perception of graduate students 

about the assessment of learning outcomes in the College of Education, Addis Ababa 

University.  One hundredforty two students were participated in thisstudy, which were 

selected with stratified random sampling from the Departments of Curriculum and 

Teachers Professional Development Studies, Educational Planning and Administration 

and Psychology. Questionnaire was used to collect data. The study showed that group 

assignments, class presentations and essay tests were perceived as the most frequently 

used assessment techniques whereas oral tests and lab reports were as rarely practiced 

in the College of Education. The mean perception score of students from the 

Department of Psychology was higher than that of the Departments of Curriculum and 

Teachers Professional Development Studies and Educational Planning and 

Administration which was statistically significant.  

1. INTRODUCTION  

Background of the study  

Ethiopia has shown great achievement in the enrolment of students in higher 

education by expanding the government HEIs. There is still a long way to reach the 

desired level of enrolment at the Masters and PhD levels. To fill in this gap the Federal 

Democratic Republic Government of Ethiopia (FDRGE) has committed to raise the 

number of graduates to 16,100 of which 3,000 will be PhD by the year 2014/15 (MOE, 

2010).. With increasing enrolment of students, quality of education seems to be 

declined, which is due to a number of factors of which assessment of students is 

assumed to be one.Assessment of student learning outcomes is part and parcel of the 

education at all levels. Recognizing this issuethe Education and Training Policy states 

that “Continuous assessment in academic and practical subjects, including aptitude 

tests will be conducted to ascertain the formation of all round profile of students at all 

levels” (TGE, 1994, p. 18). The mode of evaluation varies from one level of education to 

the other depending upon the requirements of each course and programs. The graduate 

level assessment of students is conducted at the higher levels of learning 

outcomeswhich demands the modeof assessment that corresponds to them. There are 

few studies conducted on the assessment of students learning outcomes in Ethiopia 

especially at the postgraduate level.  

PROBLEM OF THE STUDY 

Learning outcomes refer to the personal changes or benefits that follow as a 

result of learning. Such changes or benefits can be measured in terms of abilities or 
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achievements. GreaneyandKellaghan(2008, p.1) defined learning outcomes as “as the 

knowledge and skillsthat students have acquired as a result of their exposure to 

schooling”. Outcomes describe what the student actually achieves, as opposed to what 

the institution intends to teach (Allan, 1996). According to Kennedy (1999, p.103), 

outcomes are essentially what one ends up with, intended or not, after some form of 

engagement. Many authors define learning outcomes as something that can be 

observed, demonstrated and measured (LinnandGronlund, 2000;Nusche, 2008). 

As stated by Nusche (2008) the term learning outcomes has its origins in 

outcomes-based education; a model of educational structuring that involves the clear 

and explicit identification, statement and assessment of student learning. Outcomes-

based education systems organize curricula around explicit and detailed student 

outcome statements. Such statements describe what the learner is expected to know, 

understand and/or be able to demonstrate at the end of a period (Adam, 2004 and 

Cartwright, Weiner, and Veneruso, 2009). In relation the perception of students, three 

main approaches to learning were identified: surface approaches to learning, deep 

approaches to learning and studying for the highest possible grades approaches to 

learning (Rickards, and Friedman, 1978; Entwistle, 1991; Trigwell; Prosser, 1991 and 

Entwistle, and Tait, 1995).Within conventional assessment practices, namely multiple 

choice and essay typed examinations, students perceive the multiple choice format as 

more favourable than the constructed response/ essay items (Struyven,Dochy, and  

Janssens, 2002). Within the alternative assessment students prefer portfolio assessment 

as it seems to remove the students' perceived level of test anxiety (Slater, 1996). 

Multiple-choice formats, or an emphasis on detailed factual answers, push students 

towards a surface approach, while open, essay-type questions tend to encourage a deep 

approach (Marlin, 1987 and Entwistle&Entwistle, 1991).This study attempted to 

investigate the perception of graduate students about the assessment of learning 

outcomes   in the College of Education, Addis Ababa University, Ethiopia.  

2. METHODS 

DESIGN 

Quantitative approach was used in this study. Descriptive design particularly 

the survey method where questionnaire was used to collect data on the perception of 

students.   The independent variables were the techniques of assessment of students 

learning outcomes and perception of students and the independent variable was the 

students’ academic department.  

PARTICIPANTS 

Graduate students from the departments of Curriculum and Teachers’ 

Professional Studies, Educational Planning and Management and Psychology were 

participated in this study. The total population of the study were 514 graduate students 

from the departments of Curriculum and Teachers’ Professional Studies (N = 95) 
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Educational Planning and Management (N = 24) and Psychology (N = 170). Using 

stratified random sampling technique a total of 142graduate students were selected 

from the departments of Curriculum and Teachers’ Professional Studies (N = 26), 

Educational Planning and Management (N = 69) and Psychology (N = 47). 

INSTRUMENTS  

The instrument this study was questionnaire contain three subsections. The 

first section was on few demographic variables of the students including age, 

undergraduate GPA and Department. Sex was not included as it was decided in advance 

not to be used as one variable in the analysis considering the small number of female 

students in the graduate program. The second part of the instrument contains items on 

the type assessment techniques practiced in graduate program and the third section of 

the instrument was containing 16 items measuring students’ perception. The items were 

pilot tested on 40 graduate students who were excluded from the actual study sample 

and the Cronbach alpha reliability was 0. 83 for the perception scale. The items in each 

scale were rated on a five point where 1 = strongly disagree to 5 = strongly agree. 

METHOD OF DATA ANALYSIS 

The data were described using percentages and descriptive statistics (mean and 

standard deviation). One way analysis of variance was used to find out differences in 

perception among students of the three departments. Further, multiple comparison 

with the Tukey HSD was made to locate the departments with significant mean 

differences on the measure of perceptions.  

3. RESULTS  

USE OF ASSESSMENT TECHNIQUES 

Students were asked to rate 12 items on the use different assessment techniques 

by their instructors as “3 = Always”, “2 = Sometimes”, and “1 = Never”. The data from 

students’ responses were presented in Table 2. 

Table 1: Frequency of using assessment techniques by instructors 

No. Assessment tools 
Ratings 

No response 
Always Sometimes Never 

1  Objective tests 31 21.8 75 52.8 32 22.5 4 2.8 

2  Essay tests 73 51.4 63 44.4 2 1.4 4 2.8 

3  Performance tests 32 22.5 70 49.3 24 16.9 16 11.3 

4  Home take exams 66 46.5 54 38.0 12 8.5 10 7.0 

5  Class presentations 74 52.1 48 33.8 18 12.7 2 1.4 

6  Book reviews 39 27.5 71 50.0 24 16.9 8 5.6 

7  Lab reports 13 9.2 7 4.9 102 71.8 20 14.1 

8  Portfolios 28 19.7 32 22.5 60 42.3 22 15.5 

9  Group assignments 94 66.2 46 32.4 - - 2 1.4 

10  Individual assignments 58 40.8 58 40.8 18 12.7 8 5.6 
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11  Oral examinations 18 12.7 28 19.7 80 56.3 16 11.3 

12  Projects 28 19.7 72 50.7 32 22.5 10 7.0 

As seen from Table 2, students were reported that instructorsalways use group 

assignments to measure students learning outcomes (66.2%). The next techniques 

which got the highest percentage of ratings from the students were class presentations 

(52.1%) and essay tests (51.4%).  On the other hand side lab reports and oral tests were 

rated as never by 71.8% and 56.3 % of the students indicating their least use for 

assessing students learning outcomes in HEIs.  

PERCEPTION OF TECHNIQUES OF ASSESSMENT IN PRACTICE  

Twelve items on the techniques of assessment were rated on a three point scale 

of 1 = never 2 = sometimes 3 = always. The expected minimum score was 12 and the 

minimum was 36. Therefore, the expected mean score was the rating at the centre 

which is 40. The mean and standard deviation of the ratings were presented below. 

Table 2: Mean and standard deviation of techniques used by instructors 
Department  N X  

SD 

Curriculum and Teachers Professional Development Studies 26 22.92 2.50 

Educational Planning and Administration  69 22.16 4.72 

Psychology 47 25.30 4.93 

Grand mean 142 23.34 4.67 

The mean scores in Table 1 shows the students of curriculum Teachers 

Professional Development Studies( X  = 22.92, SD = 2.50) and Educational Planning and 

administration ( X = 22.16, SD = 4.72) rated the use of assessment techniques by their 

instructors below the expected mean score of 24, whereas the students from the 

Psychology Department ( X = 25.30, SD = 4.93) rated above the expected mean score.  

These data indicate that the Department of Psychology uses the students’ assessment 

techniques to the highest extent than the other two departments. The mean scores were 

analyzed using one way analysis of variance (ANOVA) for significant differences. The 

result was shown in Table 3. 

Table 3: Summary of ANOVA for assessment techniques used by instructors 
Source of variation SS df MS F P 

Between Groups 280.85 2 140.43 7.00 0.001 

Within Groups 2788.92 139 20.06   

Total 
3069.77 141 

   

As indicated in Table 3, the differences in the mean rating scores of the 

techniques of assessment by the students of the three departments were statistically 

significant (F (2, 139) = 7.00, p = 0.01).  Further analysis was conducted using the Tukey 
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Post-hoc multiple comparison method to check which of the mean scores were 

significantly different. The mean rating score of the students from the Department of 

Psychology was significantly greater than that of both the Department of Curriculum 

and Teachers Professional Development Studies and the Department of Educational 

Planning and Administration.  

The students perception assessment of learning outcomes by their instructors was 

measured with the use of 20 items were students rated the items on a five point scale of 

1 =   strongly disagree to 5 = strongly agree. The respondents’ raw scores were computed 

and the mean scores were presented in Table 4.  

Table 4: Descriptive statistic on the Perception of learning outcomes 

The maximum possible score on the items measuring students’ perception of 

the assessment of learning outcomes was 100 and the minimum possible score was 20. 

The expected middle scorewas 60.  All the means are above the middle score of 60 

indicating that the perception of student on the learning outcomes assessment from the 

three departments were skewed toward the positive. The comparison of the mean 

scores of the departments show that students form the Psychology Department rated 

greater than the other two departments. ANOVA was used to find out whether the 

mean rating score were statisticallysignificant or not. The result is presented in Table 5. 
Table 5: Summary of ANOVA on the Perception of assessment of learning outcomes by students 

Source of variation SS df MS F p 

Between Groups 1485.10 2 742.55 5.25 0.01 

Within Groups 
19646.34 139 141.34 

  

Total 
21131.44 141 

   

The differences in the overall mean students’ perception of assessment of 

learning outcome scores by their instructors were statistically significant among the 

departments under consideration (F (2,139) = 5.25, p = 0.01).   Further post hoc 

comparison of the mean scores of students perception of assessment of learning 

outcomes by their instructors using the Tukey method showed the there was significant 

mean differences between the mean perception scores of the learning outcomes by the 

students from the Department of Psychologyand Curriculum and Professional Studies 

and the Department of Psychology and Educational Planning and Management.  This 

Department N X  
SD 

Curriculum and Teachers Professional Development Studies 47 64.12 10.79 

Educational Planning and Administration  26 65.72 13.24 

Psychology 69 72.04 10.23 

Grand mean 142 67.52 12.24 
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means that, students from the Department of Psychology perceived that the assessment 

techniques of their instructors were better than the perception of studentsfrom the 

Departments of Curriculum and Teachers Professional Development Studies and 

Educational Planning and Administration.  

5. CONCLUSION 

Trends in assessment emphasize the assessment of learning outcomes with the 

use of variety of techniques.  The perception of students about the assessment of the 

learning outcomes in graduate programs shows that instructors emphases some 

techniques of assessment over the other.  In the college of education of Addis Ababa 

University, instructors tended to emphasize group assignments, classroom 

presentations and essays in their assessment of graduate students learning outcomes. 

Group assignments and class presentations could be the product of few individual 

members of the group unless means are established to control the involvement of every 

student. Such weakness of group assignments and class presentation could be overcome 

by focusing on individual projects, assignments and term papers.  Oral tests could be 

also possible options as one of the techniques of assessment for the courses with few 

numbers of students. 

Assessment of students learning outcomes also differs from department to 

department. The Department of Psychology was perceived as using better assessment 

techniques than the other two departments sampled for this study: Department of 

Curriculum and Teachers Professional Development Studies and Department of 

Educational Planning and Management. Instructors from the Department of 

Psychology actually are better equipped with the knowledge and theories of 

students’assessment which is confirmed by this study. This may be an indicative of the 

need for training of instructors from the other departments in order to improve their 

knowledge and skills of assessment of students leaning outcomes.   
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PERCEPTION AND ATTITUDE OF STUDENT TEACHERS                                       

REGARDING COOPERATIVE LEARNING 
 

* DR. GEETA SHETTY 
 

ABSTRACT  

Cooperative Learning is a strategy that is fast catching on in schools. However 

the huge class size of a traditional Indian classroom makes it difficult to practice the 

strategy. Teacher education courses ought to provide insights regarding progressive 

approaches not only through conceptual inputs but also through practical application 

of the approaches during their teaching practice. The study aimed at finding out the 

perception and attitude of student teachers regarding Cooperative Learning after they 

had applied it in the classroom. The findings revealed that the student teachers 

perceived Cooperative Learning and its aspects namely Planning, Implementation and 

Usefulness quite positively. They also had a favourable attitude towards the approach. 

Thus any barrier in the implementation of a progressive approach can be overcome if 

the attitude is positive.  

KEY WORDS: Co- operative Learning, Planning, Implementation, Usefulness, 

Perception,  Attitude 

INTRODUCTION 

Recent years have shown a paradigm shift in education from individual learning 

to social learning. While individuals are capable of self-directed, goal oriented learning, 

it is increasingly felt that true learning results from deliberations, discussions, 

arguments and interaction. Therefore modern education insists on cooperative and 

collaborative approaches. Cooperative Learning is increasingly seen as an experiential 

and interactive approach and has been employed by educators all over. The approach is 

viewed as dynamic and action oriented by educationists and researchers all over the 

world. Future teachers should be trained in the use and application of various 

approaches in order to equip them to deal with any situation in their teaching learning 

endeavors. Ample amount of research has been done on the implementation and 

effectiveness of Cooperative Learning. Future teachers would need to implement the 

Cooperative Learning strategies in their own respective contexts. Knowing about the 

concept of Cooperative Learning is not enough for student teachers. Conceptual 

knowledge about an approach does not guarantee its implementation. It is only when 

the approach is practically applied in the classroom by the student teachers, would they 

realize the implications. For the holistic development of teachers, the training in 

pedagogical skills is not enough. ‘The application of pedagogical skills needs to be a 

consequence of the exercise of pedagogical judgment which is informed by reflection in, 

on and about the purposes, contexts, processes and outcomes of teaching and learning’ 

(Day C., 2003). 
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The applicability of an approach depends upon the context of the teaching 

learning situation. A typical classroom in Mumbai is huge with at least 60 to 70 

students attempting to learn from a single teacher. Considering the situation it becomes 

rather difficult to manage the classroom activities. Student centric approaches are 

cumbersome and would possibly yield chaos and confusion, thereby leading to little or 

no learning. These apprehensions on the part of teachers and the school managements 

give way to teacher centric traditional approaches of instruction. Traditional 

approaches are found to be the most “comfortable” in the given classroom scenario. The 

context of learning needs to be taken into account while adopting and/or adapting 

progressive approaches. Does this mean that the approach cannot be used in big 

classrooms? Should then teacher education resort to training future teachers in just the 

traditional approaches of teaching languages? Should teacher trainees be exposed to 

progressive approaches at all if the applicability of such approaches is questionable?  

These questions need to addressed in order to make teacher education courses more 

purposeful and relevant to the times. It is therefore that student teachers ought to learn 

and practice the approach and see for themselves if the approach is truly effective as is 

claimed to be.  Therefore the need for such a study titled, ‘Perception and Attitude of 

Student Teachers Regarding Cooperative Learning’. 

CONCEPTUAL FRAMEWORK 

COOPERATIVE LEARNING 

Cooperative learning is defined as students working together to "attain group 

goals that cannot be obtained by working alone or competitively" (Johnson, Johnson, & 

Holubec, 1986). The main purpose of cooperative learning is to actively involve students 

in the learning process; a level of student empowerment which is not possible in a 

lecture format. The underlying premise is founded in constructivist epistemology. It is a 

process which requires knowledge to be discovered by students and transformed into 

concepts to which the students can relate. The knowledge is then reconstructed and 

expanded through new learning experiences. Learning takes place through dialog 

among students in a social setting. 

Cooperative learning is a methodology that employs a variety of learning 

activities to improve students' understanding of a subject by using a structured 

approach which involves a series of steps, requiring students to create, analyze and 

apply concepts (Kagan, 1990). Cooperative learning utilizes ideas of Vygotsky, Piaget, 

and Kohlberg in that both the individual and the social setting are active dynamics in 

the learning process as students attempt to imitate real-life learning. By combining 

teamwork and individual accountability, students work toward acquiring both 

knowledge and social skills. It is a teaching strategy which allows students to work 

together in small groups with individuals of various talents, abilities and backgrounds 

to accomplish a common goal. Each individual team member is responsible for learning 
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the material and also for helping the other members of the team learn. Students work 

until each group member successfully understands and completes the assignment, thus 

creating an atmosphere of achievement. As a result, they frame new concepts by basing 

their conclusions on prior knowledge. This process results in a deeper understanding of 

the material and more potential to retain the material.  

STEPS OF COOPERATIVE LEARNING 

PRE-IMPLEMENTATION (PLANNING) 

After deciding to implement cooperative learning, the biggest challenge will be 

planning and readying the classroom and students for CL.  

• SPECIFY INSTRUCTIONAL OBJECTIVES (ACADEMIC AND SOCIAL) OF CL 

• DETERMINE GROUP SIZE AND ASSIGN STUDENTS TO GROUPS 

• ARRANGE ROOM- Instructors should optimize the space in their classroom so 

that students/groups can interact and move about the room easily. It is essential 

that a group's seats face one another. Further, research tools should be made easily 

available either in the classroom or in another room near the classroom  

• PLAN INSTRUCTIONAL MATERIALS TO PROMOTE INTERDEPENDENCE- 

The instructional methods and materials that an instructor chooses must allow each 

individual to contribute to the group's success in a unique and meaningful way. 

Without these unique contributions, a group's structure and cohesion will be put in 

jeopardy.  

• ASSIGN TASK- When picking an assessment task (product to be produced), the 

instructor should choose one standard to address and match it to the learning 

approach. The cooperative learning group's task should be interesting, challenging, 

and motivating. It should also be a performance driven and authentic task. The 

instructor should clearly explain procedures for the task, provide structure 

(especially useful for inexperienced CL students), and set a specific time frame for 

each part and the whole task. Finally, the instructor should question the students to 

check for understanding of the task and its procedures.  

• EXPLAIN CRITERIA FOR SUCCESS- The instructor should communicate the 

group-work skills that will be evaluated. A rubric should also be created, possibly 

with the students' assistance, which will be used to evaluate the group-work skills 

as well as the assessment task.  

• SPECIFY DESIRED BEHAVIORS- An essential part of cooperative learning's 

success is teaching students how to work in a group. To accomplish this, the 

instructor can conduct mini-lessons on ways to respect others (i.e. praise, taking 

turns, and shared decision making). Students also need to be trained in conflict-

resolution. Finally, it would be wise to use icebreaker activities before beginning so 

that students find that they have something in common.  
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IMPLEMENTATION 

After all the preparations, it is time to begin working. During the 

implementation phase of cooperative learning, the students play the most important 

role. Some of their tasks at this stage include:  

• Working together  

• Listening to one another  

• Questioning one another  

• Keeping records of their work and progress  

• Producing the assessment task (product)  

• Assuming personal responsibility/ being involved in the group  

The instructor also has responsibilities during this stage as well. Johnson, 

Johnson, and Smith (1991) list several roles that an instructor has during the 

implementation of cooperative learning.  

• MONITOR BEHAVIOR- During the implementation of cooperative learning, the 

instructor should circulate throughout the classroom, visiting each group.  

• INTERVENE IF NEEDED- While circulating, if the instructor notices any group 

conflict or off-task behavior, she should intervene. Small-group conflict should be 

resolved as soon as possible, and students should be shown how to prevent 

problems in the future.  

• ASSIST WITH NEEDS- While monitoring the groups' work, the instructor should 

assist groups with their needs. This might involve pointing out additional resources 

and/or points-of-view, and it also includes helping the students reflect on the work 

they have completed and their progress.  

• PRAISE- Students need to know if they are completing the assignment in a 

satisfactory manner, especially if they are inexperienced at working in cooperative 

groups. For this reason, the instructor should let individual students and groups 

know when they do something right or well.  

• Post Implementation 

After many hours are spent planning for cooperative learning groups, the plan is 

then put into action. Johnson, Johnson, and Smith (1991) give three jobs for the 

instructor to complete after the students have worked together to complete and submit 

the task.  

PROVIDE CLOSURE THROUGH SUMMARIZATION 

The instructor should reconvene the entire group of students. At this point, the 

instructor can summarize the important points of the lesson/unit. Another suggestion 

is to have each group summarize their work and points that they think were important. 

This helps the instructor to know exactly in which knowledge level the groups are 

working.  
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EVALUATE STUDENTS' LEARNING 

The instructor should use a rubric to grade/ evaluate each group's assessment 

task. They should also be evaluated on their group work using a rubric. These rubrics 

should have been created during the pre-implementation phase of cooperative learning, 

and the students might have had input into their content. After the instructor has 

completed the evaluations, it is important that they provide feedback to the students 

about their product and their group performance. Without this information, the 

students will not be able to improve their cooperative learning skills.  

REFLECT ON WHAT HAPPENED 

Instructors should keep a record of what worked and why it worked each time 

they undertake a CL lesson or unit. This information can and should be shared with 

their cooperative learning support group. The instructor should also adjust their lessons 

based on the reflection and feedback of the students. This will prevent the stagnation of 

a CL unit; it will grow and change with each group of students. 

After completing the group work and assessment task, the student's job is to 

reflect on the work that was accomplished in their group. What worked and what did 

not work? What would they change or keep next time they work together? The students 

should also give feedback to their instructor. They should be able to tell the instructor 

what worked or what was good about this unit, and they should point out what did not 

work well. This information can be written down or informally discussed in class.  

BENEFITS OF COOPERATIVE LEARNING 

Cooperative Learning has been considered very useful at all levels of education. 

Research has shown that cooperative learning techniques: 

• Promote student learning and academic achievement  

• Increase student retention  

• Enhance student satisfaction with their learning experience  

• Help students develop skills in oral communication  

• Develop students' social skills  

• Promote student self-esteem  

Perception of the Planning, Implementation and Usefulness of Cooperative 

Learning by student teachers would influence their attitude towards the approach. This 

could decide the application of  Cooperative Learning by teachers in the future. 

VARIABLES OF THE STUDY 

The variables of the Study were as follows: 

INDEPENDENT VARIABLES 

• Perception of Planning for Cooperative Learning 

• Perception of Implementation of Cooperative Learning 

• Perception of Usefulness of Cooperative Learning 
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• Overall Perception of Cooperative Learning 

DEPENDENT VARIABLE 

• Attitude towards Cooperative Learning 

OBJECTIVES OF THE STUDY 

The objectives of the study were as follows: 

• To train the student teachers in Cooperative Learning strategies. 

• To make student teachers apply Cooperative Learning strategies in their lessons. 

• To analyze the perception of student teachers regarding the planning of 

Cooperative Learning. 

• To analyze the perception of student teachers regarding the implementation of 

Cooperative Learning. 

• To analyze the perception of student teachers regarding the usefulness of 

Cooperative Learning. 

• To analyze the perception of student teachers regarding Cooperative Learning. 

• To analyze the attitude of student teachers towards Cooperative Learning. 

• To find out if there is any significant relationship between the perception of 

planning of Cooperative Learning and the attitude towards Cooperative Learning. 

• To find out if there is any significant relationship between the perception of 

implementation of Cooperative Learning and the attitude towards Cooperative 

Learning. 

• To find out if there is any significant relationship between the perception of 

usefulness of Cooperative Learning and the attitude towards Cooperative Learning. 

• To find out if there is any significant relationship between the perception of 

Cooperative Learning and the attitude towards Cooperative Learning. 

HYPOTHESES FOR THE STUDY 

The hypotheses framed for the study are as follows: 

• The student teachers do not have a high perception of the planning of 

Cooperative Learning. 

• The student teachers do not have a high perception of the implementation of 

Cooperative Learning. 

• The student teachers do not have a high perception of the usefulness of 

Cooperative Learning. 

• The student teachers do not have a high perception of Cooperative Learning. 

• The student teachers do not have a positive attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

planning of Cooperative Learning and their attitude towards Cooperative Learning. 

• There is no significant relationship between the student teachers’ perception of 
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implementation of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

usefulness of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

Cooperative Learning and their attitude towards Cooperative Learning. 

METHOD OF STUDY 

The Descriptive Survey Method was used for the study. The student teachers 

were initially trained in the Cooperative Learning strategies and then coached and 

guided to apply them in their lessons. The lesson plans were made by the student 

teachers according to a prescribed format. At the end of practicing the strategies the 

data was collected to obtain the perception and attitude of the student teachers 

regarding Cooperative Learning. 

SAMPLE 

30 student teachers, of the Bachelor of Education Programme of the Mumbai 

University, were the respondents for the study.  

TOOL FOR THE STUDY 

The tools prepared to collect data were as follows; 

• Cooperative Learning Scale: This is a four point rating scale that measures the 

perception of student teachers on three aspects of Cooperative Learning namely 

Planning, Implementation and Usefulness. The descriptors that the statements had 

to be marked on were Strongly Agree, Agree, Disagree and Strongly Disagree. The 

test-retest reliability of the tool is 0.82   

• Scale on Attitude towards Cooperative Learning: This too is a four point scale 

and the descriptors that the statements had to be marked on were Strongly Agree, 

Agree, Disagree and Strongly Disagree. The test-retest reliability of the tool is 0.76   

DATA COLLECTION 

The data was collected in the following way 

• Orientation: The student teachers were oriented to the theoretical aspects and 

strategies of Cooperative Learning. They were then provided inputs on lesson 

planning based on the Approach. Demonstrations were provided on the practical 

use of the Approach.  

• Coaching: The student teachers were then coached and guided to teach in real 

classroom settings using Cooperative Learning. 

• Implementation: Student teachers implemented the Approach in the school 

settings as per the coaching provided.  

• Feedback: The tools were administered and the data was collected. 
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DATA ANALYSIS 

The data collected was analyzed to determine the Mean and Standard Deviation 

of the variables under study. Percentage analysis was done for each statement of the 

Cooperative Learning tool for positive and negative perception. 

Table 1: Descriptive Statistics of the Variables 

Variables Mean Median Mode 
Standard 

Deviation 

Perception of Planning 20.73 21.00 22.00 2.26 

Perception of 

Implementation 
35.30 36.00 36.00 2.72 

Perception of Usefulness 31.80 30.00 30.00 3.16 

Overall Perception of 

Cooperative Learning 
88.50 88.00 88.00 5.23 

Attitude 42.63 41.00 39.00 4.29 

DISCUSSION 

• The difference between the Mean, Median and Mode of the distribution on the 

student teachers’ Perception of Planning in Cooperative Learning is negligible. 

Hence the distribution is near normal. 

• The difference between the Mean, Median and Mode of the distribution on the 

student teachers’ Perception of Implementation of Cooperative Learning is 

negligible. Hence the distribution is near normal. 

• The difference between the Mean, Median and Mode of the distribution on the 

student teachers’ Perception of Usefulness of Cooperative Learning is negligible. 

Hence the distribution is near normal. 

• The difference between the Mean, Median and Mode of the distribution on the 

student teachers’ Overall Perception of Cooperative Learning is negligible. Hence 

the distribution is near normal. 

• The difference between the Mean, Median and Mode of the distribution on the 

Attitude of student teachers towards Cooperative Learning is negligible. Hence the 

distribution is near normal. 

ANALYSIS OF PERCENT MEAN 

Percent Mean was calculated to know the magnitude of perception of 

Cooperative Learning and the Attitude towards Cooperative Learning. Table 2 shows 

the magnitude for the obtained value of Percent Mean. 

Table 2: Magnitude with reference to Percent Mean 
Percent Mean Magnitude 

0 – 20 Negligible 

21 – 40 Low 

41 – 60 Moderate 

61 – 80 Substantial 

81 – 100 V. High 
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TABLE 3 :MAGNITUDE WITH REFERENCE TO THE PERCENT MEAN                              

OF EACH VARIABLE 
Areas Mean Percent mean Magnitude 

Planning 20.73 65.38% Substantial 

Implementation 35.30 57.19% Moderate 

Usefulness 31.80 72.67% Substantial 

Overall Perception of 

Cooperative Learning 
88.50 65% Substantial 

Attitude 42.63 68.17% Substantial 

 

Figure 1 :Bar Diagram showing the Percent Means of the Variables 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 

DISCUSSION 

• The student teachers’ perception of the Planning and Usefulness of Cooperative 

Learning has been found to be Substantially high. 

• The student teachers’ perception of the Implementation of Cooperative Learning 

has been found to be Moderately high. 

• The student teachers’ overall perception of Cooperative Learning has been found 

to be Substantially high. 

• The student teachers’ Attitude towards Cooperative Learning has been found to 

be Substantially high. 

PERCENTAGE ANALYSIS 

Percentage Analysis of each statement of the tool was done to find out what was 

perceived positively or negatively about Cooperative Learning. Tables 2, 3 and 4 show 

the positive and negative perceptions of student teachers regarding the Planning, 

Implementation and the Usefulness of Cooperative Learning. 
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TABLE 4: PERCENTAGE ANALYSIS OF THE STATEMENTS REGARDING THE  

STUDENT TEACHERS’ PERCEPTION OF PLANNING OF COOPERATIVE 

LEARNING 
Sr. 

No. 

Statement Agree Disagree 

1 Time spent on planning CL strategies is time invested. 93.33% 6.67% 

2 Planning for CL is very tedious. 66.67%@ 33.33% 

3 Planning a lesson using CL is very time consuming. 86.67%@ 13.33% 

4 Preparing the class and materials for CL demands too much 

time 

56.67%@ 43.33% 

5 CL requires the teachers to have thorough content knowledge. 100% 0% 

6 Planning for CL demands thorough research in the subject. 93.33% 6.67% 

7 One needs to be creative to plan a CL Lesson. 100% 0% 

@ indicates the statements that had a large percentage of negative perception by 

the student teachers.  

DISCUSSION 

• The student teachers felt that planning Cooperative Learning lessons is very 

tedious and requires a lot of hard work (66.57%). Moreover they also felt that 

planning the lessons is very time consuming (86.67%). 56.67% of student teachers 

felt that preparing teaching materials and the classroom for Cooperative Learning 

also demanded lot of time. 

• However majority of the student teachers felt that the time spent on planning 

Cooperative Learning was worth the effort. Majority of them felt that planning 

demands thorough content knowledge, research and creativity. 

• From Table 3 and Table 4, it is evident that though Planning Cooperative 

Learning lessons is tedious and time consuming, it is perceived by student teachers 

as being substantially positive.     

TABLE 5: PERCENTAGE ANALYSIS OF THE STATEMENTS REGARDING                         

THE STUDENT TEACHERS’ PERCEPTION OF IMPLEMENTATION                                         

OF COOPERATIVE LEARNING 
Sr. 

No. 

Statement Agree Disagree 

1 CL can be practiced in schools inspite of space 

constraints.  

80% 20% 

2 Class size affects the effectiveness of CL. 93.33% @ 6.67% 

3 It is not possible for a teacher a CL class single handedly. 20% 80% 

4 Sharing of ideas does not really happen among learners. 16.67% 83.33 % 

5 Arranging the classroom for CL lesson poses a difficulty.  80 %@ 20% 

6 Monitoring the working of groups is difficult. 30% 70% 

7 Student groups do not understand CL even when 

explained. 

13.33 % 86.67% 

8 Giving instructions for CL to students is tedious. 33.33% 66.67%  

9 A lot of time is wasted while conducting a CL lesson. 10% 90% 

10 It is difficult to make students share ideas during a CL 33.33% 66.67%  
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lesson. 

11 CL leads to chaos and confusion in the classroom. 23.33% 76.67 % 

12 CL leads to constructive noise. 90% 10% 

13 It is difficult to maintain discipline while conducting a 

CL lesson. 

70% @ 30% 

@ indicates the statements that had a large percentage of negative perception by 

the student teachers.  

DISCUSSION 

• At the Implementation stage student teachers felt that the class size poses 

difficulties in implementing Cooperative Learning in the class. This could be the 

reason that arranging the classroom for Cooperative Learning becomes 

cumbersome as also maintaining class discipline. 

• However most of the student teachers have found the chaos, confusion and noise 

in the classroom as constructive. Majority of the student teachers felt that space 

constraints do not really pose difficulties. They were able to give instructions, 

monitor, stimulate interaction and manage classroom sharing effectively. 

• Thus from Tables 3 and 5 it is clear that the student teachers perception of 

Implementation of Cooperative Learning is moderately positive.    

TABLE 6 :PERCENTAGE ANALYSIS OF THE STATEMENTS REGARDING THE 

STUDENT TEACHERS’ PERCEPTION OF USEFULNESS OF COOPERATIVE 

LEARNING 
Sr. 

No. 

Statement Agree Disagree 

1 Not much learning takes place through CL 100% 0% 

2 CL helps the learners to overcome covert (shy) behaviour. 93.33% 6.67% 

3 Greater application of ideas is facilitated by CL 100% 0% 

4 CL helps to create a democratic environment in the class. 96.67% 3.33% 

5 Every child is encouraged to think in a CL lesson. 96.67% 3.33% 

6 CL helps to obtain multiple perspectives from students. 100% 0% 

7 CL helps to develop decision making skills among learners. 100% 0% 

8 Students learn to appreciate each other’s ideas. 100% 0% 

9 CL promotes uninhibited learning. 96.67% 3.33% 

10 CL develops goal oriented learning among students  100% 0% 

DISCUSSION 

• Student teachers are in agreement with the usefulness and benefits of Cooperative 

Learning. 

• Thus from Tables 3 and 6 it is clear that the student teachers perception of the 

Usefulness of Cooperative Learning is substantially positive.    

PEARSON’S CORRELATION 

The Pearson’s Correlation was computed to test the following hypotheses; 

• There is no significant relationship between the student teachers’ perception of 

planning of Cooperative Learning and their attitude towards Cooperative Learning. 
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• There is no significant relationship between the student teachers’ perception of 

implementation of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

usefulness of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

Cooperative Learning and their attitude towards Cooperative Learning. 

TABLE 7 SHOWS THE R-VALUE AND THE EXTENT OF ITS SIGNIFICANCE. 

TABLE 7 :PEARSON’S CORRELATION AND ITS INTERPRETATION 
Sr. No Variables Correlated Value Interpretation 

1 Attitude & Perception of Planning of CL -0.021 No significant relationship 

2 Attitude & Perception of Implementation of CL 0.016 No significant relationship 

3 Attitude & Perception of Usefulness of CL 0.211 No significant relationship 

4 Attitude & Overall Perception of CL 0.015 No significant relationship 

CONCLUSION: 

• There is no significant relationship between the student teachers’ perception of 

planning of Cooperative Learning and their attitude towards Cooperative Learning. 

Hence the hypothesis is accepted. 

• There is no significant relationship between the student teachers’ perception of 

implementation of Cooperative Learning and their attitude towards Cooperative 

Learning. Hence the hypothesis is accepted. 

• There is no significant relationship between the student teachers’ perception of 

usefulness of Cooperative Learning and their attitude towards Cooperative 

Learning. Hence the hypothesis is accepted. 

• There is no significant relationship between the student teachers’ perception of 

Cooperative Learning and their attitude towards Cooperative Learning. Hence the 

hypothesis is accepted. 

FINDINGS 

The findings of the study were as follows:  

• The student teachers have a substantially positive perception of the planning of 

Cooperative Learning. 

• The student teachers have a moderately positive perception of the 

implementation of Cooperative Learning. 

• The student teachers have a substantially positive perception of the usefulness of 

Cooperative Learning. 

• The student teachers have a substantially positive perception of Cooperative 

Learning. 

• The student teachers have a substantially positive attitude towards Cooperative 
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Learning. 

• There is no significant relationship between the student teachers’ perception of 

planning of Cooperative Learning and their attitude towards Cooperative Learning. 

• There is no significant relationship between the student teachers’ perception of 

implementation of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

usefulness of Cooperative Learning and their attitude towards Cooperative 

Learning. 

• There is no significant relationship between the student teachers’ perception of 

Cooperative Learning and their attitude towards Cooperative Learning. 

DISCUSSION 

Cooperative Learning has been perceived favourably by the student teachers. 

Though the class size makes it difficult to make arrangements in the classroom for 

Cooperative Learning, the student teachers felt that it could still be implemented 

effectively. The student teachers did feel that planning of Cooperative Learning 

demanded much time, but they were very sure of the usefulness of the strategy. The 

positive attitude of student teachers towards Cooperative Learning is irrespective of 

their perception of Cooperative Learning.   

CONCLUSION 

It is heartening to see that the number of students in class and the possible 

hindrances is not seen as a deterrent to the application of Cooperative Learning in 

schools. This knowledge comes from the application of the Approach by the student 

teachers in their practice lessons. If progressive approaches are left at their conceptual 

level in the teacher education course, future teachers would be apprehensive about the 

feasibility of applying these approaches. It is therefore essential to make student 

teachers actually experience the application of the Approach under the guidance of 

teacher educators and take decisions for themselves. It is only then can it be ensured 

that progressive approaches would make their way from teacher education courses to 

actual classrooms. Only such practices can bridge the gap between theory and practice.  
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ROLE OF SCHOOLS IN INCLUSIVE EDUCATION 
 

* Dr. P. SEKAR  
 

ABSTRACT 

The human society has in general, always tended to isolate and segregate people 

with disabilities. It is not only in India, across the world, individuals with disabilities are 

a discrete and insular minority, and subjected to unequal treatment. Relegated to a 

position of psychosocial, cultural, economic and political powerlessness, the disquiet of 

social discrimination severely affects their self-belief, esteem, and social behaviour. 

Inclusive education lays the foundation to an inclusive society accepting, respecting and 

celebrating diversity. The paper intends to review need of inclusive education in India, 

and traces the concept of inclusive education in Indian perspective and the role of 

schools in inclusive education. 

INTRODUCTION 

Children are unique and their learning needs differ. There is a greater amount 

of responsibility on the teachers to cater to the need of each child.  Though Educators 

understand the concept of multiple intelligences, when it comes to the practical 

classroom it becomes a daunting task to deal with gifted children, children with 

learning disabilities and different levels of academic intelligence Renisha Winston 

(2009). If education is a fundamental right, then children with special needs also 

deserve an equal chance at pursuing their academic aspirations (Jaya Mitra, 2012). In 

order to achieve truly inclusive education, we need to think about and incorporate 

children with special needs into regular schools. Because these kids face some sort of 

barriers to learning and participation in the classroom.  Inclusion involves all students 

having the right to be truly included, to actively participate with others in the learning 

experiences provided, to be valued as the members of school community and to have 

access to a system that delivers a quality education that is best suited to their unique 

competencies, skills and attributes. Inclusive education means including children with 

disabilities in regular classrooms that have been designed for children without 

disabilities (Kugelmass, 2004). It refers to an education system that accommodates all 

children regardless of their physical, intellectual, social, emotional, linguistic or other 

conditions.  The non-disabled peers adopt positive attitudes and actions towards 

learners with disabilities because of studying together in an inclusive classroom. The 

inevitable presence of differences among students mean that school needs to become 

more comfortable with building inclusive communities that value diversity.  

PRESENT SCENARIO IN INDIA 

Presently, the academic system has few schools that are equipped to cater to the 

needs of special children. While government schools tend to ignore or try to cater them, 

some private schools have doing somewhat better. These children require special 
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attention and they can be slow learners. So, a teacher who has to transact with many 

children in the classroom may not have adequate time to spend to them. To manage 

this situation, the schools recruit special teachers. Economic divide is inconsequential 

when it comes to parental support, be it affluent or poor, most of the times the parents 

are unable to cope with such a child. 

CONCEPT OF INCLUSIVE EDUCATION 

In schools, inclusive education does not meant just enrolling a child with 

disability in the regular classroom. The child should be given help to cope with the 

regular class work.  Inclusive education is a process of increasing the participation of all 

students in school, including those with disabilities (Ainscow, 2000). Inclusive 

education is about all children learning together even if they differ from each other in 

styles and pace of learning. It is a dynamic process because it addresses all aspects of 

child development-emotional, physical, intellectual, creative, social etc. It is about 

celebrating diversity and changing the rigid school system in order to meet the needs of 

all children. In an inclusive class all children appear to be happy and participating.  

Inclusion can be viewed from three perspectives they are: 

● Physical inclusion 

● Social inclusion 

● Cognitive inclusion 

PHYSICAL INCLUSION 

It receives consistent promotion, support and facilitation from the government. 

All the policies and regulations have made education free and compulsory for all 

children. No institution can deny admission to a child with disability because of his/her 

disability. The Universalisation of Elementary Education (UEE) focuses on enrolment, 

retention and achievement of all children.  

SOCIAL INCLUSION 

It is only happening in sections of the society. In the lower socio-economic 

strata, research studies have revealed that there is greater acceptance of persons with 

disabilities (PWD) with minimum expectations from them, whereas people from 

economically upper and affluent class of society have high expectations from PWD and 

for acceptance, they do not move beyond denial.  

COGNITIVE INCLUSION 

By allowing the children with special educational needs to study in general 

classrooms with normal children. Cognitive inclusion is possible only if the subject 

matter is broken down into smaller learning units and teacher makes sure that all the 

children to the expected level of mastery learn each of the micro units of a lesson. For 

each child will be given equal opportunity to learn, understand, retain and reproduce 

the information at an appropriate time and in appropriate manner.  
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HOW IS INCLUSION DIFFERENT FROM INTEGRATION? 

Now-a-days, the terms ‘integration’ and ‘inclusion’ are still confused and it is 

necessary to differentiate between the two terms. Integration is described as “the 

process of moving children from special education settings into regular classrooms 

where they undertake most, if not all of their schooling” (Ashman and Elkins, 1998).  

Inclusive education is striving to achieve a way of life in schools where people are 

valued and treated with respect for their varied knowledge and experiences (Carrington, 

1999). In special school concept, the special education component is APART from the 

general education system, whereas in integrated approach, it is A PART of the general 

education. Inclusive education goes one step further, that is, the special education is an 

INTEGRAL PART of the general education system. Therefore, the transition from 

“Special School Concept” to “Inclusive Education” can be treated as an evolutionary 

process in the services for children with disabilities. 

PRINCIPLES OF INCLUSION 

The UNESCO Salamanca Statement and Framework for Action on Special 

Needs Education (1994) articulated the underlying principles on which inclusive 

education is based. These are that:  

➢ Every child has a fundamental right to education. 

➢ Every child has unique characteristics, abilities, interests and learning needs. 

➢ Education systems need to accommodate this diversity in student population. 

➢ Those with special education needs must have access to regular schools. 

➢ Regular schools with an inclusive orientation are the most effective means of 

combating discriminatory attitudes, creating welcoming communities, building an 

inclusive society and   achieving education for all. 

In addition, it is argued that inclusive schools provide an effective education for 

children and improve the efficiency and ultimately the cost effectiveness of the entire 

education system (Gillies and Carrington, 2004). 

POLICY AND LEGISLATIVE FRAMEWORKS 

The following are some of the International and National level Policy 

frameworks and Legislations are explained that are relevant to education and to 

children with disabilities. 

The Constitution of India (26 November 1949): It clearly states in the Preamble 

that everyone has the right to equality of status and of opportunity. The Article 41 of the 

Directive Principles of the Indian Constitution supports the right to work, to education 

and to public assistance in certain cases including disablement. Further, Article 45 

commits to the provision of free and compulsory education for all children up to the 

age of 14 years. Based on this, the Constitution (86th Amendment) Act 2002, has been 

enacted by the parliament making education a fundamental right of all children in the 

age group of 6-14 years. 
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The National Policy on Education, 1986 (NPE, 1986), and the Programme of 

Action (1992): It stresses the need for integrating children with special needs with other 

groups. The objective is “to integrate the physically and mentally handicapped with 

general community as equal partners, to prepare them for normal growth and to enable 

them to face life with courage and confidence” 

Integrated Education for the Disabled Children: In the 1970s, the government 

launched the Centrally Sponsored Scheme of IEDC. The scheme aimed to provide 

educational opportunities to learners with disabilities in regular schools and to facilitate 

their achievement and retention. Under the scheme, full financial assistance is provided 

to for setting up resource centers, surveys and assessment of disabled children with 

disabilities, purchase and production of instruction materials, training, and orientation 

of teachers. 

The Salamanca Statement and Framework for Action: On Special Needs 

Education (1994) emerge as a result of deliberations held by more than 300 participants 

representing 92 governments including India and 25 International Organisations in 

June1994. For furthering the objectives of Education for all, it considered the 

fundamental policy shifts required to promoting inclusive education. It emphasises that 

schools should accommodate all children regardless of their physical, intellectual, 

social, emotional, linguistic or other conditions. The term Special Educational Needs 

refers to all those children and youth whose needs arise from disabilities or learning 

difficulties. The affirmation is: “those with special educational needs must have access to 

regular schools, which should accommodate them within a child, centered pedagogy 

capable of meeting these needs”. 

The “Standard Rules on the Equalisation of Opportunities for Persons with 

Disabilities” (1993): It was an important resolution for improving the educational 

conditions of persons with disabilities. This had major implications for the Indian 

context in the form of three legislative acts—The Rehabilitation Council of India Act, 

1992 (RCI, 1992), The Persons with Disabilities (Equal Opportunities, Protections of 

Rights and Full Participation) Act, 1995 (PWD Act, 1995), and The National Trust for 

Welfare of Persons with autism, Cerebral Palsy, Mental Retardation and Multiple 

Disabilities Act, 1999. 

While the RCI Act was solely concerned with manpower development for the 

rehabilitation of persons with disabilities, The National Trust Act aims to provide total 

care to persons with mental retardation and cerebral palsy and manage the properties 

bequeathed to the Trust. 

The Persons with Disabilities (Equal Opportunities, Protections of Rights and Full 

Participation) Act, 1995:  It stresses the need to provide free of cost education to all 

children in an appropriate environment till they are 18 years old and further emphasise 

their right to measures like: 
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i. The removal of architectural barriers from schools, colleges or other institutions 

imparting vocational and professional training.  

ii. The supply of books, uniforms and other materials to students with disabilities 

attending school.  

iii. Transport facilities to the students with disabilities or alternative financial 

incentives to parents or guardians to enable their students with disabilities to 

attend schools.  

iv. The grant of scholarship to students with disabilities.  

v. Setting up of appropriate foray for the redressal of grievances of parents regarding 

the placement of their students with disabilities.  

vi. Restructuring of curriculum and suitable modification in the examination system to 

eliminate purely mathematical questions for the benefit of blind students and 

students with low vision. As well, the students with hearing impairment to facilitate 

them to take only one language as part of their curriculum. 

The Tenth Plan (2002-2007): It aims to provide Universal Elementary Education 

by the end of the plan. It also aims to provide basic education for the unreached 

segments and special groups. The special interventions and strategies like pedagogic 

improvement and adoption of child centered practices are focused on the groups like 

the girls, scheduled castes and scheduled tribes, working children, children with 

disabilities, urban deprived children, children from minority groups, children below 

poverty line and migratory children. 

District Primary Education Programme (DPEP): It was launched to achieve the 

objective of education for all. The DPEP had a powerful impact on integrating disabled 

children. The scheme initially launched in select clusters and blocks. It has now been 

expanded to more blocks and districts in the country. The advantage of this scheme is 

that it takes care of all areas from identification, assessment, enrolment and provision 

of appliances to total integration of disabled children in schools with resource support, 

teacher training and parental counselling. Many other schemes like Janshala, the joint 

programme of the Government of India and five U.N. agencies, have included the 

interventions of DPEP. 

The Sarva Shiksha Abhiyan: It launched to achieve the goal of Universalisation 

of Elementary Education. This adopts a zero rejection policy and uses an approach of 

converging various schemes and programmes. It covers the following components 

under education for children with special needs: 

1. Early detection and interventions services.     

2. Exchange of manpower and material resources. 

3. Functional and formal assessment.        4. Educational placement.   

5. Preparation of aids.                6. Teacher training 

7. Individual Educational Plan (IEP)      8. Parent interact group 
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9. Strengthening of special schools     10.Removal of Architectural barriers 

11. Pus curriculum activities, monitoring and evaluation. 

ROLE OF SCHOOLS IN INCLUSIVE EDUCATION 

In an ideal inclusive setting, the general classroom teachers provide these 

services to disabled children. Schools are being challenged to avoid traditional labels 

attached to specific groups (such as learning disabled, slow learner). The aim is to 

transform mainstream schools in ways that will increase their capacities to respond to 

all learners and not just children with special education needs (Gillies and Carrington, 

2004). It is really about creating and finding contexts that will enable children to 

experience success and feel competent (Biklen, 2000). In order to achieve truly inclusive 

education, we need to think about and incorporate children with special needs into 

regular schools. Especially, because these kids face some sort of barriers to learning and 

participation in the classroom (Jaya Mitra, 2012). Schools have to be more flexible in the 

way they are organised so that teachers can work together in teams and in this way 

teachers can learn to construct the meaning of inclusion for them, learn to adopt new 

ways of teaching and interacting with students as a part of the overall transformation of 

their schools (Peters, 2002).  

PERIPHERAL SERVICES OF SCHOOLS 

1. Medical support and services, 2.  Providing social benefits, 3.  Arranging 

sponsorships, and 4.  Counseling to parents. These are some peripheral services are to 

be arranged by the educational institutions. 

TEACHING IN INCLUSIVE CLASSROOMS 

The ideal inclusion in India would be possible only when all general education 

teachers are capable of serving children with special needs. In Indian rural setting, there 

may be one or two teachers in a primary school. These teachers may find their work 

extremely challenging. To be a good teacher means reacting to the interests of different 

children and building teaching on what the children already know, which may 

sometimes prove to be difficult. As mentioned earlier, inclusion basically is an attitude 

of acceptance of diversities. For teaching in an inclusive classroom, a teacher needs to 

possess competencies that help him/her to plan and implement strategies that provide 

students wider access to regular curriculum. The inclusive classroom teachers should 

have the: 

1. Capability to problem-solve, able to informally assess the skills of a student needs. 

2. Ability to take advantage of children’s individual interests.  

3. Recognise and respond to the diversity of students in their classrooms. 

4. Tend to encourage co-operative group of learning. 

5. Ability to encourage, peer tutoring, team teaching and individualized instruction. 

6. Aware of the rights of students with education support needs. 

7. Locate appropriate material, equipment or specialists. 
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8. Identify and overcome barriers to learning. 

9. Consult with and develop partnerships with parents/caregivers and colleagues. 

10. Use appropriate forms of assessment. 

11. Adapt their instruction to the prior knowledge and beliefs of students. 

12. Create an inclusive community that extends beyond the walls of the school. 

13. Seek to enhance the self-esteem of all students. 

14. Facilitating child-to-child learning. 

15. Consulting with special teachers about the plus-curriculum needs of disabled 

children. 

16. Interaction with parents of disabled children.  

CONCLUSION 

Including children with disabilities in education is a challenging task. It 

involves providing appropriate responses to wide spectrum of learning needs in both 

formal and non-formal settings. The equal importance of cognitive and procedural 

components to any professional development for inclusive education needs to be 

addressed for enduring change in the school and the classroom. Rethinking and 

planning for inclusive schooling often represents a substantial departure from teachers’ 

prior experience, established beliefs and present practice. Adequate and specific, precise 

and scientific researchers are needed to make inclusive education a reality in practice 

on a much larger scale. New teaching and training modules need to be developed so 

that not only pre-service but also in-service teachers also could be trained in inclusive 

practices. Therefore, inclusion should take place at all levels. The success of inclusive 

education depend on how effectively all departments and community can be involved 

in the total development of the disabled child.  
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IN COMPARISON TO THE BOYS 
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ABSTRACT 

The present article aimed to see the relationship between six dimensions of self-

concept and academic achievement in girls in comparison to the boys. Self-concept is a 

multi-dimensional construct that refers to an individual's perception of "self" in relation 

to any number of characteristics. In general, academic achievement can be defined as 

excellence in all academic disciplines, in class as well as in extracurricular activities. 

Academic success in school depends on several factors and student’s self-concept is one 

of them. In the present study, the sample consisted of 248 students (118 boys and 130 

girls) reading in class X. Self-Concept Questionnaire (Saraswat, 1999) was used for the 

evaluation of self-concept. Detailed mark sheets of all the students chosen in the 

sample, who appeared in the 1st school leaving examination were collected from the 

West Bengal Board of Secondary Education. This examination is called as Madhyamik 

Examination in West Bengal. The marks obtained in this examination by the students 

were considered as the academic achievement score. The results of this study showed 

that the average score of total self-concept for the boys group was significantly higher 

than the girls group. There were significant differences in case of Physical and 

Intellectual self-concept between the boys and girls. In case of both gender, Self-

concept was found to be negatively correlated with academic achievement. However, 

the girls were found to have a propensity to excel in academic achievement though 

social and cultural factors were not always in favour of them. 

KEY WORDS: Self-concept, Academic achievement 

INTRODUCTION 

The concept of the self has re-emerged as a central focus in psychological 

research and theory. Since the early 1960s, Ruth Wylie’s (1961; 1974; 1979; 1989) critical 

reviews have repeatedly drawn the attention to the problems inherent in measuring the 

self and self-concept. Even in different fields of psychology i.e., in Social, 

Developmental and Clinical, the status of self is evident. Developmental psychologists 

have been eager to add to the understanding of self (e.g., Harter, 1983, 1998; Kagan, 

1989; Leahy, 1985; Suls and Greenwald, 1985). The dictionary meaning of self is 

consciousness of one’s own identity, the essential qualities distinguishing one person 

from another. In recent years, there has been renewed interest in the studies of self and 

adolescents have also led educators to become interested in studies of self-concept. 

Various researchers have defined self-concept in various ways. Self-concept has typically 

being defined in terms of the cognitive appraisal one makes of the expectations, 

descriptions and prescriptions that one holds about one’s self (Hattie, 1992). Franken 
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(1994) stated that self-concept gives rise to possible selves, and it creates the motivation 

for behavior. Some researches have also been done in this area in India and various 

definitions of self-concept have also been given by different researchers. Saraswat and 

Gaur (1981) described self-concept as the individual’s way of looking at himself as well 

as way of thinking, feeling and behaving. According to Ahluwalia (1999) self-concept 

seems to be a comprehensive and exhaustive area which can represent the personality 

at large which gives direction to the whole life. Few researches have been found where 

there is a gender difference in self-concept. In a study (Brake, 2006) some differences 

were found out in adolescent between physical self-concept and gender where boys 

obtained higher scores than girls in relation to body image and physical activity. 

Over the years, researchers have sought to discover factors that determine 

student’s performance. Consequently, several lines of research persuade over the 

decades have accumulated evidence that numerous factors are associated with student’s 

achievement at all levels of education. Such factors are learning strategies (e.g, Pintrich 

and Degroot, 1990), academic engagement (e.g, Gamoran and Nystrand, 1991), academic 

motivation (e.g, Grolnick, Ryan and Deci, 1991) etc. Success in school depends on 

several factors, such as student’s self-concept, interaction with teachers and peers and 

personal effort. But there is little research about assessment of achievement factors 

from the internal source i.e., the self. The relationship between self-concept and 

academic achievement may help to predict achievements in conjunction with other 

related cognitive factors. Numerous studies have reported significant relationship 

between self-concept and academic achievement (e.g. Byren, 1996; Cockley, 2003; 

Cockley et al., 2001; Harter, 1982; Hattie, 1992; Marsh, 1990; 1992; Reynolds, 1988; 

Reynolds et al., 1980). Maqsud and Rouhani (1991) revealed that the relationship 

between self-concept and achievement in English and Mathematics was positively 

significant. They also stated that Mathematics achievement of male students was 

significantly higher than female ones. House (1995) stated that achievement expectancy, 

academic self-concept and student attitudes are better predictors of performance. 

Anazonu (1995) found that students who showed effort, attentiveness in class and who 

had higher academic self-concept performed better. Marsh (1992) showed that the 

relationship of self-concept to school achievement is very specific. Other studies have 

demonstrated that self-concept significantly determines motivation (e.g. Bogiano, Main 

and Katz, 1998; Deci et al., 1991; Gottfried, 1985, 1990; Marsh, Craven and Debus, 1991). 

People who are motivated by achievement often set fairly difficult but realistic targets, 

which ensure that they achieve their goals. In a study Kushman, Siber and Harold 

(2000) explained that high motivation and engagement in learning have consistently 

been linked to reduce dropout rates and increased levels of student’s success. 

From the review of literature it has been observed that self-concept and 

academic achievement are interrelated. Simultaneously, it is of decisive importance to 
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focus upon the gender of the student which may also be a factor in determining 

student’s self-concept and academic achievement. There are high gender inequalities in 

educational level in India. Specially, female education is not encouraged so much in 

India. From the existing studies it has been observed that out of 100 girls only one 

reaches the University stage and therefore, the dropout rate is maximum in case of 

women. There are several factors for which women are deprived in education. These are 

socio-economic and cultural factors, malnutrition, lack of access to schools, uninspiring 

school environment, parental attitude, teacher’s behavior and attitude towards the girls’ 

students, lack of sanitation facilities in educational institutions etc. (Dutta, 2004). 

It has been observed from the above mentioned studies that there exists some 

relationship among self-concept and academic achievement. Therefore, the objective of 

the present article is to see the nature of involvement of self-concept and academic 

achievement for girls as well as for boys. 

SAMPLE 

Secondary schools affiliated to the West-Bengal Board of Secondary Education 

(WBBSE) were covered in the present study. Schools from Kolkata and Burdwan 

Districts were taken. All the schools were situated in urban area. Altogether 248 

students, reading in class X, were included in this study out of which 118 were boys and 

130 were girls. The age range of the students was from 15  to 18 years. 

MEASURES 

THE FOLLOWING MEASURES WERE USED IN THIS STUDY 

1. SELF-CONCEPT QUESTIONNAIRE (SARASWAT, 1999): The Self-concept 

inventory provides six  dimensions of self-concept, viz., i) Physical (SC1), ii) Social 

(SC2), iii) Temperamental (SC3) iv) Educational (SC4) v) Moral (SC5) and vi) 

Intellectual (SC6) self-concept. It also gives a total self-concept (SC) score. The 

inventory contains 48 items. So, each dimension contains eight items. Each item is 

provided with five alternatives. The summated score of all the 48 items provides the 

total self-concept score of a student. The minimum score obtained could be 48 and 

the maximum could be 240. A high score on this questionnaire was an indication of 

higher self concept while a low score showed low self concept. There is no time 

limit for responding all the items. Participants in this study have to read each item 

carefully and respond to it by marking a tick (√) on any one of the five responses 

given against that item.  

2. ACADEMIC ACHIEVEMENT: Detailed mark sheets of all the students who 

appeared in the Madhyamik Examination conducted by West Bengal Board of 

Secondary Education (WBBSE) were collected from the sampled schools. The marks 

obtained by the students in this examination were considered as the academic 

achievement (AA) score of the students.  
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In this paper abbreviations for six dimensions of self-concept and academic 

achievement   have been used as Physical Self-concept (SC1), Social Self-concept (SC2), 

Temperamental Self-concept (SC3), Educational Self-concept (SC4), Moral Self-concept 

(SC5), Intellectual Self-concept (SC6), Total Self-concept (SC) and Academic 

Achievement (AA) in all the tables. 

PROCEDURE 

The test was administered on the students. After collecting the data, the answer 

sheets were scrutinized carefully and scoring was done in accordance with the 

procedures laid down in the manual. In the second phase, Madhyamik Examination 

marks of all the students were collected from the WBBSE. 

RESULTS AND DISCUSSION 

Analysis of the data for the sample was carried out by using descriptive 

statistical technique and results regarding the relationships among six dimensions of 

self-concept and academic achievement have been presented in the following tables. 

Means, Standard Deviation etc. were computed for boys and girls group 

separately for six dimensions of self concept and academic achievement. The results are 

presented in Table-1. 

 It was observed from Table-1 that there were variations in the scores of six dimensions 

of self-concept and academic achievement. It was revealed from the sample that the 

number of girls was higher (N=130) in comparison to the boys (N=118). Significant‘t’ 

value for total self-concept score indicate that gender played a significant role in the 

total self-concept score. In other words, average score of total self-concept for the boys 

group was significantly higher than the same for the girls group. Gender difference was 

found to be significant in case of Physical and Intellectual self-concept. Average score 

for the Boys group was marginally higher in comparison to the same for the girls group 

for each dimension except Moral self-concept, academic achievement score though the 

difference was not significant. 

TABLE-1: MEAN, SD AND T-RATIO FOR SIX DIMENSIONS OF SELF CONCEPT 

AND ACADEMIC ACHIEVEMENT FOR BOYS AND GIRLS 
VARIABLES BOYS (N=118) GIRLS (N=130) t- ratio 

Mean SD Mean SD 

SC1 27.42 3.659 25.47 4.323 3.806** 

SC2 27.08 3.584 26.59 3.951 1.024 

SC3 30.75 2.985 30.40 4.159 .745 

SC4 32.56 3.752 31.68 4.145 1.736 

SC5 32.28 3.276 32.64 3.643 -.812 

SC6 24.86 3.776 23.25 4.249 3.143** 

SC 174.95 12.855 170.07 16.351 2.595** 

AA 392.34 185.163 413.92 141.463 1.037 

              **Significant at 1% level 
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Relationships among all the variables have been found out and the results are 

presented in the following tables. Correlation matrix of the variables for boys is 

presented in Table-2. The six dimensions of self-concept are found to be correlated with 

varying degree ranging from .109 (Physical and Social self-concept) to .360 (Physical and 

Intellectual; Social and Intellectual self-concept). Significant correlation with total self-

concept scores and each dimension of self-concept is high as expected. 

Total Self-concept is found to be negatively correlated with academic 

achievement (-.135). Different researchers have found that most of the self-esteem has 

no impact on subsequent academic achievement (Baumeister et al, 2003).  

TABLE-2: CORRELATION AMONG THE VARIABLES FOR BOYS (N=118) 

 SC1 SC2 SC3 SC4 SC5 SC6 SC AA 

SC1 1        

SC2 .109 1       

SC3 .273** .312** 1      

SC4 .254** .170 .232* 1     

SC5 .152 .151 .242** .296** 1    

SC6 .360** .360** .220* .350** .204* 1   

SC .597** .576** .591** .643** .543** .702** 1  

AA -.058 -.188* -.117 .002 .057 -.183* -.135 1 

**. Correlation is significant at the 0.01 level (2-tailed).   

*. Correlation is significant at the 0.05 level (2-tailed).   

Correlation matrix of the variables for girls was presented in Table-3. The six 

dimensions of self-concept were found to be correlated with varying degree but all the 

correlations were positive and significant except Educational and Social self-concept 

(.100). Significant correlation with total self-concept score and each dimension of self-

concept was high as expected and it had similarity with the boys result. 

Like the boys, self-concept was found to be negatively correlated with academic 

achievement (-.198) in case of girls.  

TABLE-3: CORRELATION AMONG THE VARIABLES FOR GIRLS (N=130) 

 SC1 SC2 SC3 SC4 SC5 SC6 SC AA 

SC1 1        

SC2 .231** 1       

SC3 .396** .207* 1      

SC4 .309** .100 .601** 1     

SC5 .246** .334** .187* .405** 1    

SC6 .371** .449** .385** .363** .404** 1   

SC .654** .573** .702** .695** .624** .746** 1  

AA -.043 -.147 -.046 -.258** -.175* -.140 -.198* 1 
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 SC1 SC2 SC3 SC4 SC5 SC6 SC AA 

SC1 1        

SC2 .231** 1       

SC3 .396** .207* 1      

SC4 .309** .100 .601** 1     

SC5 .246** .334** .187* .405** 1    

SC6 .371** .449** .385** .363** .404** 1   

SC .654** .573** .702** .695** .624** .746** 1  

AA -.043 -.147 -.046 -.258** -.175* -.140 -.198* 1 

**. Correlation is significant at the 0.01 level (2-tailed).    

*. Correlation is significant at the 0.05 level (2-tailed).    

CONCLUSION 

Results revealed form Table-1 that there exist significant differences in case of 

physical, intellectual and total self-concept between the boys and girls group. The 

reason behind the difference may be due to combination of several factors such as 

parental attitude, child rearing practices in home etc. Most of the parents consider their 

sons as the asset of the family and rear them in a different way from the girls. Besides 

that, another reason may be as the women are socially and culturally handicapped, their 

self-concept may not grow properly from childhood. The average scores of girls in 

academic achievement was higher in comparison to the boys. It may be stated that the 

girls had a propensity to excel in academic achievement though social and cultural 

factors were not always in favour of them. 

The objective of this study was to investigate the nature of involvement of self-

concept and academic achievement in girls comparing to the boys. From this empirical 

investigation it can be concluded that as such no gender disparity has been found out in 

case of Academic Achievement. Girls have shown more or less similar results in 

comparison to their boy’s counterpart. As a consequence it may be said that women 

gradually try to achieve their goal and establish them in the proper place of the society. 

However, in the present investigation, sample was restricted to urban area of 

only two districts of West Bengal namely Kolkata and Burdwan. If urban areas of all the 

districts of West Bengal would have been selected then this limitation could be 

overcome. It could be better also if the analysis could be done with the results of rural 

areas. The matter also may be pursued further by considering other related socio-

economic-demographic variables. 

Need for investigation regarding gender equity especially in school students for 

their academic achievement is considered to be a step to reflect implementation of the 

national policies. 
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COMPETITIVE ADVANTAGE AND COMPARATIVE ADVANTAGE IN ECONOMICS 
 

* Dr. P.G.V.L.NARASIMHA RAO  

Introduction: 

In business, a competitive advantage is the attribute that allows an 

organization to outperform its competitors. A competitive advantage may include 

access to natural resources, such as high-grade ores or a low-cost power source, highly 

skilled labor, geographic location, high entry barriers, and access to new technology. 

Competitive advantage is the leverage that a business has over its competitors. This can 

be gained by offering clients better and greater value. Advertising products or services 

with lower prices or higher quality interests consumers. Target markets recognize these 

unique products or services. This is the reason behind brand loyalty, or why customers 

prefer one particular product or service over another. Value proposition is important 

when understanding competitive advantage. If the value proposition is effective, that is, 

that the value proposition offers clients better and greater value, it can produce a 

competitive advantage in either the product or service. The value proposition can 

increase customer expectations and choices. Michael Porter defined the two ways in 

which an organization can achieve competitive advantage over its rivals: cost advantage 

and differentiation advantage. Cost advantage is when a business provides the same 

products and services as its competitors, albeit at a lesser cost. Differentiation 

advantage is when a business provides better products and services as its competitors. 

In Porter's view, strategic management should be concerned with building and 

sustaining competitive  

ADVANTAGE 

Competitive advantage seeks to address some of the criticisms of comparative 

advantage. Competitive advantage rests on the notion that cheap labor 

is ubiquitous and natural resources are not necessary for a good economy. The other 

theory, comparative advantage, can lead countries to specialize in exporting primary 

goods and raw materials that trap countries in low-wage economies due to terms of 

trade. Competitive advantage attempts to correct this issue by stressing on maximizing 

scale economies in goods and services that garner premium prices (Stutz and Warf 

2006). The term competitive advantage refers to the ability gained through attributes 

and resources to perform at a higher level than others in the same industry or market 

(Christensen and Fahey 1984, Kay 1994, Porter 1980 cited by Chacarbaghi and Lynch 

1999, p. 45). The study of this advantage has attracted profound research interest due to 

contemporary issues regarding superior performance levels of firms in today's 

competitive market. "A firm is said to have a competitive advantage when it is 

implementing a value creating strategy not simultaneously being implemented by any 

current or potential player" (Barney 1991 cited by Clulow et al.200, p. 2). 

https://en.wikipedia.org/wiki/Competition_(economics)
https://en.wikipedia.org/wiki/Natural_resources
https://en.wikipedia.org/wiki/Michael_Porter
https://en.wikipedia.org/wiki/Product_differentiation
https://en.wikipedia.org/wiki/Comparative_advantage
https://en.wikipedia.org/wiki/Comparative_advantage
https://en.wikipedia.org/wiki/Ubiquitous
https://en.wikipedia.org/wiki/Raw_material
https://en.wikipedia.org/wiki/Resource_curse
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Successfully implemented strategies will lift a firm to superior performance by 

facilitating the firm with competitive advantage to outperform current or potential 

players (Passemard and Calantone 2000, p. 18). To gain competitive advantage, a 

business strategy of a firm manipulates the various resources over which it has direct 

control, and these resources have the ability to generate competitive advantage (Reed 

and Fillippi 1990 cited by Rijamampianina 200, p. 62). Superior performance outcomes 

and superiority in production resources reflect competitive advantage (Day and Wesley 

1988 cited by Lau 2002, p. 125). The quotes above signify competitive advantage as the 

ability to stay ahead of present or potential competition. Also, it provides the 

understanding that resources held by a firm and the business strategy will have a 

profound impact on generating competitive advantage. Powell (2001, p. 12) views 

business strategy as the tool that manipulates resources and creates competitive 

advantage. Hence, viable business strategy may not be adequate unless it possesses 

control over unique resources that have the ability to create such a relatively unique 

advantage. 

The three forms of generic competitive strategy 

Michael Porter, a graduate of Harvard University, wrote a book in 1985 which 

identified three strategies that businesses can use to tackle competition. This book was 

named the ninth most influential management book of the 20th century. These 

approaches can be applied to all businesses whether they are product-based or service-

based. He called these approaches generic strategies. They include cost leadership, 

differentiation, and focus. These strategies have been created to improve and gain a 

competitive advantage over competitors. These strategies can also be recognized as the 

comparative advantage and the differential advantage. 

Cost leadership strategy 

Cost leadership is a business' ability to produce a product or service that will be 

at a lower cost than other competitors. If the business is able to produce the same 

quality product but sell it for less, this gives them a competitive advantage over other 

businesses. Therefore, this provides a price value to the customers. Lower costs will 

result in higher profits as businesses are still making a reasonable profit on each good or 

service sold. If businesses are not making a large enough profit, Porter recommends 

finding a lower-cost base such as labor, materials, and facilities. This gives businesses a 

lower manufacturing cost over those of other competitors. The company can add value 

to the customer via transfer of the cost benefit to them. 

Differential strategy 

A differential advantage is when a business' products or services are different to 

its competitors. In his book, Michael Porter recommended making those goods or 

services attractive to stand out from their competitors. The business will need strong 

research, development and design thinking to create innovative ideas. These 



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         46 

 

improvements to the goods or service could include delivering high quality to 

customers. If customers see a product or service as being different from other products, 

consumers are willing to pay more to receive these benefits. 

Focus strategy 

Focus strategy ideally tries to get businesses to aim at a few target markets 

rather than trying to target everyone. This strategy is often used for smaller businesses 

since they may not have the appropriate resources or ability to target everyone. 

Businesses that use this method usually focus on the needs of the customer and how 

their products or services could improve their daily lives. In this method, some firms 

may even let consumers give their inputs for their product or service. This strategy can 

also be called the segmentation strategy, which includes geographic, demographic, 

behavioral and physical segmentation. By narrowing the market down to smaller 

segments, businesses are able to meet the needs of the consumer. Porter believes that 

once businesses have decided what groups they will target, it is essential to decide if 

they will take the cost leadership approach or differentiation approach. Focus strategy 

will not make a business successful. Porter mentions that it is important to not use all  

generic strategies because there is a high chance that companies will come out 

achieving no strategies instead of achieving success. This can be called "stuck in the 

middle", and the business won't be able to have a competitive advantage. When 

businesses can find the perfect balance between price and quality, it usually leads to a 

successful product or service. A product or service must offer value through price or 

quality to ensure the business is successful in the market. To succeed, it’s not enough to 

be "just as good as" another business. Success comes to firms that can deliver a product 

or service in a manner that is different, meaningful, and based on their customers' 

needs and desires. Deciding on the appropriate price and quality depends on the 

business's brand image and what they hope to achieve in relation to their competition.  

Underlying internal factors 

Positioning is an important marketing concept. The main purpose of 

positioning is often to create the right perceptions in comparison to competitors. Thus, 

create competitive advantage. This positioning, or competitive advantage, is based on 

creating the right "image" or "identity" in the minds of the target group. This 

positioning decision exists of selecting the right core competencies to build upon and 

emphasize. Therefore, both corporate identity and core competencies are underlying 

internal factors of competitive advantage. 

Corporate Identity 

The operational model for managing corporate reputation and image of Gray 

and Balmer (1998) proposes that corporate identity, communication, image, and 

reputation the fundamental components of the process of creating competitive 

advantage. Corporate identity through corporate communication creates corporate 

https://en.wikipedia.org/wiki/Positioning_(marketing)
https://en.wikipedia.org/wiki/Corporate_identity
https://en.wikipedia.org/wiki/Corporate_communication
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image and reputation, with an end result of competitive advantage. Corporate identity 

is the reality of an organization. It refers to the distinct characteristics or core 

competencies of the organization. It is the mental picture of the company held by its 

audiences. Corporate communication refers to all the official and informal 

communication sources, through a variety of media, by which the company outsources 

its identity to its audiences or stakeholders. Corporate communication is the bridge 

between corporate identity and corporate image or reputation. The above-stated 

process has two main objectives, namely to create the intended image in the minds of 

the company’s principal constituents and managing the process to create a favourable 

reputation in the minds of the important stakeholders. Gray and Balmer (1998) say that 

a strong image can be built through a coordinated image-building campaign and 

reputation, on the other hand, requires a praiseworthy identity that can only be shaped 

through consistent performance. 

Core competencies 

A core competency is a concept introduced by Prahalad and Hamel (1990). Core 

competencies are part of the corporate identity; they form the foundation of corporate 

competitiveness. The competitiveness of a company is based on the ability to develop 

core competencies. A core competency is, for example, a specialised knowledge, 

technique, or skill. Yang (2007) concluded, with the examination of a long-term 

development model, that developing core competencies and effectively implementing 

core capabilities are important strategic actions for any enterprise in order to pursue 

high long-term profits. In the end, real advantage can be created by the management’s 

ability to unify corporate-wide technologies and production skills into competencies 

that capacitate individual businesses to adapt quickly to changing opportunities. To 

sustain leadership in a chosen core competency area, companies should seek to 

maximize their factoring share in the core products. When a company achieves this 

goal, it allows it to shape the evolution of an end market. 

Comparative advantage 

The law or principle of comparative advantage holds that under free trade, 

an agent will produce more of and consume less of a good for which they have a 

comparative advantage. Comparative advantage is the economic reality describing 

the work gains from trade for individuals, firms, or nations, which arise from differences 

in their factor endowments or technological progress. In an economic 

model, agents have a comparative advantage over others in producing a 

particular good if they can produce that good at a lower relative opportunity 

cost or autarky price, i.e. at a lower relative marginal cost prior to trade. One does not 

compare the monetary costs of production or even the resource costs (labor needed per 

unit of output) of production. Instead, one must compare the opportunity costs of 

producing goods across countries. 

https://en.wikipedia.org/wiki/Core_competency
https://en.wikipedia.org/wiki/Core_competency
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David Ricardo developed the classical theory of comparative advantage in 1817 

to explain why countries engage in international trade even when one country's workers 

are more efficient at producing every single good than workers in other countries. He 

demonstrated that if two countries capable of producing two commodities engage in 

the free market, then each country will increase its overall consumption by exporting 

the good for which it has a comparative advantage while importing the other good, 

provided that there exist differences in labor productivity between both 

countries. Widely regarded as one of the most powerful yet counter-intuitive insights in 

economics, Ricardo's theory implies that comparative advantage rather than absolute 

advantage is responsible for much of international trade. 

Classical theory and Ricardo's formulation  

Adam Smith first alluded to the concept of absolute advantage as the basis for 

international trade in The Wealth of Nations: 

"If a foreign country can supply us with a commodity cheaper than we ourselves 

can make it, better buy it of them with some part of the produce of our own industry 

employed in a way in which we have some advantage. The general industry of the 

country, being always in proportion to the capital which employs it, will not thereby be 

diminished ... but only left to find out the way in which it can be employed with the 

greatest advantage." 

Writing several decades after Smith in 1808, Robert Torrens articulated a 

preliminary definition of comparative advantage as the loss from the closing of trade: 

"If I wish to know the extent of the advantage, which arises to England, from her giving 

France a hundred pounds of broad cloth, in exchange for a hundred pounds of lace, I 

take the quantity of lace which she has acquired by this transaction, and compare it 

with the quantity which she might, at the same expense of labour and capital, have 

acquired by manufacturing it at home. The lace that remains, beyond what the labour 

and capital employed on the cloth, might have fabricated at home, is the amount of the 

advantage which England derives from the exchange." 

Ricardo's example 
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Graph illustrating Ricardo's example: 

In case I (diamonds), each country spends 600 hours to produce a mixture of cloth 

and wine. In case II (squares), each country specializes in its comparative advantage, 

resulting in greater total output. 

In a famous example, Ricardo considers a world economy consisting of two 

countries, Portugal and England, which produce two goods of identical quality. In 

Portugal, the a priori more efficient country, it is possible to 

produce wine and clothwith less labor than it would take to produce the same 

quantities in England. However, the relative costs of producing those two goods differ 

between the countries. 

Hours of work necessary to produce one unit 

Produce Country Cloth Wine 

England 100 120 

Portugal 90 80 

In this illustration, England could commit 100 hours of labor to produce one 

unit of cloth, or produce 5/6 units of wine. Meanwhile, in comparison, Portugal could 

commit 90 hours of labor to produce one unit of cloth, or produce 9/8 units of wine. 

So, Portugal possesses an absolute advantage in producing cloth due to fewer labor 

hours, and England has a comparative advantage due to lower opportunity cost. 

In the absence of trade, England requires 0 hours of work to both produce and 

consume one unit each of cloth and wine while Portugal requires 170 hours of work to 

produce and consume the same quantities. England is more efficient at producing cloth 

than wine, and Portugal is more efficient at producing wine than cloth. So, if each 

country specializes in the good for which it has a comparative advantage, then the 

global production of both goods increases, for England can spend 0 labor hours to 

produce 2.2 units of cloth while Portugal can spend 170 hours to produce 2.125 units of 

wine. Moreover, if both countries specialize in the above manner and England trades a 

unit of its cloth for 5/6 to 9/8 units of Portugal's wine, then both countries can 

consume at least a unit each of cloth and wine, with 0 to 0.2 units of cloth and 0 to 0.125 

units of wine remaining in each respective country to be consumed or exported. 

Consequently, both England and Portugal can consume more wine and cloth under free 

trade than in autarky. 

Ricardian model 

The Ricardian model is a general equilibrium mathematical model 

of international trade. Although the idea of Ricardian model was first presented in 

the Essay on Profits (a single-commodity version) and then in the Principles (a multi-

commodity version) by David Ricardo, the first mathematical Ricardian model was 
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published by William Whewell in 18. The earliest test of Ricardian model was 

performed by G.D.A MacDougall, which was published in Economic Journal of 1951 and 

1952. In Ricardian model, trade patterns depend on productivity differences. 

The following is a typical modern interpretation of the classical Ricardian 

model. In the interest of simplicity, it uses notation and definitions, such as opportunity 

cost, unavailable to Ricardo. The world economy consists of two countries, Home and 

Foreign, which produce wine and cloth. Labor, the only factor of production, 

is mobile domestically but not internationally; there may be migration between sectors 

but not between countries. We denote the labor force in Home by , the amount of labor 

required to produce one unit of wine in Home by , and the amount of labor required to 

produce one unit of cloth in Home by . The total amount of wine and cloth produced in 

Home are  and  respectively. We denote the same variables for Foreign by appending 

a prime. For instance,  is the amount of labor needed to produce a unit of wine in 

Foreign. 

We don't know if Home is more productive than Foreign in making cloth. That 

is, if . Similarly, we don't know if Home has an absolute advantage in wine. However, we 

will assume that Home is more relatively productive in cloth than Foreign: 

Equivalently, we may assume that Home has a comparative advantage in cloth 

in the sense that it has a lower opportunity cost for cloth in terms of wine than Foreign: 

In the absence of trade, the relative price of cloth and wine in each country is 

determined solely by the relative labor cost of the goods. Hence the relative autarky 

price of cloth is  in Home and  in Foreign. With free trade, the price of cloth or wine in 

either country is the world price  or. Instead of considering the world demand (or 

supply) for cloth and wine, we are interested in the world relative demand (or relative 

supply) for cloth and wine, which we define as the ratio of the world demand (or 

supply) for cloth to the world demand (or supply) for wine. In general equilibrium, the 

world relative price  will be determined uniquely by the intersection of world relative 

demand  and world relative supply  curves. The demand for cloth relative to wine 

decreases with the relative price of cloth in terms of wine; the supply  of cloth relative 

to wine increases with relative price. Two relative demand curves  and  are drawn for 

illustrative purposes. We assume that the relative demand curve reflects substitution 

effects and is decreasing with respect to relative price. The behavior of the relative 

supply curve, however, warrants closer study. Recalling our original assumption that 

Home has a comparative advantage in cloth, we consider five possibilities for the 

relative quantity supplied at a given price. 

• If , then Foreign specializes in wine, for the wage  in the wine sector is greater than 

the wage  in the cloth sector. However, Home workers are indifferent between 

working in either sector. As a result, the quantity supplied can take any value. 
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• If , then both Home and Foreign specialize in wine, for similar reasons as above, 

and so the quantity supplied is zero. 

• If , then Home specializes in cloth whereas Foreign specializes in wine. The 

quantity supplied is given by the ratio  of the world production of cloth to the world 

production of wine. 

• If , then both Home and Foreign specialize in cloth. The quantity supplied tends to 

infinity as the quantity of wine supplied approaches zero. 

• If , then Home specializes in cloth while Foreign workers are indifferent between 

sectors. Again, the relative quantity supplied can take any value. 

A symmetric argument holds for Foreign. Therefore, by trading and specializing 

in a good for which it has a comparative advantage, each country can expand its 

consumption possibilities. Consumers can choose from bundles of wine and cloth that 

they could not have produced themselves in closed economies. 

Terms of trade 

Terms of trade is the rate at which one good could be traded for another. If both 

countries specialize in the good for which they have a comparative advantage then 

trade, the terms of trade for a good (that benefit both entities) will fall between each 

entities opportunity costs. In the example above one unit of cloth would trade for 

between  units of wine and  units of wine. 

Haberler's opportunity costs formulation 

In 190 Gottfried Haberler detached the doctrine of comparative advantage from 

Ricardo’s labor theory of value and provided a modern opportunity-cost formulation. 

Haberler’s reformulation of comparative advantage revolutionized the theory of 

international trade and laid the conceptual groundwork of modern trade theories. 

Haberler’s innovation was to reformulate the theory of comparative advantage such that 

the value of good X is measured in terms of the forgone units of production of good Y 

rather than the labor units necessary to produce good X, as in the Ricardian 

formulation. Haberler implemented this opportunity-cost formulation of comparative 

advantage by introducing the concept of a production possibility curve into 

international trade theory. 

Modern theories 

Since 1817, economists have attempted to generalize the Ricardian model and 

derive the principle of comparative advantage in broader settings, most notably in 

the neoclassical specific factors Ricardo-Viner and factor proportions Heckscher–Ohlin 

models. Subsequent developments in the new trade theory, motivated in part by the 

empirical shortcomings of the H–O model and its inability to explain intra-industry 

trade, have provided an explanation for aspects of trade that are not accounted for by 

comparative advantage.Nonetheless, economists like Alan Deardorff, Avinash 

Dixit, Gottfried Haberler, and Victor D. Norman have responded with weaker 
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generalizations of the principle of comparative advantage, in which countries will 

only tend to export goods for which they have a comparative advantage. 

Dornbusch et al.'s continuum of goods formulation 

In both the Ricardian and H–O models, the comparative advantage theory is 

formulated for a 2 countries/2 commodities case. It can be extended to a 2 

countries/many commodities case, or a many countries/2 commodities case. Adding 

commodities in order to have a smooth continuum of goods is the major insight of the 

seminal paper by Dornbusch, Fisher, and Samuelson. In fact, inserting an increasing 

number of goods into the chain of comparative advantage makes the gaps between the 

ratios of the labor requirements negligible, in which case the three types of equilibria 

around any good in the original model collapse to the same outcome. It notably allows 

for transportation costs to be incorporated, although the framework remains restricted 

to two countries. But in the case with many countries (more than  countries) and many 

commodities (more than  commodities), the notion of comparative advantage requires 

a substantially more complex formulation. 

Deardorff's general law of comparative advantage 

Skeptics of comparative advantage have underlined that its theoretical 

implications hardly hold when applied to individual commodities or pairs of 

commodities in a world of multiple commodities. Deardorff argues that the insights of 

comparative advantage remain valid if the theory is restated in terms of averages across 

all commodities. His models provide multiple insights on the correlations between 

vectors of trade and vectors with relative-autarky-price measures of comparative 

advantage. What has become to be known as the "Deardorff's general law of 

comparative advantage" is a model incorporating multiple goods, and which takes into 

account tariffs, transportation costs, and other obstacles to trade. 

Alternative approaches 

Recently, Y. Shiozawa succeeded in constructing a theory of international value 

in the tradition of Ricardo's cost-of-production theory of value. This was based on a 

wide range of assumptions: Many countries; Many commodities; Several production 

techniques for a product in a country; Input trade (intermediate goods are freely 

traded); Durable capital goods with constant efficiency during a predetermined lifetime; 

No transportation cost (extendable to positive cost cases). 

In a famous comment McKenzie pointed that "A moment's consideration will 

convince one that Lancashire would be unlikely to produce cotton cloth if the cotton 

had to be grown in England."2 However, McKenzie and later researchers could not 

produce a general theory which includes traded input goods because of the 

mathematical difficulty.24 As John Chipman points it, McKenzie found that 

"introduction of trade in intermediate product necessitates a fundamental alteration in 
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classical analysis." Durable capital goods such as machines and installations are inputs 

to the productions in the same title as part and ingredients. 

In view of the new theory, no physical criterion exists. The competitive patterns 

are determined by the traders trials to find cheapest products in a world. The search of 

cheapest product is achieved by world optimal procurement. Thus the new theory 

explains how the global supply chains are formed.  

Empirical approach to comparative advantage 

Comparative advantage is a theory about the benefits that specialization and 

trade would bring, rather than a strict prediction about actual behavior. (In practice, 

governments restrict international trade for a variety of reasons; under Ulysses S. Grant, 

the US postponed opening up to free trade until its industries were up to strength, 

following the example set earlier by Britain.) Nonetheless there is a large amount 

of empirical work testing the predictions of comparative advantage. The empirical 

works usually involve testing predictions of a particular model. For example, the 

Ricardian model predicts that technological differences in countries result in 

differences in labor productivity. The differences in labor productivity in turn 

determine the comparative advantages across different countries. Testing the Ricardian 

model for instance involves looking at the relationship between relative labor 

productivity and international trade patterns. A country that is relatively efficient in 

producing shoes tends to export shoes. 

Direct test: natural experiment of Japan 

Assessing the validity of comparative advantage on a global scale with the 

examples of contemporary economies is analytically challenging because of the multiple 

factors driving globalization: indeed, investment, migration, and technological change 

play a role in addition to trade. Even if we could isolate the workings of open trade from 

other processes, establishing its causal impact also remains complicated: it would 

require a comparison with a counterfactual world without open trade. Considering the 

durability of different aspects of globalization, it is hard to assess the sole impact of 

open trade on a particular economy. Daniel Bernhofen and John Brown have attempted 

to address this issue, by using a natural experiment of a sudden transition to open trade 

in a market economy. They focus on the case of Japan.  

Structural estimation 

Another important way of demonstrating the validity of comparative advantage 

has consisted in 'structural estimation' approaches. These approaches have built on the 

Ricardian formulation of two goods for two countries and subsequent models with 

many goods or many countries. The aim has been to reach a formulation accounting for 

both multiple goods and multiple countries, in order to reflect real-world conditions 

more accurately. Jonathan Eaton and Samuel Kortum underlined that a convincing 

model needed to incorporate the idea of a 'continuum of goods' developed by 
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Dornbusch et al. for both goods and countries. They were able to do so by allowing for 

an arbitrary (integer) number i of countries, and dealing exclusively with unit labor 

requirements for each good (one for each point on the unit interval) in each country (of 

which there are i).  

Earlier empirical work 

Two of the first tests of comparative advantage were by MacDougall (1951, 

1952). A prediction of a two-country Ricardian comparative advantage model is that 

countries will export goods where output per worker (i.e. productivity) is higher. That 

is, we expect a positive relationship between output per worker and number of exports. 

MacDougall tested this relationship with data from the US and UK, and did indeed find 

a positive relationship. The statistical test of this positive relationship was 

replicated with new data by Stern (1962) and Balassa (196).  Dosi et al. (1988) conduct a 

book-length empirical examination that suggests that international trade in 

manufactured goods is largely driven by differences in national technological 

competencies. One critique of the textbook model of comparative advantage is that 

there are only two goods. The results of the model are robust to this assumption. 

Dornbusch et al. (1977) generalized the theory to allow for such a large number of goods 

as to form a smooth continuum. Based in part on these generalizations of the model, 

Davis (1995) provides a more recent view of the Ricardian approach to explain trade 

between countries with similar resources. More recently, Golub and Hsieh 

(2000) presents modern statistical analysis of the relationship between relative 

productivity and trade patterns, which finds reasonably strong correlations, and Nunn 

(2007) finds that countries that have greater enforcement of contracts specialize in 

goods that require relationship-specific investments. Taking a broader perspective, 

there has been work about the benefits of international trade. Zimring & Etkes 

(2007) finds that the Blockade of the Gaza Strip, which substantially restricted the 

availability of imports to Gaza, saw labor productivity fall by 20% in three years. 

Markusen et al. (1994)4 reports the effects of moving away from autarky to free 

trade during the Meiji Restoration, with the result that national income increased by up 

to 65% in 15 years. 

Considerations 

Development economics 

The theory of comparative advantage, and the corollary that nations should 

specialize, is criticized on pragmatic grounds within the import substitution 

industrialization theory of development economics, on empirical grounds by 

the Singer–Prebisch thesis which states that terms of trade between primary producers 

and manufactured goods deteriorate over time, and on theoretical grounds of infant 

industry and Keynesian economics. In older economic terms, comparative advantage 

has been opposed by mercantilism and economic nationalism. These argue instead that 
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while a country may initially be comparatively disadvantaged in a given industry (such 

as Japanese cars in the 1950s), countries should shelter and invest in industries until 

they become globally competitive. Further, they argue that comparative advantage, as 

stated, is a static theory – it does not account for the possibility of advantage changing 

through investment or economic development, and thus does not provide guidance for 

long-term economic development. 

Much has been written since Ricardo as commerce has evolved and cross-

border trade has become more complicated. Today trade policy tends to focus more on 

"competitive advantage" as opposed to "comparative advantage". One of the most in-

depth research undertakings on "competitive advantage" was conducted in the 1980s as 

part of the Reagan administration's Project Socrates to establish the foundation for a 

technology-based competitive strategy development system that could be used for 

guiding international trade policy. 

Criticism 

Several arguments have been advanced against using comparative advantage as 

a justification for advocating free trade, and they have gained an audience among 

economists. For example, James Brander and Barbara Spencer demonstrated how, in a 

strategic setting where a few firms compete for the world market, export subsidies and 

import restrictions can keep foreign firms from competing with national firms, 

increasing welfare in the country implementing these so-called strategic trade policies. 

However, the overwhelming consensus of the economics profession remains 

that while these arguments are theoretically valid under certain assumptions, these 

assumptions do not usually hold and should not be used to guide trade policy. Gregory 

Mankiw, chairman of the Harvard Economics Department, has said: ″Few propositions 

command as much consensus among professional economists as that open world trade 

increases economic growth and raises living standards.″ 

Economist James K. Galbraith disputes these claims of the benefit of 

comparative advantage. He states that "free trade has attained the status of a god" and 

that ". . . none of the world's most successful trading regions, including Japan, Korea, 

Taiwan, and now mainland China, reached their current status by 

adopting neoliberal trading rules." He argues that ". . . comparative advantage is based 

upon the concept of constant returns: the idea that you can double or triple the output 

of any good simply by doubling or tripling the inputs. But this is not generally the case. 

For manufactured products, increasing returns, learning, and technical change are the 

rule, not the exception; the cost of production falls with experience. With increasing 

returns, the lowest cost will be incurred by the country that starts earliest and moves 

fastest on any particular line. Potential competitors have to protect their own industries 

if they wish them to survive long enough to achieve competitive scale." 
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According to historian Cecil Woodham-Smith, Ireland in the 1800s is an 

example of the dangers of specialization. When the union with Great Britain was 

formed in 1800, Irish textile industries protected by tariffs were exposed to world 

markets where England had a comparative advantage in technology, experience and 

scale of operation which devastated the Irish industry. Ireland was forced to specialize 

in the export of grain while the displaced Irish labor was forced into subsistence 

farming and relying on the potato for survival. When the potato blight occurred the 

resulting famine killed at least one million Irish in one of the worst famines in European 

history. As Woodham-Smith would later comment, "the Irish peasant was told to 

replace the potato by eating his grain, but Trevelyan once again refused to take any 

steps to curb the export of food from Ireland. 'Do not encourage the idea of prohibiting 

exports,' he wrote, on September , (1846) 'perfect free trade is the right course'."  
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MUTUAL DIVORCE LEGAL PERSPECTIVE 
 

* Dr. G.JAYALAKSHMI 
 

Introduction: 

The  founding fathers of the Constitution in India recognized the secular 

character of the Indian Society and put the legal seal to proclaim India as a Secular State 

by making necessary provision in the Constitution Hindus were governed by a system 

professedly derive from the Dharmasshastra. Which is known as ‘Science of 

righteousness ‘or the ancient indigenous holy law of India. As the years rolled by, things 

changed Customs partly based on sastras and partly convenience, occupied pivotal 

position mainly due to lack of continuity of knowledge of Sastras. Vedic hymns like 

“Sarve Janah Sukhino Bhavanthu” (Let all people be happy and contented) lost 

importance and Society became complex riddled with animosity, jealously other based 

barriers and so on. Family being the most important unit of society, has affected the 

society also. There was freedom of family life that existed in the past according to 

ancient Indian law. But the changes brought about through the statutory laws, 

strengthen freedom o family life or weakens it is the moot point.  

MUTUAL RIGHTS AND DUTIES HUSBAND AND WIFE 

Rig-Veda conveys the idea of monogamous marriages and the same appears to 

be the rule. But Vedic literature is full of reference to polygamy. Though it was 

commonly believed that kings and nobles usually had more wives, ordinary man was 

not an exception. During “Sutra period’ it was made a rule that when a man has a wife, 

who is endowed with dharma and progeny, he shall not marry another wife. According 

to Narada, king may inflict heavy fines on husband, who abandons a wife, that is 

obedient vigilant (in house hold work) chaste and endowed with sons. 

DIFFERENT PERIOD IN DIFFERENT WAYS SAGES DEFINE 

The right of divorce was not available to both husband and wife during Vedic 

period. Let fidelity continue till death and this was the highest Dharma of both husband 

and wife. Divorce in the ordinary sense of the term (i.e. divorce a vinculum 

matrimonial) was unknown to the Dharmasatras and to Hindu society for about two 

thousand years. After the Hindu marriage Act, 1955 has been brought into force; Hindu 

marriage has neither become a contract nor has remained a sacramental union. In 

present study, it is the opinion of the my topic that after the introduction of divorce to 

Hindu Matrimonial Law, the Hindu Marriage (no more remained as an exclusive 

samskara and it turned into a samskara as well contract. Introduction of Hindu 

Marriage (amendment) laws Act 1976it is further proved and established that Hindu 

Marriage is not only a contract but also a ceremony. Of course the object of 

introduction of the concept of divorce to the field of Hindu law is not to disturb the 

very sanctity and object of Hindu Marriage. Why because even after introduction of the 
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concept of divorce, the Hindu marriage system involves so many customs, ceremonies 

and rituals, Hindu marriage is wedlock forever and ever as India is a place where “Sita 

and Savitri” prevailed where marriage was shown as great sanskara. Then I introduction 

of the concept of divorce has changed the very sanctity of marriage that would be a 

wrong why because the object behind introduction of concept of divorce to Hindu 

marital law risotto defeat the object of the marriage. Divorce is a legal procedure 

whereby the married couple decides to separate and break all the vows that were taken 

during the sacred ceremony of a marriage. In India, divorce is still a taboo and is 

looked upon as a social stigma especially for women who take the step for divorce. 

Many a times, Hindu women in India resort to suicide or compromise in their marital 

life rather than opting divorce. The procedure for divorce in India for Hindus is a 

long process, and somewhat tedious, given the numerous loop holes in the legal 

enactments. Mainly, the Hindu Marriage Act is framed to address the divorce related 

issues relating to the Hindu community in India. First and foremost, the couple is 

usually advised to keep the marriage and if things don’t work out, then they go for 

divorce. Many a times, divorce in Hindu communities is looked upon as an 

empowerment to women to come out of the domestic abuse. In a recent article on 

yahoo.com, the writer mentions that the increasing rate of Indian divorces is the only 

measuring scale for women empowerment in India. Though this statement was widely 

contested and criticized, Hindu divorce is definitely a way out for women who are 

unable to cope with the pressures of domestic problems that may or may be restricted 

to the evils of dowry. By and large, divorce is looked upon as a tool in the hands of 

women, but even men do resort to divorce for various reasons.   

PROCEDURE 

The Hindu Marriage Act lays down the following procedure for Divorce where 

there is an option for the Hindu married couple to approach the courts of law for 

separation procedure. 

• The pre condition for divorce for Hindus is that the couple should be living separately 

for at least one year. 

• The first step in applying for a divorce is to hire a competent lawyer. The competency 

of the lawyer makes or breaks the case. The lawyer should be understanding and 

experienced in handling similar cases. He should be able to devote time and energy to 

the case. 

• There are two types of approaches to file an application for divorce. One is “by mutual 

consent” and the other is “by contest”. 

• The divorce application “by mutual consent” is easier as it takes lesser time as both 

husband and wife agrees for the grounds on which separation is sought. If the 

application is made “by content” it leaves room for the counter party to contest the 

application and drag the case for years together without a valid reason. 
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• The papers to be submitted includes the Income Tax returns for three years, details of 

present income, the purpose for applying the divorce, birth and family details and the 

details of the assets possessed 

• A Vakalatnama has to be issued in favour of the lawyer to present the case. 

• The applicant(s) should be open in discussions with the lawyer as to the marriage 

date, situations that compelled the divorce and the like. The more detailed the 

information is, the more easy it will be for the lawyer to file and fight the case in the 

applicant’s favour 

• The procedure for divorce is time consuming in India and may last for at least a year 

or more in certain cases. Therefore, during this period, it will be very tough for the 

estranged couple to handle the emotional part. 

• The grounds for Hindu divorce can be anything from adultery, desertion, mental 

disorder, renunciation, life threatening disease, no-resumption of co-habitation. 

• Also the children, if any, will be mentally affected if a divorce happens. As tender 

brains, the separation will leave untold trauma in their minds against family values 

and love relations. Their future appears blank as the separation of their parents will 

leave them indecisive with whom to choose as their caretakers. There may be cases 

when the law declares one parent to take care of the child whereas the child himself 

prefers to live with the other. 

• Once the application is made, the case comes up for hearing after six month during 

which period, the couple is asked to reconsider. If the couple does not appear in the 

court after this “cooling period” the application stands void automatically. Also, the 

couple can withdraw the application during these six months. 

• During the divorce process, the couple should come to a conclusion related to 

custody of child, return of marriage gifts, post divorce maintenance and litigation 

expenses. 

• The alimony is a relatively new concept in India, whereby the separating partner 

agrees to support the other financially. In mutual consent cases of divorce, the 

alimony amount is decided mutually, but in contested cases, the courts of law steps in 

to decide the alimony amounts, when the parties fail to come out with an alimony 

amount. 

CONCLUSION 

The payment of alimony in Hindu Divorce cases has time and again been 

criticized on the grounds of inherent flaws in the making if rules related to alimony by 

the law drafters. Recently, the case of Shah Bano has re-established the consequences of 

improper legal procedure to claim alimony financial support and post divorce 

maintenance. In spite of all the problems in marriage, compromise is advised by many 

consultants. Divorce, according to them, should be resorted to, when it becomes 

ultimately necessary.  
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THE W.T.O. AGREEMENT - IMPLICATIONS FOR INDIAN TOBACCO SECTOR 
 

* Dr. P. HARI BABU 
 

Introduction: 

This paper is an attempt is made to examine the World Trade Organisation 

(WTO) its implications on Indian manufactured and unmanufactured tobacco exports. 

Assess the background of Tobacco exports from India, review of world tobacco trade, 

discussion of the Uruguay Round Agreements on Agriculture and its implications for 

World tobacco trade and prices. 

WTO established on 1st January 1995, is mandated to administer multilateral 

trade agreements negotiated by its members, pertaining to trade in goods, General 

Agreement on Trade and Tariffs (GATT), General Agreement on Trade in Services 

(GATS), and Trade Related Intellectual Property Rights (TRIPs).  The basic underlying 

philosophy of the WTO is that non-discrimination and global competition in 

international trade is conducive to the pareto-optimal welfare of all nations.  The WTO 

is essentially not concerned the behaviour of private business.  It deals only with the 

actions of governments establishing disciplines on trade policy instruments such as 

tariffs, quotes, subsidies etc.  Thus, the WTO is a regulator of the regulatory actions of 

governments that affect trade. 

 THE INDIAN AGRICULTURE SECTOR AND WTO  

In the area of agriculture, India has highlighted the need for developing 

countries with predominantly agrarian economies to have sufficient flexibility with 

regard to domestic support and market access commitments in order to adequately 

address their issues relating to security and rural employment. 

With regard to tariff rate quotas, which are a predominant feature of 

international trade in agriculture, India has stressed the importance of making the tariff 

rate quota administration more transparent, equitable and non-discriminatory in order 

to allow new/small scale developing countries exporters to get market access. 

In this context, the focus of the present study is some external sector 

developments.  The international trade environment in general has changed following 

the Uruguay Round Agreement (1986-94) and its entry in to force from 1st of January 

1995. Now, they have better multilateral rules to discipline erring WTO (World Trade 

Organisation) member countries.  Therefore, expects free and fair competition among 

WTO member countries, although various countries have devised ways to circumvent 

GATT and WTO rules.  The present study, first assesses the background of Tobacco 

exports from India . 

TOBACCO EXPORTS FROM INDIA 

Tobacco has been an important product in India export market.  The share of 

tobacco in India’s export market was 4 per cent during the mid-1999. This share 
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increased to 8 per cent in the early 2008.   India is the second largest producer of 

tobacco after China.  But, India’s share in world tobacco exports is in significant. 

 

TABLE -1: INDIA’S PERCENTAGE OF SHARE IN WORLD TOBACCO EXPORTS (Million 

Kgs.) 

 Source: United States, Department of Agriculture and Tobacco Board, 2010. 

Because most of India’s tobacco production is not suitable in the world market 

and also produces low quality of tobacco.  These are the main reasons why India 

occupies fewer shares in the world tobacco market.  In world tobacco exports, India 

occupied 7th rank in 1999, from 2005-08 its rank is stagnated around three.  It can be 

understood why India’s rank is stagnated in the world tobacco exports. 

Figures 1 and 2 are based on Table -1.  Barring some fluctuations, Chart-1 

indicates stagnation in tobacco exports the volume of tobacco and tobacco exports, over 

the period of 1998-99 to 2008-09.  The Chart -2 also indicates an increase in the value of 

export earning in rupees.  The suggestion is that export volumes have stagnated and so 

have export unit value realisations.  In large part, this was determined by what was 

happening to the former market in the erstwhile; Russia was a major destination for 

India’s exports of unmanufactured tobacco and tobacco products.  

TABLE -2: YEAR WISE EXPORTS OF UNMANUFACTURED TOBACCO AND 

TOBACCO PRODUCTS DURING 1998-1999 TO 2008-2009 

YEAR UN-MANUFACTURED TOBACCO 

WORLD INDIA PERCENTAGE SHARE RANK 

1999 2071 111 4 7th 

2000 1968 102 5 4th 

2001 2107 89 4 7th 

2002 2096 103 5 6th 

2003 2089 117 6 6th 

2004 2103 138 6.5 5th 

2005 2100 147 7 3rd 

2006 2100 159 8 3rd 

2007 2100 203 8 3rd 

2008 2100 210 8 3rd 

Year 

 

Quantity 

(Tonnes) 

Value 

(Rs. in crores.) 

1998-99 1,01,323   806.19 

1999-2000 1,36,221 1,050.22 

2000-01 1,15,390   903.38 

2001-02 1,02,086   888.52 

2002-03 1,27,557 1,095.95 

2003-04 1,50,962 1,175.63 

2004-05 1,62,933 1,362.18 



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         63 

 

  

 

 

 

Source: Tobacco Board: Export Performance Tobacco and Tobacco Products during 

2010. 

CHART -1: Tobacco and Tobacco Product Exports (in Tonnes) 

 
      Source: Tobacco Board: Export Performance Tobacco and Tobacco Products during 

2010. 

Chart -2: Tobacco and Tobacco Product Exports (Rs. in crores) 

 
Source: Tobacco Board: Export Performance Tobacco and Tobacco Products during 

2010. 

INTERNATIONAL TRADE IN TOBACCO 

A comparison of the world production and trade in table 4.3 shows that around 

30 per cent of tobacco produced in the world is traded. While tobacco production is 

concentrated, depending on the agro-climatic conditions, the consumption of tobacco 

is well distributed throughout the world.  In aggregate world trade the import to 
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2005-06 1,66,869 1,413.47 

2006-07 1,80,988 1,723.42 

2007-08 2,03,399 2,020.93 

2008-09 1,97127 2,713.28 
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production figures have not changed much over the years.  In the 1970s, imports the of 

tobacco production per cent was 28, while the corresponding figure was 29 in the 90s in 

2008 imports as per cent 30 per cent of tobacco production.  This indicates that the 

recent spate of trade liberalisation throughout the world has had no significant effect 

on world trade in tobacco, at least not yet.  The reason may be that world trade in 

tobacco was already somewhat liberalised, even in the 1970s. 

TABLE -3: WORLD SUPPLY AND DISTRIBUTION OF UNMANUFACTURED TOBACCO IN 

SELECTED YEARS (million metric tonnes) 
 

Years 

Openin

g stocks 

Imports Produc-

tion 

Total 

supply 

(1+2+3) 

Con-

sump-

tion 

Exports Total 

Distri-

bution 

(5+6) 

Closing 

Stocks 

(4-7) 

(1) (2) (3) (4) (5) (6) (7) (8) 

1970 6.6 0.8 2.8 10.2 2.8 0.8 3.6 6.6 

1980 5.7 1.4 3.8 10.9 3.7 1.4 5.1 5.8 

1990 6.5 1.7 6.5 14.7 6.6 1.7 8.3 6.4 

1996 5.8 2.0 6.4 14.2 6.3 2.0 8.3 5.9 

1998 6.7 1.9 6.1 14.7 6.0 1.9 7.9 6.8 

2004 6.8 1.9 5.9 14.6 5.9 1.9 7.8 6.2 

2008 3.9 1.8 6.0 11.7 5.9 1.8 7.7 4.0 

Source: The Indian Tobacco Association, Guntur, Andhra Pradesh, 2009. 

Production of different varieties of tobacco takes place in different pockets 

depending on the agro-climatic situations.  For instance, Oriental variety of tobacco is 

concentrated around the Mediterranean Sea, in countries like Turkey, Greece, Bulgaria, 

Yugoslavia and the Commonwealth Independent States (CIS) countries.  The 

production for Burley tobacco is less concentrated than the Oriental, and is produced in 

USA, Malawi, Brazil, China and Italy. The production of FCV tobacco is more evenly 

distributed than the other varieties of tobacco.  Major FCV tobacco producing countries 

are China, India, Brazil, Zimbabwe and Malawi. 

Imports of manufactured tobacco like cigarettes are restricted through 

licensing. As mentioned above, licensing cannot continue beyond March 2003.  

However, this does not mean duty free imports.  For manufactured products, the 

Uruguay Round agreement on tariffs has a binding on reduction commitments. A 

binding agreement is a commitment to agree on a ceiling for tariffs.  That is tariffs will 

not be raised above that rate.  In terms of India’s market access schedule, the bound 

rate for cigarettes is 40 per cent.  In parallel with binding commitments, there are also 

reduction commitments.  These are commitments to reduce tariffs.  India’s present 

reduction commitment is 30 per cent on the 1990 base, but does not extend to 

cigarettes (manufactured tobacco), interpreted as consumer goods.  Incidentally, both 

reduction and binding commitments are on the basic customs duty and do not extend 
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to additional duties or countervailing duties.  For unmanufactured tobacco, India has 

agreed to a bound rate of 100 per cent.  But this is subject to negotiations and may be 

brought down when the agriculture agreement is reviewed. In a developing country like 

India, sanitary and phytosanitary issues in agro-exports have become important.  In 

Indian tobacco, the Dichloro Diphenyl Trichloro Ethane (DDT) residue level is 1-2 

Particles Per Million (PPM).  This is within the permissible level, as the permissible 

limit of DDT in tobacco according to international Co-operation Centre for Scientific 

Research relative to Tobacco (CORESTA) standards is 6 PPM.  As mentioned, the 

Uruguay Round agreement on SPS, however, allows member countries to fix their 

quality standards above the international standard.  Accordingly, USA and Japan insist 

on a level of 0.4 PPM of DDT in unmanufactured tobacco.  The nicotine and tar content 

in cigarettes, as specified by EU, is 1.5 mg and 15 mg respectively.  This will be further 

reduced to 1.2 mg of nicotine and 12 mg of tar.   

TRADING BLOCS AND REGIONAL ARRANGEMENTS  

There are innumerable trading blocs in the world.  These blocs are at different 

stages of integration.  Conceptually, there can be four different types of blocs - first, 

there are free trade areas that remove barriers to trade (tariffs as well as NTBs) among 

members; second, there are customs unions, which also adopt a common commercial 

policy vis-à-vis non-members; third, there are common markets, which also remove 

barriers to cross-border movements of factor inputs like capital and labour among 

members; and finally, there are economic unions that involve co-ordination of 

macroeconomic polices among members. All four types of trading blocs, particularly 

the first two, can be found across the globe.  

CONCLUSION 

India, together with other parts of South Asia, is among the few countries in the 

world that is not a member of any effective trade bloc.  The South Asian Preferential 

Trade Agreement (SAPTA) is yet to effectively take off and prospects of something 

happening in the Indian and Pacific Ocean (involving South Africa and Australia) are 

not too bright.  Within SAPTA, there have been limited initiatives towards a south 

Asian Free Trade Agreement (SAFTA) and bilateral free trade agreements with Sri 

Lanka.  If quantitative restrictions to trade within the region are eased, there is the 

question of arbitrage based on differences in import duties and indirect or direct taxes.  

Cigarette smuggling into Sweden from East Europe (Dennis Duncan 1998 or into Britain 

from Belgium are examples.  With lower import duties in Nepal or Sri Lanka, rerouting 

of cigarette imports into India is possible since rules of origin requirements are always 

difficult to implement. Incidentally into India is possible, since rules of origin 

requirements are always difficult to implement.  Incidentally, India does not have a 

policy on parallel imports, where imported duties were historically high and 

quantitative restrictions on imports existed, this was not an important issue.  But with 



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         66 

 

liberalisation, parallel imports have begun to take place in the consumer goods sector.  

Case law in the United States, EU and Canada indicates that it might be difficult to rule 

that parallel imports are illegal.  The answer therefore lies in rationalising and reducing 

domestic indirect taxes so that the pecuniary incentive of imports, parallel or otherwise, 

is removed. 
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CULTIVATED PLANT TAXONOMY IN INDIGENOUS HORTICULTURE 
 

* Dr. VENKATA RAO PUPPALA  
 

Introduction 

Indigenous horticulture is practised in various ways across all 

inhabited continents. Indigenous refers to the native peoples of a given area 

and horticulture is the practice of small-scale inter cropping. Africa Cultivated 

plant taxonomy has been distinguished from the taxonomy of other plants in at 

least five ways. Firstly, there is a distinction made according to where the plants 

are growing — that is, whether they are wild or cultivated. This is alluded to by 

the Cultivated Plant Code which specifies in its title that it is dealing 

with cultivated plants. Secondly, a distinction is made according to how the 

plants originated. This is indicated in Principle 2 of the Cultivated Plant 

Code which defines the scope of the Code as "... plants whose origin or selection 

is primarily due to the intentional actions of mankind" — plants that have 

evolved under natural selection with human assistance.Thirdly, cultivated plant 

taxonomy is concerned with plant variation that requires the use of special 

classification categories that do not conform with the hierarchy of ranks implicit 

in the Botanical Code, these categories being the cultivar, Group and grex (which 

are only loosely equivalent to ranks in the Botanical Code). This feature is also 

referred to in the Preamble to the Cultivated Plant Codewhich states that "The 

purpose of giving a name to a taxon is not to indicate its characters or history, 

but to supply a means of referring to it and to indicate to which category it is 

assigned." Fourthly, cultivated plant taxonomy serves a particular community of 

people: the Botanical Code focuses on the needs of plant taxonomists as they 

attempt to maintain order and stability for the scientific names of all plants, 

while the Cultivated Plant Code caters for the needs of people requiring names 

for plants used in the commercial world of agriculture, forestry and 

horticulture.4 Finally, the difference between cultivated plant taxonomy and the 

taxonomy of other plants has been attributed to the purpose for which the 

taxonomy has been devised, it being plant-centred in the Botanical Code and 

human-centred in the Cultivated Plant Code. 

Scientific and anthropocentric classification 

The key activities of cultivated plant taxonomy relate to classification 

(taxonomy) and naming (nomenclature). The rules associated with naming plants are 

separate from the methods, principles or purposes of classification, except that the units 

of classification, the taxa, are placed in a nested hierarchy of ranks – like species within 

genera, and genera within families. There are three classification categories used in 
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the Cultivated Plant Code, the cultivar and the Group and the grex, but they are only 

loosely equivalent to ranks in the Botanical Code. 

From the time of the ancient world, at least, plants have been classified in two 

ways. On the one hand there is the detached academic, philosophical or scientific 

interest in plants themselves: this groups plants by their relationship to one another 

according to their similarities and differences in structure and function. Then there is 

the practical, utilitarian or anthropocentric interest which groups plants according to 

their human use. Cultivated plant taxonomy is concerned with the special classification 

categories needed for the plants of agriculture, horticulture and forestry as regulated by 

the Cultivated Plant Code. This Code serves not only the scientific interests of formal 

nomenclature, it also caters for the special utilitarian needs of people dealing with the 

plants of commerce.4 Those cultigens given names governed by the Cultivated Plant 

Code fulfill three criteria: they have special features considered of sufficient importance 

to warrant a name; the special features are the result of deliberate human breeding or 

selection and are not found in wild populations (except in rare cases where the special 

features represent desirable part of natural variation found in wild populations that is 

not covered by a scientific name); it is possible to perpetuate the desirable features by 

propagation in cultivation. 

The terms cultigen and cultivar may be confused with each other. Cultigen is a 

general-purpose term for plants that have been deliberately altered or specially selected 

by humans, while cultivar is a formal classification category. Cultigens include not only 

plants with cultivar names but also those with names in the classification categories of 

grex and Group. The Cultivated Plant Code points out that cultigens are: deliberately 

selected plants that may have arisen by intentional or accidental hybridization in 

cultivation, by selection from existing cultivated stocks, or from variants within wild 

populations that are maintained as recognizable entities solely by continued 

propagation. Included within the group of plants known as cultigens are genetically 

modified plants, plants with binomial Latin names that are the result of ancient human 

selection, and any plants that have been altered by humans but which have not been 

given formal names. In practice most cultigens are cultivars. The following account of 

the historical development of cultivated plant taxonomy traces the way cultigens have 

arisen and been incorporated into botanical science; it also demonstrates how two 

approaches to plant nomenclature and classification have led to the present-

day International Code of Nomenclature for algae, fungi, and plants and International 

Code of Nomenclature for Cultivated Plants. 

Historical development 

The history of cultigen nomenclature has been discussed by William T. 

Stearn1 and Brandenberg, Hetterscheid and Berg. It has also been examined from a 

botanical perspective and from the origin of the Cultivated Plant Code in 195 until 2004. 
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The early development of cultigen taxonomy follows that of plant taxonomy in 

general as the early listing and documentation of plants made little distinction between 

those that were anthropogenic and those that were natural wild kinds. Formal botanical 

nomenclature and classification evolved from the simple binomial system of folk 

taxonomy and it was not until the mid-19th century that the nomenclatural path of 

cultigens began to diverge from mainstream plant taxonomy.  

10,000 to 400 BCE – plant domestication 

William T. Stearn (1911–2001), taxonomic botanist, classical scholar and author 

of the book Botanical Latin has commented that "cultivated plants cultigens are 

mankind's most vital and precious heritage from remote antiquity".Cultigens of our 

most common economic plants probably date back to the first settled communities of 

the Neolithic Revolution 10,000 to 12,000 years ago although their exact time and place 

of true origin will probably remain a mystery. In the Western world among the first 

cultigens would have been selections of the cereals wheat and barley that arose in the 

early settlements of the Fertile Crescent (the fertile river valleys of the Nile, Tigris and 

Euphrates) in the Western Merranean. Food plant selections would also have been 

made in the ten or so other centres of settlement that occurred around the world at this 

time.2 Confining crops to local areas gave rise to landraces(selections that are highly 

adapted to local conditions) although these are now largely replaced by modern 

cultivars. Cuttings are an extremely effective way of perpetuating desirable characters, 

especially of woody plants like grapes, figs and olives so it is not surprising that these 

are among the first known plant selections perpetuated in cultivation in the 

West.24 Migrating people would take their plant seeds and cuttings with them; there is 

evidence of early Fertile Crescent cereal cultigens being transferred from Western Asia 

to surrounding lands.25 

400 BCE to 1400 – the ancient world: Greco-Roman influence to the Middle Ages 

As early as the 5th century BCE the Greek philosopher Hippo expressed the 

opinion that cultigens (as we call them now) were produced from wild plants as the 

result of the care bestowed on them by man, a revolutionary view at a time when they 

were regarded as the special creation and gift of the gods.26 In devising ways of 

classifying organisms the philosopher Aristotle (84– BCE) established the important 

idea of a fundamentum divisionis — the principle that groups can be progressively 

subdivided. This has been assumed in biological classification ever since and is 

congruent with the relatively recent idea of evolution as descent with modification. All 

biological classification follows this principle of groups within groups, known as 

a nested hierarchy, but this form of classification does not necessarily presuppose 

evolution. The earliest scientific (rather than utilitarian) approach to plants is 

attributed to Aristotle's student Theophrastus (71–286 BCE), known as the "father of 

botany". In his Enquiry into Plants Theophrastus described 480 kinds of plant, dividing 
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the plant kingdom into trees, shrubs, undershrubs and herbs with further subdivision 

into wild and cultivated, flowering and non-flowering, deciduous or evergreen.  

The utilitarian approach, classifying plants according to their medicinal 

properties, is exemplified by the work of Roman nobleman, scientist and 

historian, Pliny the Elder (29–79 CE) author of Naturalis historiae. "Cultivars" listed 

here are named after people, places or special plant characteristics. Most notable is the 

work of Dioscorides (ca.40–ca.90 CE) a Greek doctor who worked with the Roman 

army. His five-volume Materia Medica was a forerunner of the herbal which led to the 

modern pharmacopoeia. This work was endlessly plagiarised by later herbals including 

those printed between about 1470 and 1670 CE: it listed 600 to 1000 different kinds of 

plants including the cultigens Gallica, Centifolia, the rose of uncertain origin known as 

Alba and other rose cultivars grown by the Romans. 

The first record of a named cultigen occurs in De Agri Cultura.242 written about 

160 BCE by Roman statesman Cato the Elder (24–149 BCE) in a list that includes 120 

kinds (cultivars) of figs, grapes, apples and olives.24 The names are presented in a way 

that implies that they would have been familiar to fellow Romans. The "cultivar" names 

were mostly of one word and denoted the provenance of the cultivar (the geographical 

origin of the place where the plant selections were made). Writers up to the 15th 

century added little to this early work. In the Middle Ages the book of hours, early 

herbals, illuminated manuscripts and economic records indicate that plants grown by 

the Romans found their way into monastery gardens. For example, in 827 CE the 

following herbs were mentioned in the poem Hortulus by Walafrid Strabo as growing in 

the monastery garden of St Gallen in Switzerland: sage, rue,  southernwood, wormwood

, horehound, fennel, German iris, lovage, chervil, Madonna lily, opium poppy, clary, mi

nt, betony, agrimony, catmint, radish, gallica rose, bottle gourd and melon. It seems 

likely that aromatic and culinary herbs were quite widespread and similar lists of plants 

occur in records of plants grown in Villa gardens at the time of Charlemagne (742–814 

CE). 

1400 to 1700 – Renaissance, imperial expansion, herbals 

The revival of learning during the Renaissance reinvigorated the study of plants 

and their classification. From about 1400 CE European expansion established Latin as 

the common language of scholars and it was adopted for biological nomenclature. 

Then, from about 1500 CE, the publication of herbals (books often illustrated with 

woodcuts describing the appearance, medicinal properties, and other characteristics of 

plants used in herbal medicine) extended the formal documentation of plants and by 

the late 16th century the number of different plant kinds described in Europe had risen 

to about 4,000. In 162 Gaspard Bauhin published his Pinax theatre botanici5 an attempt 

at a comprehensive compilation of all plants known at that time: it included about 6000 

kinds.6 The combined works of a German physician and botanist Valerius Cordus (1515–
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1544 CE) which were published in 1562 included many named "cultivars" including 0 

apples and 49 pears, presumably local German selections. English herbalist John 

Parkinson's Paradisi in Sole ... (1629) lists 57 apple "cultivars", 62 pears, 61 plums, 5 

cherries and  peaches. With increasing trade in economic and medicinal plants the 

need for a more comprehensive classification system increased. Up to about 1650 CE 

plants had been grouped either alphabetically or according to utilitarian folk 

taxonomy – by their medicinal uses or whether they were trees, shrubs or herbs. 

Between 1650 and 1700 CE there was a move from the utilitarian back to a scientific 

natural classification based on the characters of the plants themselves. 

1700 to 1750 – dawn of scientific classification 

In 1700 French botanist J.P. de Tournefort although still using the broad 

groupings of "trees" and "herbs" for flowering plants, began to use flower characteristics 

as distinguishing features and, most importantly, provided a clear definition of the 

genus as a basic unit of classification. In Institutiones Rei Herbariae he listed about 

10,000 different plants, which he called species, organised into 698 genera with 

illustrations. The establishment of this precursor of scientific classification vastly 

improved the organisation of plant variation into approximately equivalent groups or 

ranks and many of his genera were later taken up by Carl Linnaeus. There was still at 

this time no common agreement on the way to present plant names so they ranged in 

length from one word to lengthy descriptive sentences. As the number of recorded 

plants increased this naming system became more unwieldy. 

In England the tradition of documenting garden plants was established long 

before Linnaeus' Species Plantarum starting with the herbals, but the most prominent 

early chronicler was Philip Miller (1691–1771) who was a master gardener in charge of 

the Chelsea Physic Garden in London from 17 to 1770. New plants were coming into 

Western Europe from southern Europe and the overseas colonies of the Dutch, British 

and French. These new plants came largely to the botanic gardens of Amsterdam, 

Leiden, Chelsea and Paris and they needed recording. In 1724 Miller produced a two-

volume compendium of garden plants called The Gardeners and Florists Dictionary or a 

complete System of Horticulture. The first ion was in 1724, subsequently revised and 

enlarged until the last and 8th ion in 1768 by which time he had adopted Linnaean 

binomials. For a while this publication was taken as the starting point for "horticultural" 

nomenclature equivalent to Linnaeus' Species Plantarum which is now taken as the 

starting point for botanical nomenclature in general. Miller's Dictionary was the first of 

many English horticultural compendia whose history has been traced by William 

Stearn.  

1750 to 1800 – Linnaeus and binomial nomenclature 

In the early 18th century colonial expansion and exploration created a demand 

for the description of thousands of new organisms. This highlighted difficulties in 
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communication about plants, the replication of their descriptions, and the importance 

of an agreed way of presenting, publishing and applying their names. It was the Swedish 

botanist Carl Linnaeus who finally put order into this situation as he attempted to name 

all the known organisms of his day. In 175 his Systema Naturae, which included animals 

(the tenth ion became the starting point for zoological nomenclature) was followed 

by Critica Botanica in 177, and Philosophia Botanica in 1751. But it was his most 

comprehensive work on plants, the 175 publication Species Plantarum that formalised 

the name of a genus with a single epithet to form the name of a species as two words, 

the binomial thus making secure the biological system of binomial nomenclature. In 

these works Linnaeus used a third name as a variety within a species. These varieties 

included both wild and horticultural variants. The horticultural varieties were still 

written in Latin and some have persisted to this day. 

Linnaeus had very definite and uncomplimentary views about cultigens, 

regarding them as inferior plants for the amusement of those people he disparagingly 

called anthophiles (flower-lovers); these were plants not deserving the attention of 

serious botanists. His views revealed both his prejudice, his stance on special creation, 

and his recognition of the difficulties entailed in cultivated plant taxonomy: 

“"anthophiles … practice a floral science all their own, grasped only by their devotees; no 

botanist in his senses will enlist in their camp." "All the species recognized by Botanists 

came forth from the Almighty Creator's hand, and the number now and always will be 

exactly the same, while every day new and different florist's species arise from the true 

species recognized by botanists, and when they have arisen they eventually revert to their 

original forms. Accordingly to the former have been assigned by Nature fixed limits, 

beyond which they cannot go: while the latter display without end the infinite sport of 

Nature." "... botany has been overborne by the system of varieties for long enough … few, if 

any, agree as to what constitutes a species, or what a variety; … I wish the system of 

varieties were entirely excluded from Botany and turned over entirely to the Anthophiles, 

since it causes nothing but ambiguities, errors, dead weight and vanity …" 

1800 to 1900 – global plant trade 

The natural distribution of plants across the world has determined when and 

where cultigens have been produced. The botanical and horticultural collection of 

economically important plants, including ornamentals, was based in Europe. Although 

economic herbs and spices had a long history in trade, and there are good records of 

cultivar distribution by the Romans, European botanical and horticultural exploration 

rapidly increased in the 19th century with the colonial expansion taking place at the 

time. New plants were brought back to Europe while, at the same time, valuable 

economic plants, including those from the tropics, were distributed among the 

colonies. This plant trade has provided the common global heritage of economic and 

ornamental cultigens that we use today and which formed the stock for modern plant 
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selection, breeding, and genetic engineering. The plant exchange that occurred as a 

result of European trade can be divided into several phases:  

• to 1560 mostly within Europe 

• 1560–1620 Near East (esp. bulbous plants from Turkey – "tulipomania") 

• 1620–1686 Canada and Virginia herbaceous plants 

• 1687–1772 Cape of South Africa 

• 1687–1772 North American trees and shrubs 

• 1772–1820 Australia, Tasmania, New Zealand 

• 1820–1900 Tropical glasshouse plants; hardy Japanese plants 

• 1900–190 West China 

• 190 Intensive breeding and selection programs 

1900 to 1950 – the Botanical Code and cultigen nomenclature 

As the community of people dealing with the cultigens of commerce grew so, 

once again, the divergence between taxonomy serving scientific purposes and utilitarian 

taxonomy meeting human needs re-emerged. In 1865 German botanist Karl Koch, who 

became General Secretary of the Berlin Horticultural Society, expressed resentment at 

the continued use of Latin for cultigen names. Many proposals to deal with this were 

made, perhaps the most prominent being the Lois de la nomenclature 

botanique submitted in 1867 to the fourth Horticultural and Botanical Congress by 

Swiss botanist Alphonse de Candolle who, in Article 40 stated: "Seedlings, half-breeds 

(métis) of unknown origin or sports should receive from horticulturists fancy names 

(noms de fantaisie) in common language, as distinct as possible from the Latin names of 

species or varieties." This Article, making provision for the cultigens of horticultural 

nomenclature was to remain in the Botanical Code (with a minor amendment in 195 

suggesting the use of the letter 'c' before the horticultural name and antedating formal 

recognition of the cultivar) through 1906, 1912 and 195 until the separation, in 195, of 

the Horticultural Code, precursor to the International Code of Nomenclature for 

Cultivated Plants (Cultivated Plant Code). In 1900 there was the first International 

Botanical Congress and in 1905 at the second Congress in Vienna an agreed set of 

nomenclatural rules was established, the Vienna Rules, which became known from then 

on as the International Code of Botanical Nomenclature (now the International Code of 

Nomenclature for algae, fungi, and plants). After World War II the responsibility for 

the Botanical Code was taken up by the International Association for Plant 

Taxonomy and meetings to discuss revisions are held at six-yearly intervals, the latest 

being in 2005. In horticulture at this time there existed all the problems that had 

confronted botanists in the 19th century – a plethora of names of various length, written 

and published in many languages with much duplication. The period between 1867 and 

195 was an uneasy time in which American horticulturists and other groups in Europe, 

such as the specialist orchid community, made attempts to put order into this chaos 
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within their particular group of interest and devising their own rules for naming the 

plants of commerce. Friedrich Alefeld (1820–1872), who used Latin variety names, in a 

monographic study of beans, lentils and other legumes  distinguished three infraspecific

 taxonomic categories: Unterart (subspecies), Varietäten Gruppe and Kultur-Varietät, all 

with Latin names.5 In doing this he was probably laying the ground for the later 

establishment of the cultigen classification categories cultivar and Group. In 

conjunction with the Brussels International Botanical Congress of 1910 there was an 

International Horticultural Congress having a horticultural nomenclature component. 

As a result of general dissatisfaction and a submission from the Royal 

Horticultural Society the Règles de Nomenclature Horticole was established. The use of 

simple descriptive Latin names (e.g. compactus, nanus, prostratus) for horticultural 

variants was accepted and so too were names in the local language – which were not to 

be translated and should preferably consist of one word and a maximum of three. This 

first Horticultural Code consisted of 16 Articles. With the intercession of a World War I 

it was not until the 9th Horticultural Congress in London in 190 that the rules of a 

Horticulture Nomenclature Committee were agreed and added as an appendix to the 

195 Botanical Code. The rules established in 195 were accepted but needed to be 

extended to include the cultigens of agriculture and forestry, but it was only a result of 

discussions at the 1950 International Botanical Congress in Stockholm and the 18th 

International Horticultural Congress in London in 1952 the first International Code of 

Nomenclature for Cultivated Plants was published in 195. The American horticultural 

botanist Liberty Hyde Bailey was responsible for coining the word cultigen in 

19185556 and cultivar in 192, the word cultivar only coming into general circulation with 

the new Code of 195. The use of these two terms belies the multitude of classification 

terms and categories that had been suggested as designations for cultigens.  

195 – the International Code of Nomenclature for Cultivated Plants 

The first Cultivated Plant Code (Wageningen), which was published in 195, has 

been followed by eight subsequent ions – in 1958 (Utrecht), 1961 (update of 1958), 1969 

(Edinburgh), 1980 (Seattle), 1995 (Edinburgh), 2004 (Toronto) and 2006 (Wageningen).  

Following the structure of the Botanical Code the Cultivated Plant Code is set 

out in the form of an initial set of Principles followed by Rules and Recommendations 

that are subdivided into Articles. Amendments to the Cultivated Plant Code are 

prompted by international symposia for cultivated plant taxonomy which allow for 

rulings made by the International Commission on the Nomenclature of Cultivated Plants. 

Each new Cultivated Plant Code includes a summary of the changes made to the 

previous version and these have also been summarised for the period 195 to 1995. 

International Association for Cultivated Plant Taxonomy 

Recent concerns have focused on international communication on cultivated 

plant taxonomy, organisation of international symposia, and general communication on 
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topics of interest. In 1988 a Horticultural Taxonomy Group(Hortax) was formed in the 

UK and a parallel organisation, the Nomenclature and Registration Working Group of 

the Vaste Keurings Commissie in the Netherlands. One development promoting 

discussion was the newsletter Hortax News which was superseded in February 2006 by 

the first issue of Hanburyana, a journal produced by the Royal Horticultural Society in 

London and dedicated to horticultural taxonomy. This filled a gap left when the 

American journal Baileya ceased publication in the early 1990s. Another development 

was the launch, in 2007, at the Sixth Symposium on the Taxonomy of Cultivated Plants 

at Wageningen of the International Association for Cultivated Plant 

Taxonomy. Hortax also publishes Plant Names: A Guide for Horticulturists, Nurserymen, 

Gardeners and Students.  

Presenting cultigen names 

Most cultigens have names consisting of a Latin name that is governed by 

the International Code of Nomenclature for algae, fungi, and plants e.g. Malus domestica, 

to which is added a cultigen epithet, enclosed in single quotes e.g. Malus 

domestica 'Granny Smith'. The formation and use of the three classification categories 

(ranks) used for cultigens, the cultivar, Group and grex, is regulated by the ICNCP. 

Examples of acceptable ways to present cultigen names are given below: 

Prunus serrata Sato-zakura Group 

Prunus serrata (Sato-zakura Group) 'Ojochin' 

Prunus 'Ojochin' 

Flowering cherry 'Ojochin' 

Contemporary issues 

Current challenges for cultivated plant taxonomists include: the use of large 

plant name databases; ways of dealing with the use of non-scientific names in 

commerce (known as trade designations), especially for plant labels in nurseries; 

intellectual property and plants; adapting modern technology, in particular molecular 

techniques, to the creation and identification of cultivars; 

maintaining germplasm collections of cultivars, including herbaria; the recording and 

registration of cultivars. The ways in which the plant variation resulting from human 

activity is named and classified remains contentious. The replacement of the expression 

"cultivated plant" with the word "cultigen" is not universally accepted. The debate 

continues concerning the notions of ranks and taxa as applied to cultigens. Is it 

appropriate to call the highly modified transgenic products of human artificial selection 

"taxa" in the same way we do for the products of natural selection in the wild? To 

overcome this difficulty the term culton (pl. culta) has been suggested to replace the 

word taxon when speaking about cultigens.  

Then, most "wild" plants fit neatly into the nested hierarchy of ranks used in 

Linnaean classification (species into genera, genera into families etc.) which aligns with 
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Darwinian descent with modification. Choosing classification categories for cultigens is 

not clear-cut. Included among cultigens are: simple selections taken from plants in the 

wild or in cultivation; artificial hybrids produced both by accident and intention; plants 

produced by genetic engineering; clonal material reproduced by cuttings, grafting, budd

ing, layering etc.; graft-chimaeras; selections from the wild; ancient selections of crops 

that date back thousands of years; selections of aberrant growth such as witches 

brooms; the results of deliberate repeatable single crosses between two pure lines to 

produce plants of a particular general appearance that is desirable for horticulture, but 

which are not genetically identical. The question remains as to whether the 

classification categories of cultivar, Group and grex are the most appropriate and 

efficient way to deal with this broad range of plant variation.  
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ICT FOR RURAL DEVELOPMENT IN INDIA 
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ABSTRACT  

Right to Education is the primary right of every citizen of India, whether a child 

resides in a high profile society or in a far away not so developed secluded village. 

According to the Article 45 of Indian Constitution the basic elementary education must 

be provided to all the children up to the age of fourteen years. Schools in rural areas are 

promoted to raise the level of education and literacy in rural India. The main aim of 

running these types of schools in India is to increase the rate of literacy in rural areas. 

The conditions of rural education in India, is improving steadily with the help of the 

government. Information and Communication Technology (ICT) is one of the rapid 

development technological fields in the global society and the government is providing 

full support and providing with many initiatives. The hope that ICT will help to manage 

rural India's social, political and administrative challenges and become a viable 

technology for the provision of health, education and other social services is thus ICT's 

strongest point. 
 

KEYWORDS : Right of education, ICT, rural India, education, communication  
 

INTRODUCTION 

Right to Education is the primary right of every citizen of India, whether a child 

resides in a high profile society or in a far away not so developed secluded village. 

According to the Article 45 of Indian Constitution the basic elementary education must 

be provided to all the children up to the age of fourteen years. Schools in rural areas are 

promoted to raise the level of education and literacy in rural India. The main aim of 

running these types of schools in India is to increase the rate of literacy in rural areas. 

The conditions of rural education in India, is improving steadily with the help of the 

government. 

ICT is an acronym that stands for Information Communications Technology. 

LET US FOCUS ON THE THREE WORDS BEHIND ICT 

• INFORMATION 

• COMMUNICATIONS 

• TECHNOLOGY  

A good way to think about ICT is to consider all the uses of digital technology 

that already exist to help individuals, businesses and organisations use information.  

ICT covers any product that will store, retrieve, manipulate, transmit or receive 

information electronically in a digital form. For example, personal computers, digital 

television, email, robots. 
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So ICT is concerned with the storage, retrieval, manipulation, transmission or 

receipt of digital data. Importantly, it is also concerned with the way these different 

uses can work with each other. 

ICT AND THE RURAL USER  

India, over the past decade, has become a test bed for innovations in 

information and communication technologies (ICT) serving the rural user. Various 

reasons explain this emergence. The most obvious is the search for a solution to what 

has long been an intractable problem: that rural India has remained poor while the rest 

of the country has moved ahead. The hope that ICT can surmount at least some of rural 

India's social, political, and administrative challenges and create a viable technology for 

the provision of health, education, and other social services is thus ICT's strongest 

calling card. An additional expectation is that ICT can be used innovatively to improve 

access to the large, underserved market that rural India's 700 million people represent, 

especially considering that India has the resources to build an ICT infrastructure, i.e. its 

large, skilled, cost-efficient IT workforce. 

THE DEVELOPMENT FACTOR 

Rural incomes are low because of lack of enough income generating 

opportunities. Low incomes, in turn, result in an inability to access information, 

knowledge, goods or services, which can help them earn more. Such a development trap 

can be attributed to lack of access to three essential resources necessary for 

development viz., Information, Infrastructure and Services. 

Access to information, backed with relevant infrastructure and services, can not 

only allow rural villagers to improve their quality of life but also support and 

supplement their existing incomes in a sustainable way. 

HOW ICT CAN FACILITATE RURAL DEVELOPMENT  

• Efficient services for Health Care and Education  

• Access to vast Education in content for improving literacy  

• Help farmers with value based information to improve their productivity and 

provide timely information to traders, artisans etc  

• Entertainment through broadcasting and multimedia services at doorsteps in rural 

areas.  

• Relevant News at one’s door-step. 

While the term ‘ICTs’ can be interpreted as including a wide range of media, 

‘new ICTs’ is used to denote "the use of computers and communication systems 

between computers" These new ICTs are becoming more accessible, and users can 

obtain information from various sources, and one computer could meet the needs of a 

large rural community. A seminar on "The role of information for rural development in 

ACP countries" concluded that "these modern technologies offer new and multiple 
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perspectives, such as faster and better-focused access to information". Electronic mail is 

the most commonly used new ICT and has caused a cultural revolution in the way 

individuals and organisations interact, in terms of time, cost and distance. The second 

most significant use of new ICTs is the World Wide Web, which enables people to 

access information on millions of other computers. 

Although the Internet is not a panacea for food security and rural development 

problems, it can open new communication channels that bring new knowledge and 

information resources to rural communities. Traditional communication channels have 

been used successfully but these have been monologic and have not allowed for much 

interaction with users. Radio for example has been very effective for disseminating 

information to all types of audiences, but broadcasting times are sometimes not 

appropriate for most people. This enables users to access programmes on the web at a 

convenient time, and send feedback through e-mail or chat. Broadcasters could then 

disseminate the latest information promptly. Some examples of areas where ICTs could 

play a catalytic role in developing rural areas include: 

• DECISION-MAKING PROCESS - Sound decision making is dependent upon 

availability of comprehensive, timely and up-to-date information. Food security 

problems facing developing countries demonstrate the need for informed 

researchers, planners, policy makers, development workers and farmers. 

Information is also needed to facilitate the development and implementation of 

food security policies. E-mail and The Internet could be used to transmit 

information to and from rural inaccessible areas.  

• MARKET OUTLOOK – farmers could promote their products and handle simple 

transactions such as orders over the web while payment transactions for the goods 

can then be handled off-line (O’Farrell et al 1999:4). It has been shown to be 

cheaper and faster to trade online than on paper-based medium, telephone or fax. 

Electronic-commerce could, therefore, enable entrepreneurs to access global 

market information and open up new regional and global markets that fetch better 

prices and increase farmers’ earnings.  

• EMPOWERING RURAL COMMUNITIES – ICTs can empower rural communities 

and give them "a voice" that permits them to contribute to the development 

process. With new ICTs, rural communities can acquire the capacity to improve 

their living conditions and become motivated through training and dialogue with 

others to a level where they make decisions for their own development. Giving rural 

people a voice means giving them a seat at the table to express their views and 

opinions and become part of the decision making process. The approach should be 

participatory and could lead to improved policy formation and execution.  

 

Improved policy formulation and strategies, however, require "an educated and 
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informed populace  to reduce poverty, excessive population growth, environmental 

degradation and other factors that are most often the direct causes of hunger" (FAO 

1998). New ICTs have the potential to penetrate under-serviced areas and enhance 

education through distance learning, facilitate development of relevant local 

content and faster delivery of information on technical assistance and basic human 

needs such as food, agriculture, health and water. Farmers can also interact with 

other farmers, their families, neighbours, suppliers, customers and intermediaries 

and this is a way of educating rural communities. The Internet can also enable the 

remotest village to access regular and reliable information from a global library (the 

web). Different media combinations may, however, be best in different cases - 

through radio, television, video cassettes, audio cassettes, video conferencing, 

computer programmes, print, CD-ROM or the Internet (Truelove 1998). Rural areas 

also get greater visibility by having the opportunity to disseminate information 

about their community to the whole world.  

• TARGETING MARGINALISED GROUPS – Most rural poor people lack the power 

to access information. ICTs could benefit all stakeholders including the civil society, 

in particular youth and women (UNDP 2000). Other disadvantaged groups that 

could be targeted include the disabled and subsistence peasants.  

• CREATING EMPLOYMENT – Through the establishment of rural information 

centres, ICTs can create employment opportunities in rural areas by engaging 

telecentre managers,subject matter specialists, information managers, translators 

and information technology technicians. Such centres help bridge the gap between 

urban and rural communities and reduce the rural-urban migration problem. The 

centres can also provide training and those trained may become small-scale 

entrepreneurs. 

INITIATIVE PROGRAMMES FOR ICT PROGRAMMES IN RURAL INDIA 

Sristi, the society for research and initiatives for sustainable technologies and 

institutions, is facilitating the use of ICT for strengthening the capacity of grassroots 

inventors, innovations and entrepreneurs engaged in conserving bio-diversity and 

developing eco-friendly solutions to local problems. Honey Bee , Gian etc are 

motivating the spirit of innovations, encouraging experimentation at grass roots of 

knowledge rich economically poor people by converting the innovators in to products. 

Samuha is setting up a pilot project to use ICTs and GIS technology for a 

networked HIV/AIDS intervention and awareness program in devadurga Taluka of 

Koppal district in North Karnataka. Cash (community access to sustainable health ) is a 

media lab Asia project for investigating how I.T can be used to improve rural healthcare 

in an economically sustainable manner. 

The Infodev sponsored project trained low income women with several 

handicaps like limiting language and communication skills for ICT enabled sector. 
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Under this project small batches of selected trainees were given intensive hands on 

computer training based on real life experiences using MS Office 2000. Tel nek , a 

telenetworking project by Suvidya and Anchorage based in Bangalore, aims to empower 

rural and semirural women in the age group 18-35 years of Ramanagram Taluk, 

Bangalore district. 

The Grassco project is aimed at bringing threefold connectivity – Phones, 

Internet and transport. Under the Grassco scheme over 5,000 young men on bicycles 

will carry mobiles phone equipped with CDMA wireless local loop in to 5000 West 

Bengal villages. 

The Indian Railways is also employing innovative facilities by the use of 

technology. The Railways use a facility called Online Transaction Processing (OLTP) 

whereby the seats in various trains can be easily reserved by the customer in real time. 

This reduced to considerable level the allocated quota and corruption that prevailed in 

the Railways at one time. Railway passenger whether rich or poor, connected or non 

connected can easily get a berth for his journey. The Karnataka Government is planning 

to set up computerized Raita Mitra Kendras (Farmers Outreach Center) at all 35 hobli-s, 

or mandala-s, of Belgaum district in North Karnataka. The Raita Mitra Kendra will to 

act as an interface between public and private sector technologies. It will also provide 

information on crop production, on market prices of agri-products, and on soil 

conditions. It will facilitate provision of fertilizers and pesticides to the famers at 

subsidized rates. 

In India the farmers in the state of Punjab are selling their produce through 

online auctioning at farmerbazaar.com. Here the farmer is informed of the best price 

throughout the country before clinching a deal, thus the middlemen who used to make 

a lot of money has given way to farmers getting the profits. The Warna Wired Village 

Project in Maharashtra, India is another such project. This project serves the 

information needs of the farmers for different crop cultivation practices of major crops, 

sugarcane cultivation practices, pest and disease control, marketing information, dairy 

and sugarcane processing information upto the village level. Amul in Anand District of 

Gujarat is another success story. Dhan Foundation is experimenting with ICTs for use in 

its Microcredit activities. Another micro finance company, SKS is using  “smart cards” as 

part of its work. They are currently expanding their micro-finance and micro-enterprise 

program to reduce poverty by reaching out to 25,000 poor families in 1,000 villages of 

rural Medak District of AP, where they have 4 branches. Online Marketing and CAD of 

Artisanal Goods by AsCent, a Bangalore-based NGO, is working with several state 

agencies to implement Computer Aided Design (CAD) systems in sections of northern 

Karnataka, to enhance the artisanal production of „Kolhapuri‟ style of chappals. The 

India Agriline Project, by the EID Parry enterprise of the Murugappa group, is aimed at 

enhancing e-Commerce in the agricultural sector. As part of this project, it has built an 
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agriportal, www.indiagriline.com. Karshaka Pragati is a project launched by CoOptions 

Technologies in rural Andhra Pradesh. It is aimed at providing convenient banking, 

trade and agricultural services to farmers, including village banking and trade, 

procurement of production and investment credit, information on fertilizers, pesticides, 

and other agri-products market prices.  

GOING FORWARD 

India has achieved tremendous increase in rural tele-density and the 

Government’s focus is now squarely on rural broadband. Going ahead, apart from 

ubiquitous and affordable access to ICTs, greater emphasis must be placed on the 

availability and relevance of services and content in local language or multi-

media/accessible format as per needs of target beneficiaries. Also, capacity building of 

various stakeholders to use ICTs is essential for the goal of ICT enabled rural 

development to be achieved. This requires a shift in focus away from purely technology 

related issues to the evolution of policies, strategies and schemes that ensure cross-

sectoral and multi-stakeholder involvement and engagement including most of all the 

local communities and target beneficiaries themselves .The draft National ICT and 

Telecom Policies of the Indian Government and the recent Special Initiatives of the 

USOF are steps in the right direction. 

CONCLUSION 

Rural information systems have traditionally focused on supplying information 

to the rural poor and supplying information about rural areas to policy makers, but it is 

now recognized that past systems have been largely ineffective in addressing the needs 

of the rural poor. The extension of agricultural information in particular is evolving 

beyond merely transmitting messages. It is becoming more open, more participatory 

and more demand driven, involving interactivity, negotiation and two-way information 

exchanges. There is a new emphasis on the acquisition of information and enabling the 

rural poor to request information specific to their particular livelihood needs. 

Communication specialists increasingly recognize the enormous potential of ICTs to 

support and enhance these changes. 

REFERENCES 

• Subrahmanian, R. (2002)  - ‘Citizenship and the ‘right to education’: Perspectives  

from the Indian context, IDS Bulletin  

• Bagga K.R, Keniston Kenneth & Mathur Raj (2005), The State , IT and Development.  

• Bhoomi computerizing land records from :  http://www.revdept-  

01.kar.nic.in/bhoomi/home.html)  

• Bist, Singh Rajinder.(2007). Digital Divide :    An  Indian Perspective. 

shodhganga.inflibnet.ac.in/dxml/handle/1944/1455  

• Department of telecommunication , The Government of India , New Delhi.  

http://www.revdept-/


INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         84 

 

• Gupta , S.D .(2006) . How IT is changing Rural India . Rediff. Com news .  

•  Gyandoot: The purveyor of knowledge . http://gyandoot.nic.in  

• www.e-krishinaip.in 

• Singh,N. Information technology and rural development in India, Working  paper, 

Division of Social Sciences, University of California, Santa Cruz, USA, March 2004.   

•  Meera,S.N. , A. Jhamtani, D.U.M. Rao, Information and communication  

technology in agriculture and development: a comparative analysis of three projects 

from India, ODI, AgREN, Network Paper No. 135, January 2004  

• http://www.fao.org/sd/cddirect/cdre0055b.htm 

  

http://www.e-krishinaip.in/


INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         85 

 

THE ROLE OF COOPERATIVES AS IT AFFECTS FINANCIAL                                                

INCLUSION IN INDIA. 
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Introduction: 

Cooperative is an autonomous association of persons united voluntarily to meet 

their common economic, social and cultural needs and aspirations through a jointly-

owned and democratically controlled enterprise. Financial Inclusion is critical for 

achieving inclusive growth in the country. The Financial Inclusion initiatives will go a 

long way in not only financially empowering the people but also as an avenue of 

providing excellent business opportunities for the financial market participants. 

Experiences in the Developing nations have only reconfirmed the need for co-operative 

banking to bring about inclusion of this segment in the mainstream economy. The 

present study has two fold objectives. Firstly, to examine the role of cooperatives as it 

affects financial inclusion in India. The present study is based on secondary data 

collected from published government documents, reports, journals etc. With regard to 

financial education, it is crucial to harness the power of women. Just as it is said that a 

woman getting educated would educate the family, a woman being financially literate 

and included, would pave way for inclusion of all members in the family. Financial 

inclusion will act as a source of empowerment and allow people to participate more 

effectively in the economic and social process.  

KEY WORDS: Cooperatives, financial exclusion, financial inclusion.  

INTRODUCTION  

“A cooperative is an autonomous association of persons united voluntarily to 

meet their common economic, social and cultural needs and aspirations through a 

jointly-owned and democratically controlled enterprise” (Anbumani, 2007). They are 

business entities where people work together to solve common problems, seize exciting 

opportunities and provide themselves with goods and services. A cooperative is 

managed on the basis that the customers of a business are also the owners of the 

business. Each customer is entitled to become a member of the cooperative society, 

thereby receiving the benefit of success via a dividend payout.  

 FINANCIAL INCLUSION  

Financial Inclusion can be referred to as delivery of banking services at an 

affordable cost to the vast sections of disadvantaged and low income groups.  

Unrestrained access to public goods and services is the outcome for an open and 

efficient society. Banking services are in the nature of public good; it is essential that 

availability of banking and payment services to the entire population without 

discrimination is the prime objective of the public policy. This definition earmarks 

three key priority areas in promotion of financial inclusion: 



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         86 

 

a. Access to banking services;  

b. Access to affordable credit; and  

c. Access to free face-to-face money advice. 

Financial Inclusion is critical for achieving inclusive growth in the country. To 

achieve that, we have to expand our scope of financial inclusion initiatives to reach out 

to people at the grass-root level. We have adopted a two pronged strategy to achieve 

this objective:  

i. Through voluntary effort by the banking community by evolving various strategies to 

bring unbanked people within the ambit of the banking sector, and, more importantly;  

ii. By creating a demand by the people themselves to pull the banks, financial 

institutions and other service providers towards them to offer banking and financial 

services at a competitive and affordable rate.  

The Financial Inclusion initiatives will go a long way in not only financially 

empowering the people but also as an avenue of providing excellent business 

opportunities for the financial market participants. Contrary to the common 

perception, financial inclusion is a potentially viable business proposition because of 

the huge untapped market that it seeks to bring into the fold of banking services. 

Financial inclusion prima facie, needs to be viewed as “money at the bottom of the 

pyramid” and business models should be so designed to be at least self-supporting in 

the initial phase and profit-making in the long run. It is important to keep in mind that 

service provided should be at an affordable cost.  

CO-OPERATIVES AND FINANCIAL INCLUSION  

For the financial inclusion of this group to be successful little innovation would 

be made in the office of the bank. But if the Bankers move in the field, they will be able 

to innovate products and services on the basis of observing clients, households, markets 

and workplaces to tailor the financial services to suit the needs of this segment. Thus, to 

perform this challenging task of offering integrated financial services to the poor 

women, the Co-operative Banks are definitely more suited. The sense of co-operation is 

highly essential to harness the vast economic energy that is waiting to be unleashed in 

the poor women. Experiences in the Developing nations have only reconfirmed the 

need for co-operative banking to bring about inclusion of this segment in the 

mainstream economy. All over world poor women have proved to be reliable borrowers 

and borrowers who have the family interest in mind.  

OBJECTIVES AND METHODOLOGY  

The present study has two fold objectives. Firstly, to analyze the problems and 

challenges associated with cooperatives in India. Secondly, to examine the role of 

cooperatives as it affects financial inclusion in India. The present study is based on 

secondary data collected from published government documents, reports, journals etc.  

ANALYSIS AND DISCUSSION  
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COOPERATIVES IN INDIA  

Cooperative movement in India has celebrated its centenary year of service 

recently. Indian cooperatives are unique as they were initiated and supported by the 

government. Elsewhere it had always been organized only by volunteer members with 

least or no government intervention. In India it was introduced in 1904, as the planners 

of the country firmly believed that it could serve for national development and also 

could serve as a shied in protecting the vulnerable section of populace, especially the 

farmers from certain social evils like agricultural backwardness, poverty and rural 

indebtedness. 

Though they were initially organized only as the credit institutions, Indian 

cooperatives today tirelessly serve in endless areas of services. They serve in credit and 

non credit areas. They deliver credits for agriculture as well as non agriculture purposes. 

Agricultural cooperatives have played a major role in India‟s Green and White (dairy) 

Revolutions, providing income and employment for tens of millions of rural poor. There 

are over 150,000 primary agricultural and credit cooperatives serving over 157 million 

agricultural/rural producers. They operate their businesses in numerous non credit 

phases too. They work for milk producers, agricultural producers, weavers, consumers, 

fishermen, coir makers, employees, students of universities and colleges, and for many 

others. Agricultural cooperatives have played a major role in India‟s Green and White 

(dairy) Revolutions, providing income and employment for tens of millions of rural 

poor. There are over 150,000 primary agricultural and credit cooperatives serving over 

157 million agricultural/rural producers.  

IMPORTANT SEGMENTS OF INDIAN CO-OPERATIVES  

• Cooperative education and training  

• Agricultural credit cooperatives (production)  

• Agricultural credit cooperatives (investments)  

• Non agricultural credit cooperatives (urban banks)  

• Cooperative marketing  

• Tribal cooperatives  

• Fertilizer cooperative  

• Consumer cooperatives  

• Sugar cooperatives  

• Weaver cooperatives  

• Cooperative spinning mills  

• Industrial cooperatives (non weavers)  

• xiii. Dairy cooperatives  

• Fisheries cooperatives  

• Housing cooperatives  
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• Labour cooperatives  

• Poultry cooperatives  

BENEFITS OF COOPERATIVES  

UTOPIAN PRINCIPLES: The principles themselves are the strength of cooperative 

business. The open and voluntary membership and democratic member control (one 

member; one vote) concepts strives to ensure equal growth opportunities to all citizens 

of the state who have common business needs and aspirations. It also ensures their 

direct participation in the business.  

NON PROFIT CHARACTER: Cooperatives are basically welfare driven rather than 

being profit driven. This doesn’t mean they are charitable like, but protecting and 

promoting the economic and social well being of their members is the primary concern 

of cooperatives. The concept of „member economic participation‟ laid emphasis‟ on 

economic benefits to members via dividend payout in proportion to their business 

involvement, „the higher you participate in the business; the higher your dividend‟. 

This is an effective stimulus which encourages member’s involvement in cooperative 

business.  

ROOT LEVEL FUNCTIONING: They are root level organizations familiar to all, as they 

effectively operate public distribution system in each village of the country. Everywhere 

you go; there will be some cooperative society or bank. The point is that introduction is 

not needed if they could offer attractive products which exactly meet their customer 

needs, cooperative businesses could be made successful and prosperous with their 

known customer band.  

GOVERNMENTAL BACKING: Cooperatives are legally recognized institutions 

supported by governments. This legal backing is their main strength. They are 

exempted from taxes, stamp duties etc. Furthermore, they are offered with technical, 

financial and administrative assistance by the governments. This enables the 

cooperative businesses to generate the sufficient capital investments for their business 

operations with least effort.  

INTERNATIONALLY RECOGNIZED: The principle „cooperation among cooperative‟ 

is really unique. It serves as the base for cooperatives to expand their business operation 

as far as possible. Now a handloom product woven at Chennimalai area of Coimbatore 

district in Tamilnadu is being exported to Germany and USA.  

NEED FOR THE STUDY 

Cooperatives today are viewed as failed institutions encircled by inefficiency 

and corruption. This should be changed. People do not believe what you intent to do, 

rather they judge you only by the things you have done. If cooperatives can give 

successful products, sure they will believe cooperatives are kick and alive. But can 
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cooperatives give such products? Yes they can. All they need is morphing into new 

design of working so that these weaknesses can be managed effectively:  

RAISE YOUR SHARE CAPITAL: Cooperatives in general, collect very nominal 

contribution (as low as Rs10) from members towards share capital with a view to enable 

even the poor to become a member. This liberal approach is jeopardized. It has neither 

helped the business to grow nor has empowered the members. Rather it has eroded 

their bindings with the business.  

Since the money investment is very meager, their real involvement in business 

operations has become a question mark. So raising share value will result both in 

increased member involvement as well as business soundness. For example, Oneota a 

successful consumer cooperative store in England collects $150 per share from their 

members so as to make sure their financial stature is strong and healthy. Since the 

money invested is higher, members showed real involvement in business operations 

and also receive higher dividend.  

MAKE YOUR SHOP ATTRACTIVE: Cooperatives banks attract very limited deposits 

whereas the local commercial banks could attract a lot. The products in consumer 

cooperative stores are quality assured and honestly priced; still their sales curve falls 

lower than the sales curves of the local private shops, why? The answer is their location 

and infrastructure. If you really want to be successful, be near to your customer and 

present yourself in an attractive way. Unless their infrastructure gives a sense of safety 

and quality in the minds of their customers, cooperative businesses can not attract the 

modern day customers. So designing your location in an easily accessible area is 

essential.  

ALTER YOUR WORKING PATTERN: Cooperative business houses especially the 

consumer stores and marketing cooperatives whose business is selling something to 

consumers, can not run their businesses as government offices. They should be 

available to their customers at the place and time convenient to them. Sometimes they 

may need to start their business so early in the morning or stay late in the nights. In 

order to keep their response positive and continuous, cooperatives should offer them a 

wonderful shopping experience by introducing self service systems, computerized 

billing, packing and door delivery for bulk buying etc. Member‟s feed back related to 

non availability of certain goods, quality complaints, price variations, service complaints 

etc. should be viewed and followed up seriously. In short the customer should be made 

to believe that „whatever product the customer names, he will get it from cooperatives 

at a fair price with reasonable quality‟.  

BE PROFESSIONAL: The managers of cooperative businesses should be more 

professional in their market operations. They should be vigil enough to trace new 

marketing opportunities as at when they appear and make use of them for their further 
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growth. They should make brilliant purchase decisions by studying the market trends, 

for example investing more in fast moving products may increase the returns. Quality 

should be the watchword in cooperatives and steps should be taken to reduce the 

wastages and cost of goods sold. In short, the manager or secretary of a cooperative 

store should deliver his service in a professional way to prove himself competent and 

his business successful.  

COOPERATIVE BANKING  

The cooperative movement involves autonomous association of persons united 

voluntarily to meet their common economic, social and cultural needs through a jointly 

owned and democratically controlled enterprise. Cooperatives, as business enterprises, 

are different from other firms, in view of the fact that their ownership and control are 

directly vested in the hands of the members. The cooperative structure is designed on 

the principles of mutual help, democratic decision making and open membership. As 

remarked by Mr. Ban Ki-moon, the UN Secretary General, Cooperatives are a reminder 

to the international community that it is possible to pursue both economic viability and 

social responsibility. Incidentally, the current year 2012 is declared by the UN as the 

International Year of Cooperatives. Voluntary and open membership, democratic 

control, economic participation, autonomy, training and concern for the community 

are some of the overarching values with which the cooperatives have been associated. 

Cooperative banks in India being recognized as small people bank can achieve the 

benefits of financial inclusion. Cooperative banking as an institution is still pertinent 

and can play a very constructive role in meeting the objective of greater degree of 

financial inclusion in the country. The Cooperative movement has a long history in 

India. Cooperative societies were set up in India towards the close of the nineteenth 

century drawing inspiration from the success of experiments related to the cooperative 

movement in Britain and the cooperative credit movement in Germany. Since 

inception, the Urban Cooperative Banks (USBs) have been playing an important role in 

the socio-economic development of the country by making available institutional credit 

at affordable cost, particularly in the urban and semi-urban areas. The extension of the 

Banking Regulation Act, 1949 to cooperative societies with effect from 1 March, 1966, 

brought the cooperative banks within the ambit of the Reserve Bank‟s regulation and 

supervision. Correspondingly, deposit insurance cover was also extended by DICGC to 

the co-operative banks. While there has been a gradual growth in the UCB business 

over the period, with deposits growing from Rs 167 to Rs 2, 12, 031 crore and advances 

growing from Rs. 153 to Rs. 1, 36,341 crore during the period 1966 to 2011, the growth of 

UCBs in the total banking business has not been commensurate with the overall growth 

of the banking sector. Despite their large number, UCBs constitute a very small market 

share at 3.5 per cent (as at March 31, 2010) of the total banking sector. 
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ACCESS TO BANKING SERVICES  

Considering their long history and their existence in India for more than 

hundred years, cooperatives institutions have served its customers significantly. The 

Urban Cooperative Banks have shown their mushroom growth and established 

themselves as people‟s bank. Today these banks basically work towards providing 

cheap, easy and smooth credit access to the poor people and have contributed 

significantly in the shaping of life of the urban poor. As far as rural areas are concerned, 

the cooperatives have hundred percent penetrations in rural India through their 

network of Primary Agricultural Cooperative Credit Societies, meeting not only 

agricultural needs but supplying other allied and non agricultural requirements to the 

rural poor and the farmers as well. They enjoy unique selling proposition and that is 

their relationship banking. The managers of cooperatives know their customer 

personally and well aware of their need and aspirations from the institutions. 

Table 1 exhibits the share of cooperatives in financing the rural India and their 

growth trajectory shows that there are huge potential for this sector to expand their 

reach and cater for the poor people especially in rural India through the massive 

network of cooperative societies. Today when commercial banks, private banks and 

foreign banks are moving from conventional banking to service based on fund-banking 

business; cooperatives enjoy a strategic position as far as catering for the unbanked are 

concerned. Cooperatives can target the unbanked population and move forward from 

their member centered activities to public centered activities without losing the 

ideology of cooperation and achieving the much-needed viability. It is this ideology 

which is considered as a root cause that has involved and given cooperatives their 

identity and is contributing significantly towards their sustenance. 

Agricultural credit and share cooperatives and growth rate. 

Cooperative banks  RRBs  Commercial banks  Total  Cooperative  

banks share (%)  

1991 to 1992  5,800  596  4,806  11,202  52 

1992 to 1993  9,378  831  4,960  15,169  62 

1993 to 1994  10,117  997  5,400  16,494  61 

1994 to 1995  9,406  1,083  8,255  18,744  50 

1995 to 1996  10,479  1,381  10,172  22,032  48 

1996 to 1997  11,944  1,684  12,783  26,411  45 

1997 to 1998  14,085  2,040  15,831  31,956  44 

1998 to 1999  15,916  2,538  18,441  36,897  43 

1999 to 2000  18,363  3,172  24,733  46,268  40 

2000 to 2001  20,801  4,219  27,807  52,827  39 

2001 to 2002  23,604  4,854  33,587  62,045  38 

2002 to 2003  23,716  6,070  39,774  69,560  34 

2003 to 2004  26,959  7,581  52,441  86,981  31 
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2004 to 2005  31,424  12,404  81,481  125,309  25 

2005 to 2006  39,404  15,223  125,859  180,486  22 

2006 to 2007  33,987  15,170  100,999  150,156  24 

2007 to 2008  35,875  17,987  128,876  182,738  20 

2008 to 2009  36,165  19,325  132,761  188,251  19 

2009 to 2010  32,871  23,984  121,879  178,734  18 

COMMERCIAL BANKS AND RRBS WERE CLUBBED TOGETHER UP TO 1990 TO 

1991. SOURCE: ECONOMIC SURVEY AND NABARD VARIOUS ISSUES. 

FINANCIAL INCLUSION AND URBAN COOPERATIVE BANKS  

Mention UCBs in corporate circles or even public sector commercial banking 

and chances are that will evoke a smirk of dismissal. There are over 1,650 UCBs with 

close to 7,000 branches in the country. Yet they form a tiny part of the banking system 

accounting for less than 3% of the total banking assets and deposits and less than 3.5% 

of total advances. They also follow the 80 to 20 rule to the T. The top 20% of UCBs 

account for almost exactly 80% of its deposits (Rajesh, 2011). 

In spite of being present in 25 States, much (almost 80%) of the action happens 

in the five states of Gujarat, Maharashtra, Andhra Pradesh, Karnataka and Tamil Nadu – 

with the lion‟s share going to Maharashtra. As at 31 March, 2010, the State accounted 

for over a third of all UCBs, almost half of all UCB branches, around 60% of total 

extension counters of UCBs and more than 85% of all its automated teller machines 

(ATMs). Accordingly, more than 60% of the total banking business of the UCB sector 

was concentrated there but their numbers have been dwindling in recent years. During 

2000 to 2010, 132 banks had their licenses cancelled and 62 merged with other banks. In 

this scenario, it is perhaps understandable why this sector does not exactly steal the 

limelight in banking policy discussions.  

FINANCIAL INCLUSION ADVANTAGES OF UCBS  

While a large section of the financially excluded population inhabits rural areas, 

financial exclusion is widespread in urban and semi-urban areas as well. Generally 

farmers, small vendors, agricultural and industrial labourers, people engaged in 

unorganized sectors, the unemployed, women, older and physically challenged people 

are the most commonly excluded segments. These segments are best addressed by the 

UCBs. The key advantage that UCBs enjoy over commercial banks is derived from their 

cost structure. The labour costs of UCBs are considerably less than that of commercial 

banks and generally the operating costs are also minimal. 

Equally important is the local nature and the consequent informational 

advantages of the UCBs. Being an integral part of the community, UCBs have an 

advantage over their commercial rivals in terms of having information both about 

upcoming business opportunities as well as borrower quality, which national-level 

banks have a hard time gathering. Finally, the advantages of the  local nature of the 
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UCBs also manifest themselves in the flexibility that these banks can provide to their 

local clientele. Unlike their commercial counterparts who need to adhere to national 

and global policies to alter their practices, UCBs can be far more responsive to the 

needs of the local community and the changes there. Once again, that provides a 

massive competitive advantage.  

STRATEGIES FOR EFFECTIVE FINANCIAL INCLUSION BY COOPERATIVES  

The entire procedure for financial inclusion through cooperatives is a different 

and unique exercise to be undertaken. Necessary changes will be needed by the 

cooperatives in their corporate structure to encompass the unbanked. The strategies 

need to be formulated for identifying target group and focusing on meeting their 

unfulfilled need of banking services. Some key indicators need to be looked in or adhere 

to when any strategy needs to be designed for financial inclusions which are discussed 

as follows:  

FOCUS ON THE CORE FINANCIALLY EXCLUDED PEOPLE: The core financially 

excluded poor people are most likely to suffer the negative consequences of a fierce 

circle of exclusion. Access to banking could be the key to unlocking access to other 

financial services. Banking services would assist in savings among these people thereby 

increasing the standard of living and improving the socio economic scenario of the 

society.  

DELIVER THROUGH TRUSTED INTERMEDIARIES AND PUBLIC BODIES: Today 

cooperatives alone cannot achieve the progress on their own. They need to get the 

support from other agencies to swiftly move in their objective of financial inclusions 

among the poor because, the financially excluded are already in contact with such 

intermediaries, such as NGOs, self-help group (SHGs), Cast based groups, etc. 

Cooperatives need to canalize or harness their reach and build relationships to work in 

partnership could be an effective way to achieve results.  

FOCUS IN FINANCIAL EXCLUSION HOTSPOTS: There are many states in India such 

as Bihar, Orissa, Rajasthan Uttar Pradesh, Chattisgarh, Jharkhand and not to forget 

large number of North-Eastern states, where the average population per branch office 

continues to be quite high compared to the national average. As you would be aware, 

the new branch authorization policy of Reserve Bank encourages banks to open 

branches in these under banked states and the under banked areas in other states. The 

new policy also places a lot of emphasis on the efforts made by the bank to achieve, 

inter alia, financial inclusion and other policy objectives. Such hotspots can deliver the 

much required inclusion of unbanked in the mainstream banking and would equally 

assist the Cooperative institutions in expanding their reach and viability in future.  

 

CONCLUSION 
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It is beyond any doubt that no financial institutions can match the unmatched 

reach of the cooperatives in the country. Cooperative banking as an institution is still 

pertinent and can play a very constructive role in meeting the objective of “greater 

degree of financial inclusion in the country” as pronounced by RBI Governor Y V Reddy 

in the Annual Policy Statement 2005-06, and the welfare of the common man (aam 

admi) as vocalized by the Prime Minister and his men. The current policy of inclusive 

growth with financial stability cannot be achieved without ensuring universal financial 

inclusion. The financial inclusion for the underprivileged will lead to host of 

downstream opportunities such as jobs for the participants to work as BCs at remote 

villages, technology providers etc. not to speak of the huge economic growth the 

financial inclusion measures trigger. Banks need to perceive Financial Inclusion as a 

profitable business model and not as an obligation. This would be possible only if banks 

strive towards offering more and more credit products to customers captured as part of 

the Financial Inclusion Plan and lower transaction cost by leveraging technology. The 

key is to establish an appropriate business delivery model through the involvement of 

all stakeholders to make financial inclusion a reality. 

With regard to financial education, it is crucial to harness the power of women. 

Just as it is said that a woman getting educated would educate the family, a woman 

being financially literate and included, would pave way for inclusion of all members in 

the family. Given that levels of general and financial literacy are fairly low among 

women, the effort should be to devise innovative programmes of financial literacy 

targeted towards women. Financial inclusion will act as a source of empowerment and 

allow people to participate more effectively in the economic and social process. Banking 

on the poor could turn out to be a rich banking proposition. Financial inclusion is a 

win-win opportunity for the poor, for the banks and for the nation. Co-operative Banks 

have a duty to rise up to meet these aspirations, convert the perceived weakness into 

exciting opportunities and facilitate inclusive growth.  
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EDUCATION TOURISM: A STRATEGY TO SUSTAINABLE                                          

TOURISM DEVELOPMENT 
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INTRODUCTION 

India is rich in its natural resources; it has got cultural richness including 

religious resources. Plural culture of India is unique in its nature as it promotes unity in 

Diversity. The compositeness of culture reflects religious harmony in the country. The 

plains, oceans, rivers, jungles, monuments etc. together further adds the 

multidimensional age old richness of India. Cultural heritage which presents 

educational heritage of the country, still gives message of ‘Sa vidya ya vimuktaye’ and 

‘vidya dadati vinayam’. Thus, education since time immemorial has been considered as 

means and ends of development of human being. The ultimate aim of education is to 

liberate people from ignorance to achieve ‘Moksha’ (salvation) or spiritual bliss. 

Education in Indian context is to lead life, based on accepted ideals of the society. It is 

generally believed that individual shapes society and society shapes individual. The 

inter dependence of individual & society shows the strong bond between individual & 

society. The brotherhood, universality, humanity and saintliness etc. are the human 

values up to which by & large every Indian lives. Due to these merits, the entire world 

looks forward to see India, to meet Indians & to learn Indian culture from which Indian 

educational heritage derives its roots. Though India is rich in its resources including 

educational institutions, it could not grow economically on the expected level. India is 

still struggling to be a leading economes in the world affairs. India is still not a 

significant player in the world tourism industry. The present paper brings a few points 

on education tourism as sustainable strategy to tourism development. 

EDUCATION TOURISM 

The term education tourism refers to any “program in which participants travel 

to a location as a group with the primary purpose of engaging in a learning experience 

directly related to the location” (Rodger, 1998, P-28). A coordinated and organized 

approach to education tourism may realize social & economic potential of sustainable 

tourism development in India. Education tourism includes ecotourism, heritage 

tourism, student exchange between educational institutions and rural/farm tourism etc. 

India can further increase its economy by tourism earnings through education tourism. 

Multifaceted development of the country largely depends on the quality man power 

produced by the educational system. The country which is developed is also high in the 

level of their education. This shows that there is a positive correlation between the 

levels of education and the levels of development. 

The cultural, rural with a focus on indigenous knowledge, which are still 

considered as greatest sources of social, cultural, economic and educational 
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development worldwide, need to be taped as the basis for education tourism. Apart 

from prestigious universities, departments and colleges, the historical sites, religious 

places, cultural sites, medical & science centres, technical institutions, arts and crafts, 

architecture, language, archaeological sites, music, dance, trade etc. may be used for 

education on one hand. The undeveloped areas & people may be provided with 

infrastructure to develop a new destination for education tourism on the other hand. 

India is currently not a major education tourism destination. However, due to 

recent reforms of higher education and MOU signed between Indian Universities with 

foreign universities may significantly increase destination of choice of many students 

from developed, developing and under developed countries. Bi-lateral and technical 

agreements along with revamping of higher education are expected to create awareness 

among education travelers of member countries in making better choices for education 

tourism. 

STRATEGY FOR IMPLEMENTING EDUCATION TOURISM 

The strategy for implementing education tourism may include the followings: 

a) CURRICULAR REFORMS 

Childhood stage being foundations of adulthood needs to be properly nurtured 

through curricular programme right from the beginning of their education. It is 

communally agreed that the personality, intelligence, interest, valve system, attitude 

etc. are developed during childhood and adolescence stages of human development. 

Accordingly these domains are crystallized in as adults. Thus, curriculum from primary 

to tertiary levels be revamped to incorporate education tourism programme in schools. 

This may not only encourage children to learn about education tourism destinations 

resources but develop positive attitude towards making field trips to these 

resources/destinations. 

The second curricular reforms may include: modification of curriculum to 

incorporate such courses of study which attracts learners. The emerging courses of 

study like foreign languages, Indian languages, Indian arts, dance forms, music culture, 

archaeology, indigenous knowledge, agriculture, science, technology, Indian political 

system, international politics, Religious studies, Gandhian studies, Great freedom 

fighters, social reformers and monuments, historical places, geographically important 

places, birth places of great Indian legends, the way of Ganga, Occur, other important 

rivers, Religious Karma kands, Indian Jyotish, culture & religion in Indian context, 

religion and politics, religion & education, education from historical perspectives, 

Indian education heritage, Indian cultural heritage etc. and identified specialized 

courses in demand in India & abroad. 

 

 

b) ORGANIZATIONAL ARRANGEMENTS FOR EDUCATION TOURISM 
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There is a need to have National Education Tourism Organization (NETO) 

which in consultation/contact with state & central universities and colleges and tourism 

stakeholders will identify appropriate strategy to promote education tourism. The 

NETO will be encouraged to have agreements/MOU with universities/colleges/travel 

agents/tour operators/NGO, to finalize the courses of study and institutions. The NETO 

need to be organized with inbuilt mechanism so that it may work as Education Tourism 

agency within country & abroad. The proposed organizational & Administrative 

framework of NETO may be: 

It may be a central government organization under MHRD with the following 

administrative structure to begin with: 

Chairman    : as head of the organization fulltime service as Incase of central 

                                                       university Vice-chancellor with tenure of five 

years. 

Secretary    : Full time for five Years 

Consultants (5)  : For five years regular 

Joint Secretary (5) : For ten years regular 

Deputy Secretary (5) : Regular 

Under Secretary (5) : Regular 

Office Staff    : As per need regular 

All the identified universities/colleges/institutions will have provision of having 

Education Tourism Cell (ETC) in their institutions to execute/monitor/evaluate/modify 

the Education Tourism Program’s (ETP). 

c) INSTITUTIONAL PREPARATION 

Institutions which will be identified for global education tourism destination 

must be ensured to have physical as well as educational facilities of international 

standards such as: 

• Conducive and congenial institutional environment; 

• Infrastructural facilities; 

• Residential facilities; 

• Well equipped library and laboratories; 

• Qualified, competent and effective teaching faculty; 

• Technology and technological gadgets for classroom teaching and inter-

institutional interactions including curricular transactions; 

• Institutional collaboration and coordination with local government, central 

government, other countries NGOs and public in general. 

• General preparedness of institutions to attract students from within the country, 

within the region and from abroad. 

COST EFFECTIVENESS OF EDUCATION TOURISM 
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The cost of Education Tourism package will be bases on 

a) The cost incurred on infrastructure, salary of teaching faculty, non-teaching faculty 

and other personnel’s and other educational facilities to be provided. 

b) It will also be based on competitive costs for similar package elsewhere in the 

world. 

In case single institution is not able to afford the cost of offering courses for 

education tourism, two or more than two parties may have a joint venture of education 

tourism programme with written contract signed by all the parties. 

The cost of Education-tourism package may vary for countries within the region 

(for example for South Asian Countries, Asian Countries) and other countries. 

Cost-effectiveness of education tourism will depend more on how best the 

existing infrastructure and institutional functionaries are utilized for the programme. 

PROBLEMS AND ISSUES 

The problems and issues related to education tourism strategy include: 

• Lack of institutional awareness in particular and public in general. 

• Un preparedness of institutions; 

• Unfulfilled large number of teaching posts in Universities and colleges; 

• Unskilled personnel to  facilitate tourism instruction, using modern technologies 

and methods; 

• Limited financial resources to equip laboratories, libraries and institution in 

general; 

• Unidentified institutions, area & locations for education tourism; 

• Unstructured private parties involved in as agents for education tourism; 

• Lack of adequate efforts from government to take this sector for sustainable 

development; 

• Lack of inter-departmental initiatives, coordination to develop this area; 

• Lack of initiatives by Indian experts in foreign countries to come back home to 

facilitate the education tourism programme. 

CONCLUSION 

The major issues include: the existing centers of excellence in universities, 

colleges, IITs, institutes of Social Sciences along with private institutions of repute need 

to be encouraged for Education Tourism Programme to begin with. Simultaneously the 

unidentified locations, areas and institutions are identified for the programme. 

A strong conceptualization of Education Tourism as a strategy to sustainable 

development of the country is required; keeping in view that education is positively 

correlated with development. Education Tourism in India will generate revenue which 

in turn will bring further infrastructural & human development. The quality citizens are 

base for brighter future of any nation. Quality is always associated with being of men’s 



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         100 

 

whole personality and that of the whole humanity in all spheres of life. In development, 

the human factor, the human context is of supreme value. In this respect education 

through education tourism will play a very crucial role in the process of national 

development and international understanding and harmony. 
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RELATIONSHIP BETWEEN NEUROTICISM AND JOB SATISFACTION                         

AMONG MEN 
 

* DIVYA KRISHNAN ** Dr. S. SASIKALA 
 

Introduction: 

The present study aimed to identify the relationship between neuroticism and 

job satisfaction among men belonging to various professions. Also, it was an attempt to 

identify the influence of age and wife’s occupational status on job satisfaction and 

neuroticism. Neuroticism Scale Questionnaire (Scheier & Cattell, 1961) is used to 

measure the levels of neuroticism and its components and Job Satisfaction Survey 

(Spector, 1997) to assess the job satisfaction. Correlation and t-test were used to analyze 

the data. Results revealed that neuroticism as well as its four components namely 

tender-mindedness, depressiveness, submissiveness and anxiety were negatively related 

to job satisfaction. The total neuroticism levels of men between 51-60 years were found 

to be higher than men in 40-50 years. Wife’s occupation status was found to have no 

influence on both neuroticism and job satisfaction. Individuals with work experience 

over 30 years were found to have more neuroticism. The results were discussed based on 

the work nature of the job. 

Personality is an individual factor that plays a major role in the appraisal of any 

life event. Personality impacts individuals’ behaviors and attitudes. Attitudes play an 

important role in influencing over-all satisfaction with everything about life; a good level 

of satisfaction in job leads to proper life satisfaction. Job satisfaction is the pleasurable 

and positive emotional state due to the appraisal of job experience. Many theories 

attributed personality as a factor predicting job satisfaction. Dispositional theory 

explains that people have innate dispositions that cause them to have tendencies toward 

a certain level of satisfaction, Core Self-evaluations Model is based on the dispositional 

theory (Judge, Locke & Durham, 1997) that lists the four Core Self-evaluations that 

determine one’s disposition towards job satisfaction: self-esteem, general self-efficacy, 

locus of control, and neuroticism. Discrepancy theory explains that agitation and anxiety 

as the main responses when an individual fails to achieve the obligation or responsibility. 

(Higgins, 1987 & Strauman,1989). There are numerous studies in the previous two 

decades in understanding personality factors associated with job satisfaction. 

Importance of positive and negative affectivity, core self-evaluations as well as the Big 

five model in determining Job satisfaction are reported by Heller, Judge, and Watson 

(2002). As far as “affectivity” and job satisfaction are concerned, the outcomes have 

almost consistently proved a strong negative relation between negative affectivity and 

job satisfaction. (Moyle, 1995). 

“Neurotic trend” is more anticipated among men and women of today’s world 

due to various factors/vulnerabilities (Horney, 1945). Research studies often prove a 
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negative correlation between job satisfaction and neuroticism (Daniel, Michael, Timothy 

& Judge, 2002). The same study also reported that middle aged men are more job-

focused. Hence their levels of neuroticism can be well related with their levels of job 

satisfaction. The disposition of the person in the work place obviously affects his/her 

attitudes towards the job as well as towards job outcomes. Findings show that 

neuroticism is related to the tendency to experience negative affect at work and other 

social environments (John, 2008). Neurotic individuals. exhibit irritability,  anxiety, impu

lsiveness, and self-consciousness that seems to underlie a general sensitivity 

to threat and punishment. Low emotional stability is also linked with intention to quit 

for reasons other than job dissatisfaction or poor job performance (Thompson & Phua, 

2012). Neuroticism is reported as a best predictor of negative job satisfaction among the 

Big Five personality traits (Judge et al, 2002). 

A number of studies have investigated relationship between personality models 

and job satisfaction and there is certainly further need to investigate an isolated facet of 

personality (neuroticism) and its relationship with job satisfaction. Mental health is an 

important criterion for job satisfaction as well as for healthy living. Persons high in 

neuroticism (emotional instability) may engage in poor health behaviors that contribute 

to earlier mortality (Friedman, 2000). Hence, emotional stability is necessary for high job 

satisfaction as well as for general well-being. Moreover, a study reported more job 

satisfaction among women than men (Hodson, 1995). Therefore, this study is conducted 

only among men. Hence, in the present study an attempt was made to identify the 

relationship between neuroticism and job satisfaction; and also the difference in 

neuroticism and job satisfaction levels based on age, wife’s occupation status. Also, levels 

of neuroticism and job satisfaction vary among profession; this variation could be 

attributed to lot of job related factors and hence, the difference in the levels of 

neuroticism is also analyzed. 

OBJECTIVE 

1. To identify the relationship between neuroticism and job satisfaction levels among 

men belonging to various professions. 

2. To identify the difference in the levels of neuroticism and job satisfaction based on 

age and wife’s occupation status. 

3. To find the neuroticism levels based on the different types of profession (medical, 

bank, teaching professionals, private, government employees and businessmen) and 

years of work experience. 

HYPOTHESIS 

1. Neuroticism would be negatively related to job satisfaction and the dimensions of 

neuroticism namely tender-mindedness, depression, submissiveness and anxiety also 

would be negatively correlated to job satisfaction. 

http://en.wikipedia.org/wiki/Neuroticism
http://en.wikipedia.org/wiki/Negative_affect
http://en.wikipedia.org/wiki/Irritability
http://en.wikipedia.org/wiki/Anxiety
http://en.wikipedia.org/wiki/Impulsiveness
http://en.wikipedia.org/wiki/Impulsiveness
http://en.wikipedia.org/wiki/Self-consciousness
http://en.wikipedia.org/wiki/Threat
http://en.wikipedia.org/wiki/Punishment
http://en.wikipedia.org/wiki/Big_Five_personality_traits
http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2643121/#R11
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2. There would be no significant difference between the age related groups in job 

satisfaction and neuroticism. 

3. There would be no significant difference in the levels of neuroticism and job 

satisfaction between men with working wife and non working wife.  

METHOD 

In the present study ex-post-facto research design was used. Sample of this study 

were 120 middle aged men working in Chennai. Their age groups were from 40 to 60 and 

belonged to different work nature, with variation in marital status, number of children, 

wife’s occupation status and years of work experience. The sample was selected through 

purposive sampling method and data were collected by distributing the questionnaires 

to middle aged men belonging to specific professions namely medical professionals, 

bank employees, teaching professionals, private employees, government employees and 

businessmen.  

TOOLS 

The tools used were Neuroticism Scale Questionnaire (NSQ) by Scheier & Cattell 

(1961) and Job Satisfaction Survey (JSS) by Spector (1997). The Neuroticism scale 

questionnaire consists of 40 items which gives a quantitative evaluation of the “neurotic 

trend”. NSQ measures the maximum discrimination of degrees of neurotic trend within 

the normal range. The reliability of NSQ was established using split-half reliability. The 

Job satisfaction Survey is used to measure the predominant area of job satisfaction. It 

consists of 36 items, which assesses nine facets of job satisfaction (pay, promotion, fringe 

benefits, contingent rewards, operating conditions, co-workers, nature of work and 

communication), as well as overall job satisfaction. The original questionnaire modified 

to a four point likert scale (Priya, 2012) is used in this study.  

RESULTS 

TABLE1 

Results of the correlation, relating the total neuroticism score (Total NSQ) and 

its 4 components namely I (Tender-mindedness), F (Depression), E (Submissiveness) & 

An (Anxiety) to Job satisfaction are provided in Table 1. Total neuroticism score as well 

as its component scores were found to be negatively related to job satisfaction. The 

component tender-mindedness is found to have a low negative correlation; on the other 

hand, Depression, Submissiveness and Anxiety are found to have a moderate negative 

correlation and the Total NSQ score is found to have a high correlation. The correlation 

is found to be significant at .01 level. Hence the hypothesis 1 is accepted. 

TABLE2 

Results of the t-test to find the differences between the two age groups (40-50 & 

51-60) in the levels of neuroticism factors, total Neuroticism score (NSQ) and Job 

satisfaction (JBS) are shown in Table 2. The significance of total neuroticism score is 

found to be less than .05. Further the mean of age group 51-60 is found to be greater than 
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the age group 40-50 on total neuroticism which indicates a significant difference 

between the age groups in total neuroticism. However there is no significant difference 

between the two groups in levels of job satisfaction and component scores of 

neuroticism. Hence the hypothesis 2 stating there will be no significant difference 

between the age related groups in job satisfaction and neuroticism is partially accepted.  

TABLE3 

Results of the t-test to find the differences in neuroticism, its dimensions and job 

satisfaction based on wife’s occupation status are given in table 3. The significant value of 

the total neuroticism scores, its components and job satisfaction are found to be greater 

than .05 which indicates that there is no significant difference between these two groups 

in determining the neuroticism and job satisfaction levels. This further confirms the 

hypothesis 3 which states that there would be no significant difference in the levels of 

neuroticism and job satisfaction between men with working wife and non working wife. 

GRAPH1 

Graph 1 shows the levels of neuroticism based on the years of experience. It is 

seen that more number of individuals with the years of experience between 31 and 35 

have high levels of neuroticism and more number of employees with the years of 

experience below 30 have average neuroticism levels. Individuals with more years of 

experience hence found to have higher neuroticism levels. 

GRAPH2 

Graph 2 indicates the neuroticism levels based on different types of professions. 

Majority of teachers and doctors are found to have high neuroticism levels. Majority of 

businessmen have average neuroticism levels comparatively. Very few individuals have 

low neuroticism scores in all the professions. Bankers, Government and private 

employees are found to have a mixed neuroticism scores.  

DISCUSSION 

The present study proposed relationship between neuroticism and job 

satisfaction, considering the reviews of relevant psychological researches. It is found that 

neuroticism as well as its components is negatively related to job satisfaction. Relevant 

researches on neuroticism-job satisfaction also indicate negative correlation between Job 

satisfaction and neuroticism. Study by Judge, Heller & Klinger (2008) reveals that low 

levels of neuroticism indicates high job satisfaction levels and also stresses the 

importance of personality as an intrinsic motivating factor influencing job satisfaction. 

The components of Neuroticism namely tender-mindedness, depression, submissiveness 

and anxiety are also negatively related to job satisfaction. A neurotic individual probably 

may not have positive attitude towards work, may lack concentration and optimism 

which results in being less ambitious and less focused on career goal (Barrick & Mount, 

1991). High in neuroticism indicates the emotional instability of the individual, thus does 

not have a general “happy personality”. An individual high on tender-mindedness will be 
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emotionally sensitive, cultured and overprotected. Over-protection and sheltering from 

the reality denotes the unrealistic (artistic) and imaginative (even to the point of being 

fanciful) personality. They are easily hurt by the outside realistic world; hence they tend 

to get distracted from their routine work and low job satisfaction as a result of lack of 

concentration. Depressiveness is characterized by traits of sober, seriousness and 

inhibited tendency (pessimistic). A person high on “depressiveness” will withdraw 

himself socially due to his slowness and inability to accept and adapt to new work 

situations and also experiences mood swings that hamper his work process in a job 

setting, also with a negative notion towards work his job satisfaction remains negative. 

Submissiveness denotes the obedient and dependent traits. A submissive person is 

moderate and soft-hearted; he lacks the drive to will and hence does not take initiative 

in doing a task. These individuals however obey the orders of authority and carry out the 

instructions of the authoritative figure. Individuals high in submissiveness also have 

covert hostility against oneself. When they experience a fault in job, they tend to take 

the blame on themselves due to their submissive nature. Anxious individuals experience 

Worry (low self-confidence), Ergic tension (frustration) and ego weakness (emotional 

instability). Individuals high on anxiety have characteristics of dreadfulness, guilt, 

feelings of inferiority, frustration and loneliness. Anxious people are also immature, 

excitable, tensed, irritable and restless. Such individuals have vague and undefined fears 

and also lack sportiveness in work situations. At work, they face interpersonal problems, 

misinterpret communication and feedbacks. Neurotic individuals are predisposed to 

experience negative emotions, because of their essentially negative nature they 

experience more negative life events than others (Magnus, Diener & Pavot, 1993), and 

they select themselves into the situations that foster negative affect; when such 

situations occur with respect to job those would lead to diminished levels of job 

satisfaction. Viswesvaran and Connolly (2000) reported true negative relations between 

negative affectivity and job satisfaction which further confirms the findings of this study. 

Neuroticism levels of men between age 51-60 are found to be higher than age 

group between 40 and 50 in this study. Neuroticism declined with age for women but 

did not decline for men, people's level of neuroticism changes over periods of time. 

(Srivatsava & John, 2003). Study by Roberts, Walton & Viechtbauer (2006) found that 

neuroticism level gradually decreases along with age and increases in old age, which 

contradicts the present study. The worsening of health conditions and facing health 

related stress (both physical and mental) could be the reasons for the increased 

neuroticism level in men between age 51 and 60. Health issues, towards the retirement, 

andropause, family conflicts, parenting adolescents, empty-nest and cluttered-nest 

syndromes and financial settlements could be the possible factors contributing to high 

neuroticism among men after 50 years of age. Health related issues such as the cardio-

vascular diseases, obesity (lifestyle-diseases) and alcoholism cause stress to men after 50 
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years of age and also work stressors, monotonous nature of job throughout can cause 

significant anxiety and depression. Tasks that are rated as routine, boring, or 

overwhelming are associated with concerns over job evaluation (Fischer, 2009). Greater 

years of work experience and high neuroticism levels are denoted in graph 1 of this study. 

Wife’s occupation status however is found to have no effect in identifying the 

levels of job satisfaction and neuroticism. Working wives support the financial needs of 

the family while the home-makers (non-working) take care of the family staying with 

them. Men in this study however show no such differences in neuroticism as well as job 

satisfaction levels with respect to wife’s occupation status. 

Neuroticism levels were found to be high for teachers and doctors. Not having 

any hobbies and dealing continuously with patients are related to anxiety levels in 

doctors. (Erdur & Ergin, 2006). Teachers suffer lot of physical stress due to work load, 

strict supervision and dealing with multiple student issues. Work overload significantly 

reduces job satisfaction. Very less businessmen were found to have low levels of 

neuroticism. Bankers, Government and private employees show a mixed score in the 

neuroticism levels. The nature of the job (less time consuming, not highly ambitious), 

less stressful (when provided with leave bank) and time for recreational activities are the 

possible reasons for these employees to stay satisfied with job. The ability and freedom 

to make decisions on job aspects enhances motivation, which has the greatest impact on 

job satisfaction. (Hackman & Oldham, 1976) 

High neuroticism denotes the neurotic trend (a trend to neurosis and other 

forms of maladjustment) of these individuals and a high susceptibility to get into major 

depression preceding neuroticism. Thus, the present study emphasizes the importance 

of low levels of neuroticism in determining high job satisfaction levels.  

CONCLUSION 

Positive psychology advocates positive well-being of every individual. Therefore 

it becomes essential to maintain the mental health through various sources. The present 

study helps us to understand the relationship between neuroticism and job satisfaction. 

It is found that neuroticism and all its components are negatively related to job 

satisfaction. These findings will help us to reduce the level of neuroticism thereby 

making people satisfied in their work, which will enhance the well-being directly or 

indirectly. 
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TABLE 1: RELATIONSHIP BETWEEN NEUROTICISM AND JOB SATISFACTION 

VARIABLES N r 

Tender-mindedness (I) 120 -0.265** 

Depression (F) 120 -0.438** 

Submissiveness (E) 120 -0.544* 

Anxiety (An) 120 -0.403** 

Total NSQ Score 120 -0.771** 

      **Significant at .01 level 

TABLE 2: DIFFERENCES IN JOB SATISFACTION, TOTAL NSQ AND ITS FACTORS; 

BETWEEN THE AGE GROUPS 

 
Age 

group 
n Mean 

Standard 

Deviation 
t 

Tender-mindedness (I) 
40-50 

51-60 

64 

56 

8.86 

9.25 

2.43 

2.57 
0.855 NS 

Depression (F) 
40-50 

51-60 

64 

56 

9.48 

9.71 

2.82 

2.54 
0.467 NS 

Submissiveness (E) 
40-50 

51-60 

64 

56 

11.31 

12.29 

3.10 

3.47 
1.622 NS 

Anxiety (An) 
40-50 

51-60 

64 

56 

10.56 

11.55 

2.74 

3.44 
1.754 NS 

Total Neuroticism Score 
40-50 

51-60 

64 

56 

40.23 

42.79 

6.88 

5.22 
2.263* 

Total Job Satisfaction 

Score 

40-50 

51-60 

64 

56 

92.05 

90.10 

7.01 

6.11 
1.619 NS 

     *significant at .05 level                   NS- Not significant 

 

TABLE 3: DIFFERENCES IN NEUROTICISM, ITS DIMENSIONS AND JOB 

SATISFACTION SCORES BASED ON WIFE’S OCCUPATION STATUS 

 

Wife’s 

Occupation 

Status 

 

n 

 

Mean 

Standard 

Deviation 

 

t 

Tender-mindedness (I) 
W 

NW 

46 

72 

9.30 

8.82 

2.76 

2.27 
1.040 NS 

Depression (F) W 46 9.70 2.78 0.410 NS 

http://gom.sagepub.com/content/37/3/275
http://gom.sagepub.com/content/37/3/275
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NW 72 9.49 2.66 

Submissiveness (E) 
W 

NW 

46 

72 

11.98 

11.58 

2.99 

3.48 
0.634 NS 

Anxiety (An) 
W 

NW 

46 

72 

10.67 

11.31 

3.20 

3.08 
1.07 NS 

Total Neuroticism Score 
W 

NW 

46 

72 

41.67 

41.18 

7.02 

5.78 
0.416 NS 

Total Job Satisfaction 

Score 

W 

NW 

46 

72 

91.59 

90.92 

6.38 

6.84 
0.533 NS 

NS- Not significant                  

 
 

Graph 1: Level of neuroticism based on years of work experience 

 
Graph 2: Neuroticism levels based on profession (in numbers) 
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ANAEMIA: A PUBLIC HEALTH PROBLEM 

 

* ANCHAL SINGH ** KIRAN GROVER 

Introduction: 

Anaemia is a global public health problem affecting both developing and 

developed countries with major consequences for human health as well as social and 

economic development. It occurs at all stages of the life cycle, but is more prevalent in 

pregnant women and young children. Haemoglobin is a protein in red blood cells 

that carries oxygen to the brain, muscular system, immune system, and other 

parts of the body. Without adequate oxygen, the physical and mental capacities 

of individuals are reduced. Classification of anaemia as a problem of public health 

significance: The prevalence of Hb values below the population-specific Hb threshold 

was used to classify countries by the level of the public health problem: 
Prevalence of anaemia (%)  Category of public health significance 

≤4.9  no public health problem 

5.0–19.9 mild public health problem 

20.0–39.9 moderate public health problem 

≥40.0 Severe public health problem 

Source: worldwide prevalence of anaemia (1993-2005) WHO Global Data Base on 

Anaemia 

PREVALENCE OF ANAEMIA 

(a) AT GLOBAL LEVEL:  GLOBAL ANAEMIA PREVALENCE AND NUMBER OF 

INDIVIDUALS AFFECTED 
Population group Prevalence of anaemia Population affected 

 Percent 95% CI Number 

(million) 

95% CI 

preschool-age children 

(0.00–4.99 yrs) 

47.4 45.7–49.1 293  283–303 

School-age children   25.4 19.9–30.9 305  238–371 

pregnant women 

(no age range defined)  

41.8  39.9–43.8  56 54–59 

non-pregnant women  

(15.00–49.99 yrs) 

30.2  28.7–31.6  468  446–491 

men (15.00–59.99 yrs), 12.7  8.6–16.9  260  175–345 

elderly  (≥60.00 yrs)  23.9 18.3–29.4 164 126–202 

Total population  24.8  22.9–26.7  1620  1500–1740 

Source: worldwide prevalence of anaemia (1993-2005) WHO Global Data Base on 

Anaemia 

(b) PREVALENCE OF ANAEMIA IN INDIA 

• Seven out of every 10 children age 6-59 months in India are anaemic. 
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• Three percent of children age 6-59 months are severely anaemic, 40 percent are 

moderate anaemic, and 26 per cent are mildly anemic. 

• Anaemia testing was not conducted in Nagaland due to local opposition to blood 

collection 

 
 

SOURCE; NFHS -3 2005-6 

Anaemia among children is widespread throughout India. 

• The prevalence of anaemia varies from 38 percent in Goa to 78 percent in Bihar. 

• More than half of young children in 24 states have anaemia, including 11 states 

where more than two-thirds of children are anaemic. 

• Seven percent of children in Rajasthan and Punjab are severely anaemic, more 

than twice the level in India as a whole. 

• Almost half of children in Uttar Pradesh, Bihar, Chhattisgarh, Andhra Pradesh, 

• Madhya Pradesh, Rajasthan, and Haryana are moderately or severely anaemic. 

PREVALENCE OF ANAEMIA IN WOMEN: 

According to the last round of the National Family Health Survey (NFHS-3), 

55.3 percent of the women were found to be anaemic across the country. Although 

anaemia is widespread in every Indian state, it varies considerably among states. 

Amongst the four southern states, Kerala has the lowest prevalence of anaemia 

among its women at 32.8 percent. In spite of the provision of iron and folic acid (IFA) 

supplements to pregnant women as part of the safe motherhood services under the 

Reproductive and Child Health (RCH) Programme, the prevalence of anaemia in 

pregnant women increased significantly from 48.6 percent in FHS-2 to 62.6 percent in 

NFHS-3. 
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WHO IS AT RISK FOR IRON-DEFICIENCY ANEMIA? 

INFANTS AND YOUNG CHILDREN 

Premature and low-birth-weight babies are at even greater risk for iron-

deficiency anemia. These babies don't have as much iron stored in their bodies as full-

term infants. Infants and young children need a lot of iron to grow and develop. The 

iron that full-term infants have stored in their bodies is used up in the first 4 to 6 

months of life. Children who have lead in their blood also may be at risk for iron-

deficiency anemia. Lead can interfere with the body's ability to make hemoglobin. Lead 

may get into the body from breathing in lead dust, eating lead in paint or soil, or 

drinking water that contains lead. 

TEENS 

Teens are at risk for iron-deficiency anemia if they're underweight or have 

chronic (ongoing) illnesses. Teenage girls who have heavy periods also are at increased 

risk for the condition. 

WOMEN 

Women of childbearing age are at higher risk for iron-deficiency anemia 

because of blood loss during their monthly periods. About 1 in 5 women of childbearing 

age has iron-deficiency anaemia Pregnant women also are at higher risk for the 

condition because they need twice as much iron as usual. The extra iron is needed for 

increased blood volume and for the fetus' growth. About half of all pregnant women 

develop iron-deficiency anemia. The condition can increase a pregnant woman's risk for 

a premature or low-birth-weight baby. 

ADULTS WHO HAVE INTERNAL BLEEDING 

Adults who have internal bleeding, such as intestinal bleeding, can develop 

iron-deficiency anaemia due to blood loss. Certain conditions, such as colon cancer and 

bleeding ulcers, can cause blood loss. Some medicines, such as aspirin, also can cause 

internal bleeding. 

Conceptual framework of IDA: there are following cause which are responsible for 

IDA (iron deficiency anaemia) 

 

 

 

26 31
2

59

0

50

100

Mild Moderate Sever Any Anaemia

NFHS 3, India ()



INTERNATIONAL JOURNAL OF MULTIDISCIPLINARY SCIENCE AND RESEARCH 
ISSUE - 3     VOLUME -2        APRIL’ 2012    

 

 

IJMSR  ISSN : 2321- 4872                                                                                                                         113 

 

(1) BAISIC CAUSE OF IDA 

It include material/ technical condition, social conditions, economic, political 

condition and ideologicla factars. 

Material/ technical condition : it include climate, quality of soil, available technology 

and skills.     

Social conditions: include ownership of the means of production and all other 

relationship including gender, income poverty is an important basic cause. 

 Political condition: include all national and local politics and legal system. 

 
(2) UNDERLYING AND IMMEDIATE CAUSES: 

       Dietary intake of iron and its bioavailability 

(a) Diet composition : it is derived from 2 sources 

(i)    Heme iron that is present chiefly in animal foods (egg and milk are the 2 exception 

that do not contain heme  iron).  

(ii) Non heme iron: is present in foods of vegetable origin. 

PLANT FOODS RICH IN IRON 
Food groups Food  

Cereals and millets  

 

Bajra (Indian millet, Pennisetum typhoideum)  

Samai (little millet, Panicum miliare)  

Rice bran  

Wheat germ 

Pulses and legumes Soybean  

Chickpea, roasted  

Cowpea  

Lentil  

Peas, dry  
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Horse-gram (Dolichos biflorus), whole 

Green leafy vegetables Amaranth, beet, cauliflower, chekkur manis, 

chickpea, 

cowpea, manathakkali, mint, mukarrate 

keerai, 

mustard, parsley, radish, shepu, turnip 

Other vegetables Lotus stem,  

dry Karonda,  

dry  Sundakai, 

 dry Onion stalks, 

 Plaintain greens 

Nuts and oil-seed Garden cress seeds  

Coconut meal, 

 deoiled Niger seeds  

Gingelly seeds  

Mustard seeds 

Dry fruits  Pistachio nuts  

Blackcurrants  

Dates 

Condiments and spices Turmeric  

Mango powder  

Tamarind pulp  

Poppy seeds  

Black pepper, cloves, cumin 

(b) INHIBITORS:  

Inhibitors are those compound which inhibit the absorption of iton in the 

body.Inhibiting factors are: 

o Phytates and other inositol phosphates (e.g. bran products, bread made from  

o high-extraction flour, breakfast cereals, oats, rice [especially unpolished rice], pasta 

products, cocoa, nuts, soybeans and peas). 

o Iron-binding phenolic compounds (e.g. tea, coffee, cocoa, certain spices, certain 

vegetables and most red wines). 

o Calcium (e.g. milk, cheese) 

o Soy protein 

(c) Enhancing factors:Enhancers are those compound which increase the 

absorption of iton in the body. Enhancing factors are: 

• Ascorbic acid (e.g. certain fruit juices, fruits, potatoes and certain vegetables) 

• Meat or chicken, fish and other seafood 

• Fermented vegetables (e.g. sauerkraut), fermented soy sauces, etc. 

(d) Vegetarianism: heme iron present in meat not only better absorbed (15-35%) 

than the non heme iron of vegetable food, whose absorption may range 2-20% , 
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but heme iron has also been shown to have iron promoting effect on non heme 

iron.  

(e) Low intake of Ascorbic Acid: the most potent enhancer of non-haem iron 

absorption even in the presence of inhibitors such as phytates, tannates and 

calcium. It can reduce food ferric iron to the better absorbed ferrous iron by 75–

98 percent. In Indian studies, the addition of ascorbic acid to cereals and pulses 

enhanced the available iron (NIN, 1992). In cereal-based diets, absorption was 

the best for rice and vegetable combinations, which may result from ascorbic 

acid present in the vegetables  

The addition of 25 mg of ascorbic acid as lemonade consumed at two meals a 

day doubled the absorption of iron from a meal and improved the iron status of 

the participating women  

(f) Income elasticity: the last factor that need to be considered is the income 

elasticity effect in relation to iron . 

SYMPTOMS AND SIGNS OF ANAEMIA 

Iron-deficiency anaemia is characterized by the sign of pallor (reduced 

oxyhemoglobin in skin or mucous membranes), and the symptoms of fatigue, light 

headedness, and weakness. None of the symptoms (or any of the others below) is 

sensitive or specific. Other symptoms and signs of iron-deficiency anaemia include: 

• Restless legs syndrome 

• Irritability or a low feeling 

• Constipation 

• Sleepiness 

• Mouth ulcers 

• Palpitations 

• Hair loss 

• Depression 

• Breathlessness 

• Pale yellow skin 

• Tingling, numbness, or burning sensations 

• Missed menstrual cycle 

• Heavy menstrual period 

• Slow social development 

• Glossitis (inflammation or infection of the tongue) 

• Angular cheilitis (inflammatory lesions at the mouth's corners) 

• Koilonychia (spoon-shaped nails) or nails that are weak or brittle 

• Poor appetite 

 

PREVENTIVE STRATEGIES TO CONTROL ANAEMIA:  

The four basic approaches for prevention of IDA are: Supplementation with 

medicinal iron, dietary modifications, the control of infection, the fortification of a 

http://en.wikipedia.org/wiki/Pallor
http://en.wikipedia.org/wiki/Fatigue_(medical)
http://en.wikipedia.org/wiki/Restless_legs_syndrome
http://en.wikipedia.org/wiki/Irritability
http://en.wikipedia.org/wiki/Constipation
http://en.wikipedia.org/wiki/Sleepiness
http://en.wikipedia.org/wiki/Mouth_ulcer
http://en.wikipedia.org/wiki/Palpitations
http://en.wikipedia.org/wiki/Hair_loss
http://en.wikipedia.org/wiki/Depression_(mood)
http://en.wikipedia.org/wiki/Breathlessness
http://en.wikipedia.org/wiki/Numbness
http://en.wikipedia.org/wiki/Menorrhagia
http://en.wikipedia.org/wiki/Glossitis
http://en.wikipedia.org/wiki/Angular_cheilitis
http://en.wikipedia.org/wiki/Koilonychia
http://en.wikipedia.org/wiki/Anorexia_(symptom)
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staple food with iron. Non-vegetarian dietary sources of iron are red meat, fish, liver, 

and egg yolks; vegetarian sources include breast milk, lentils and beans, whole grains 

and products made from these foods. Sprouting grains and beans enhance the 

bioavailability of the iron they contain, as does consuming iron-rich foods with 

"enhancers" - foods that contain vitamin C. Iron inhibitors, such as tannin and caffeine, 

and some essential minerals, prevent iron from being absorbed and should be 

consumed separately from iron sources. In some parts of South Asia, flour, bread, and 

some cereals are fortified with iron. If the diet is deficient in iron, iron supplements 

should be taken orally. During periods of increased requirements such as pregnancy 

and lactation, dietary intake of iron should increase and women should take iron 

supplements. Iron supplements are generally combined with Folate or folic acid, since 

deficiencies in folate and iron can cause anaemia. 

Much iron is lost through parasitic infestation. The best way to avoid getting 

intestinal parasites is to wash hands frequently and always after using the toilet and 

before eating food, using soap and safe water. Dishes, eating utensils and pots and pans, 

as well as vegetables and fruits must be thoroughly washed, and cleaned, and if 

necessary treated with disinfectant, and stored in hygienic conditions. Keeping the 

environment clean and free from excreta (human and animal) is also important to 

prevent parasites. Living areas should be swept and washed regularly, and latrines used 

by all members of the family. Animals should be kept in separate, preferably fenced 

areas, to avoid contamination where children are likely to play, especially on or near the 

ground. Since malaria increases the risk of anaemia, bed nets should always be used 

where malarial mosquitoes are prevalent. In areas with high rates of parasitic 

infestation, deworming should be carried out on a regular basis (at least every six 

months; more frequently if necessary.) Depending on the type of worm (s) that is 

prevalent, albendazole (single dose) or mebendazole are the drugs of choice. 
 

RECOMMENDATIONS 

• Focus the India government's anemia prevention and control program not just on 

adults, but also adolescents. 

• Use participatory nutrition education more widely among adolescent girls to 

improve their diets and iron status. 

• Include nutrition education in iron supplementation programs to help maintain 

improved iron status. 

• Promote key dietary behaviour messages for girls: Eat three or more meals a day; eat 

with the family so girls eat enough; eat green vegetables daily; and eat lemon, 

gooseberry or other vitamin C-rich foods with meals. 
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STUDY OF EMOTIONAL DISTURBANCE AS AFFECTED BY RESIDENTIAL 

LOCALE, GENDER AND FAMILY TYPE A DEVELOPMENTAL ANALYSIS 
 

* POOJA M. GAILAKOTI ** ARADHANA SHUKLA 
 

ABSTRACT 

In this study an attempt was made to find out the developmental impact of 

locale, gender and family type on emotional disturbance. It was contended that  

• Variation in locale would cause variation in emotional disturbance.  

• Variation in grade would cause variation in emotional disturbance.  

• Variation in gender would cause variation in emotional disturbance.  

• Variation in family type would cause variation in emotional disturbance. 

Two hundred forty participants studying in Xth and /XIIth  served in this study 

and they were arranged according to the requirements of 4-way factorial design with 

three locale (city, town and village), two grade (X and Xii), two gender (boy and girl) and 

two types of family (joint and nuclear) i.e.; 10 participant per cell. Data were analyzed by 

4-way ANOVA and it was found that pattern of emotional disturbance was influenced 

by grade and gender. All interactions were significant.  

KEY WORDS: locale, gender, family type, emotional disturbance 

Children with emotional disturbance (ED) are one of the most under identified 

and untreated child clinical subpopulations (Wagner, 1995; Forness & .Kavale, 2001; 

President's New Freedom Commission, 2003). As indicated in the Surgeon General's 

report on mental health (U.S. Department of Health and Human Services, 2000), 

one in five children display a diagnosable mental. Disorder each year and approximately 

5% have an ED that significantly impacts their -daily functioning at home and school. 

Similarly, children with ED represent about 5% of youth diagnosed with mental 

disorders and about 1% of those children diagnosed with ED are treated (Oswald & 

Coutinho, 1995; Walwarth, Nickerson, Crowel, & Leaf, 1998). Research has found 

that the number of students classified as ED varies by state and school district. For 

example, in a study representing over 14,000 school districts, Coutinho and Oswald 

(2005) found that state and local variations in ED classification are due, in part, to the 

child's gender with males overrepresented as ED (e.g., male: female odds ratios ranged 

from approximately 2 to 6 for ED in comparison to 1.7 to 2.7 for LD students). It is 

unknown whether gender differences are due to a higher prevalence rate of ED among 

males and/or under diagnosis of ED among females. The identification of children with 

ED is hindered by vague diagnostic/ eligibility criteria which impacts access, to effective 

school based interventions (Forness & Kavale, 2001; Reddy, 2001). Scholars have 

attributed the identification problem, in part, to the Individual Disability Education’ 

Act definition (IDEA, 1997, 2005). According to IDEA, ED is one of 12 disability 

categories that is defined as "a condition exhibiting one or more of the following 
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characteristics over a long period of time and to a marked degree which adversely 

affects school performance: (a) and inability to learn which cannot be explained by 

intellectual, sensory, or health factors, (b) an inability to build or maintain satisfactory 

interpersonal relationships with peers and teachers, (c) inappropriate types of behavior 

or feelings under normal circumstances, (d) a general pervasive mood of unhappiness 

or depression, (e) a tendency to develop physical symptoms or fears associated with 

personal or school problems", (IDEA, 1997, 2005). The five ED criteria in IDEA are not 

supported by research on the subtypes of children with emotional and behavioral 

disorders (Schroeder & Gordon, 2002). In addition, there is -a clause requiring 

"adverse educational performance" (e.g., poor grades) which may be interpreted by 

some professionals to exclude children who have "marginal grades (e.g., D's)., but who 

exhibit social and behavioral difficulties at school. Also, IDEA includes an exclusionary 

criterion of "social maladjustment" which is not fully defined and thus may misled some 

professionals to exclude children diagnosed with conduct disorder. Research has found 

that conduct disorders often co-occur 'with attention deficit hyperactivity disorder 

(ADHD), reading disabilities, depressive disorders, and anxiety disorders (Hinshaw, 

Lahey, & Hart, 1993; Reddy & DeThomas, in press). Nelson. (1992) asserted that the 

field does not have evidence to differentiate between conduct disorders and other 

emotional and behavioral disorders. In fact, students with ED who exhibit disruptive 

behavior or symptoms of conduct disorder constitute the largest subgroup' of youth 

placed in ED classrooms (Greenbaum et al., 1996; U.S. Department of Health and 

Human Services, 2000; Wagner, 1995). Historically, there has been a reliance on 

restrictive educational and out-of-home placements (e.g., residential care) for children 

with ED. However, with the advent of managed care, the use of restrictive placements 

has decreased, and as a result, schools and community agencies have increasingly 

become the "system of care" for children with ED (Reddy & Savin, 2000). Treatment 

outcomes (e.g., reduced aggressive and disruptive .behaviors) acquired in restrictive 

placements are often temporary and limited in scope (e.g., behavioral control and 

containment). 

Many restrictive placements also do not successfully transition children back 

into their homes, schools, and neighborhoods (Epstein, Kutash, & Duchnowski, 1998; 

Hansen, Litzelman, March, & Milspaw, 2004). Despite national initiatives (e.g., 

President's New Freedom Commission, 2003;), parents and schools struggle to 

educate and treat children with ED (U.S. OSEP, 2001). Described by some as "mad, bad, 

sad, and can't add" (Friedman & Kutash, 1986), these children are prone to academic 

failure, family/ peer rejection, restricted educational placements, and in some cases out-

of-home placements and hospitalizations. As Osher, Osher, and Smith (1994) stated, 

educating children with ED "is one of the most stressful, complex, and difficult 

challenges facing public education today, and perhaps one of our greatest failures" (p. 
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7). Research has shown that children with ED have lower grades than other disability 

groups, significant academic and language deficits, and high grade retention and 

absenteeism rates (Armstrong, Derick, & Greenbaum, 2003). Research has also 

shown that children with ED are more likely to drop out of school, receive school 

suspensions and expulsions, fail one or more courses, not graduate, and have difficulties 

socially integrating at school than other disability groups (Duchnowski, 1994; U.S. 

OSEP, 2001; Wagner, 1995). Numerous personal, diagnostic, and organizational 

barriers interfere with treatment success for children with ED in school and home 

(Reddy, 2001). For example, youngsters with ED represent a complex mix of emotional, 

behavior, educational, and medical/neurological difficulties that make the diagnostic, 

teaching, and learning process difficult. School and family treatments are further 

complicated by high rates of family psychopathology, inadequate parenting skills, and 

limited support systems and resources. In addition, lack of knowledge of services and 

programs offered by other agencies (e.g., schools, social service, and juvenile justice), 

differential use of terminology between agencies, and ineffective interagency 

collaboration often interfere with treatments. Limited or poor school preserves and in-

service training on internalizing and externalizing symptoms in the classroom and 

behavioral techniques (e.g., use of aversive techniques, physical restraints, positive 

behavioral techniques) are also found. Other barriers may include, limited placement 

options (e.g., access to intermediate levels of care) and support services (e.g., respite for 

parents and teachers) (Reddy, 2001). Despite these barriers, innovations in school-

based programming continue. In the past decade, new school prevention and 

intervention programs have emerged 'from school, agency, and/or university 

partnerships and offer promising new approaches for educating and treating children 

with ED. 

OBJECTIVE AND HYPOTHESES 

In this study an attempt was made to trace the pattern of emotional disturbance 

in children and adolescents as affected by their locale, grade, gender and family type. 

The objectives and hypotheses were as follows: 

• The first Objective of this study was to ascertain the impact of locale on emotional 

disturbance. It was contended that variation in locale would cause variation in 

emotional disturbance. 

• The second objective of the study was to explore the impact of grade on emotional 

disturbance. It was contended that variation in grade would cause variation in 

emotional disturbance. 

• The third objective of this study was to study the impact of gender on emotional 

disturbance. It was contended that variation in gender would cause variation in 

emotional disturbance. 
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• The last but not least, fourth objective of this study was to ascertain the impact of 

family type emotional disturbance. It was contended that variation in family type 

would cause variation in emotional disturbance. 

Keeping these views in consideration study is planned in factorial perspective. 

METHOD 

Sample:  Two hundred forty participants ranging between 10-12 grade will serve as 

participants and they were be arranged according to the requirements of 4-way factorial 

design with three locale (City, town and  Village), two grade (X and XII) tow gender (Boy 

and Girl) and two types of family (Joint and Nuclear) i.e.; 10 participants per cell. A 

schematic presentation of experimental design is as follows:                                                                

TABLE 1: SCHEMATIC PRESENTATION OF EXPERIMENTAL DESIGN 

 
MEASURE OF EMOTIONAL DISTURBANCE This scale is developed by shukla and 

Dhami (2000). It consists of 90 five point items which represent the area of life when a 

person can feel are 10 domains of emotional disturbance in this scales namely:  

• WITHDRAWAL FROM THE SOCIETY: It is defined is a defense mechanism with 

which we protect ourselves and escape from the society.  

• ISOLATION: Separation from others of the same species, used for groups or 

organism existing separate from other groups of the same species either 

geographically, or with respect to reproductive maturity, in either case with the 

effect of preventing interbreeding. 

• REJECTION: A type of avoiding behavior on the part of an organism, throwing out 

something that has already been taken into the body; mentally negative attitude a 

judgment, of belief. 

• DAY DREAMING: Type of phantom, in which the individual allows his mind to 

wonder aimlessly among pleasant imagery, wishes which are ungratified in real life. 

• GUILT FEELING: Sense of wrong-doing, as an emotional attitude, generally 

involving emotional conflict, arising out of real or imagined contravention of moral 

or social standards, in act of thought. 
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• INFERIORITY COMPLEX: A hypothetical complex arising from conflict between 

the impulse to seek recognition (positive self impulse), and fear of the hurt arising 

from frustration frequently experienced in similar situation in the past, resulting in 

defensive, compensatory, or often aggressive behavior, unconsciously determined. 

• CONFLICT: Opposition between contradictory impulses or wishes, a rule 

producing emotional tension, often disagreeable. According to psychoanalytic 

theories, to repress of one of the impulse. 

• LOW CONFIDENCE: Less determination of a person over himself/herself for any 

activity termed as low confidence. It is deferent with inferiority complex.     

• NERVOUSNESS: Nervousness is a state of perplex ion and sorer which blackness 

the behaviour of a person, as a result, he either hesitates to express himself or 

wrong response are produced by him. 

• ANXIETY: A chronic complex emotional state with apprehension or dread as its 

most prominent component, characteristic of various nervous and mental 

disorders.   

Scores range between 90-450. Low score indicates low emotional disturbance 

and       high score vice- versa. 

• PROCEDURE: Data collection was done with individually and best attempts were 

made to avoid external distractions. 

RESULT 

Obtained data were analyzed by 4- way analysis of variance and they are appeared in 

table 2. 

TABLE 2: SUMMARY TABLE OF ANOVA SHOWING THE IMPACT OF LOCALE, GRADE, 

GENDER AND  FAMILY TYPE ON EMOTIONAL DISTURBANCE 

Sources of variation Ss df MS F 

A 

B 

C 

D 

AB 

AC 

AD 

BC 

BD 

CD 

ABC 

ABC 

ACD 

BCD 

ABCD 

14.48 

5.09 

15.90 

1.09 

29.09 

30.18 

30.36 

13.15 

13.81 

13.03 

26.06 

27.16 

29.15 

11.56 

35.21 

2 

1 

1 

1 

2 

2 

2 

1 

1 

1 

2 

2 

2 

1 

2 

7.24 

5.09 

15.90 

1.09 

14.54 

15.09 

15.18 

13.15 

13.81 

13.03 

13.03 

13.58 
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9.96 
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8.68 

9.12 

8.60 

8.60 

8.96 

9.62 

7.60 

11.62 

Error within 327.28 216 .66  
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A close perusal of the table indicates that the main effect of locale was 

significant (F, 2,216=4.78P<.05). Mean values pooled across grade, gender and family 

type were 307.87, 306.82, 318.48, respectively for city town and village. I was found that 

well-being was higher in the residents of city as compared to the participants of town 

and village. The next main effect was grade significant (F, 2,216= 3.36P<.05). It was 

found that the well-being of Xii grade (M=314.29)/ was higher than X grade (M= 307.87 

). The third main effect of gender was significant (F, 1,216= 10.50P<.01). It was found that 

boys (M=332.65) and girls (M=289.48) were almost equal in relation to their scores on 

emotional disturbance. The last main effect of family type was insignificant (F, 

1,216=.72P>.05) revealing the fact that participants living in joint family (M=312.89) were 

almost equal with the participants who live in nuclear family (M=309.27). The two way 

interaction of locale and grade was significant (F, 2,216= 9.60P<.01). It was found that 

the trend of emotional disturbance was entirely different in X and Xii grades. The 

second interaction of locale and gender was also significant (F, 2,216= 9.96P<.01) and it 

was found that the pattern of well-being was entirely different in boys and girls. The 

locale x family type interaction was also significant (F, 2,216=10.02P<.01) and it showed 

same pattern as it was evident in locale and gender interaction. The grade x gender 

interaction was also significant (F, 2,216= 8.68P<.01) showing the reverse trend in 

emotional disturbance. The grade x family type interaction was also significant (F, 2, 

216= 9.12P<.01) and it was found that different pattern of well-being was show by the 

participants both type of family. The gender x family type interaction was also 

significant (F, 2,216= 8.60P<.01) and it shared prior trend.  

The three way interaction of locale x grade x gender was significant (F, 2,216= 

8.60P<.01) and it is appeared in figure1  
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The locale x grade x family type interaction was also significant (F, 2,216 =8.96P<.01) and 

it is appeared in figure 2.

 
Similarly the locale x gender x family type interaction was also significant (F, 2,216= 

9.62P<.01) and it is appeared in figure 3. 
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on Emotional Disturbance
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The grade x gender x family type interaction was also significant (F, 1,216= 7.60P<.01) 

and it is appeared in figure 4.  

 
The 4- way interaction of locale x grade x gender x family type interaction was also 

significant (F,2,216= 11.62P<.01) and it can be seen in figure 5. 

 
  

Figure reveals that all variables in sum, laid their impact on emotional disturbance. 
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Mean values showing the impact of grade, gender and family type

on Emotional Disturbance
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Fig. 5
Mean values showing the impact of locale, grade, gender 

and family type on Emotional Disturbance
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DISCUSSION 

Obtained data were arranged by four way analysis of variance and interpreted in 

terms of locale, grade, gender and family type. It was found that sum main effects laid 

their impact on emotional disturbance sum were not able to do so. More over it was 

also found that all variables jointly influenced the pattern of well-being in children. So 

it is surely fear to say that variation in well-being due to variation in the level of locale, 

grade, gender and family type. Although it was not equal at every place. At the turn of 

the 20th century, emotional disturbance was a tentative, barely recognizable idea. It 

was not yet legitimate enough to have its own journal, place in legislation, or diagnostic 

criteria. Emotional disturbance was instead a loose and vague idea appearing randomly 

and infrequently in writings.209 It was conceptually indistinguishable from the 

concepts backward, merely backward, deviant, maladjusted, delinquent, 

incorrigible, disruptive, and bizarre, and the only clear concept holding all of these 

various ideas together was that troubled and troubling children were atypical. How has 

emotional disturbance moved from a tentative idea to one of legitimacy in special 

education? Through what mechanisms has “legitimate” meaning been assembled for 

this idea? Emotional disturbance has come to be “real” through its asserted resemblance 

to the natural world. For example, emotional disturbance has been understood as a 

weather system; daily “emotional thunderstorms” in which families argue, wrangle, and 

finally break apart has been proposed as a cause or instigator for the child’s emotional 

and behavioral responses.210 A child has been seen to be like a plant that needs 

sunshine, warmth, and gentle rain to grow and flourish. A dearth of these essential 

elements (such as a lack of love, attention, and gentle conflict) or the excess of these 

elements (such as over whelming attention, overprotection, or harsh conflict) has been 

blamed for the presence of emotional disturbance. In addition to resemblance to the 

natural world, the child and his or her emotional development have been understood in 

relationship to the world of natural living beings. As part of an admonishment to treat 

the whole child rather than just a piece of the child’s personality or behavior, the child 

has been understood at a 80 “unified organism.”211 Emotional developments have been 

likened to an amoeba that has no specialized organs. 212 As with the amoeba, there has 

been no organ of emotion—rather, emotions have been seen to be pervasive and 

scattered throughout the body. Furthermore, emotional disturbance has been 

understood as directly analogous to the physical body of humans. Just as infants have 

ingested nutrition and air to develop, psychological selves “ingest, digest, and assimilate 

psychological foods which are the experienced feelings of other people toward us. If 

those are wholesome and in proper quantity we grow into healthy psychological 

selves.”213 The complex idea of emotional disturbance has been seen as similar to a 

cache tic body that wastes away due to a chronic disease. In an effort to distinguish 

between the concepts of socially maladjusted and emotionally disturbed, an analogy to 
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a bellyache has been used. Just as a generalized bellyache has indicated only a 

manifestation of a problem rather than the true cause to the problem, the categories of 

socially maladjusted and delinquent have been critiqued for only indicating that there is 

a problem rather than explaining the nature of the whole student. Emotional 

disturbance, unlike a bellyache, has been understood as having the explanatory power 

that socially maladjusted and delinquent have not had. Students diagnosed with 

emotional disturbance are those students whose educational performance is adversely 

affected by one or more of the following characteristics: 

• An inability to learn that cannot be explained by intellectual, sensory, or health 

factors. 

• An inability to build or maintain satisfactory interpersonal relationships with peers 

and teachers. 

• Inappropriate types of behavior or feelings under normal circumstances. 

• A general pervasive mood of unhappiness or depression. 

• A tendency to develop physical symptoms or fears associated with personal or 

school problems. 
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HISTORY AND DEVELOPMENT OF FEMINISM – A CRITICAL STUDY 
 

* G.REVATHI 
 

Introduction: 

The history of feminism comprises the narratives (chronological or thematic) of 

the movements and ideologies which have aimed at equal rights for women. 

While feminists around the world have differed in causes, goals, and intentions 

depending on time, culture, and country, most Western feminist historians assert that 

all movements that work to obtain women's rights should be considered feminist 

movements, even when they did not (or do not) apply the term to themselves. Some 

other historians limit the term "feminist" to the modern feminist movement and its 

progeny, and use the label "protofeminist" to describe earlier movements. Modern 

Western feminist history is conventionally split into three time periods, or "waves", 

each with slightly different aims based on prior progress:  

• First-wave feminism of the 19th and early 20th centuries focused on overturning 

legal inequalities, particularly addressing issues of women's suffrage 

• Second-wave feminism (1960s–1980s) broadened debate to 

include cultural inequalities, gender norms, and the role of women in society 

• Third-wave feminism (1990s–2000s) refers to diverse strains of feminist activity, 

seen both as a continuation of the second wave and as a response to its perceived 

failures 

Although the "waves" construct has been commonly used to describe the 

history of feminism, the concept has also been criticized for ignoring and erasing the 

history between the "waves", by choosing to focus solely on a few famous figures and on 

popular events. 

Early feminism 

People and activists who discuss or advance women's equality prior to the 

existence of the feminist movement are sometimes labeled as protofeminist. Some 

scholars criticize this term because they believe it diminishes the importance of earlier 

contributions or that feminism does not have a single, linear history as implied by terms 

such as protofeminist or postfeminist. Around 24 centuries ago, Plato, according to 

Elaine Hoffman Baruch, "[argued] for the total political and sexual equality of women, 

advocating that they be members of his highest class, ... those who rule and fight". 

Italian-French writer Christine de Pizan (1364 – c. 1430), the author of The Book of the 

City of Ladies and Epître au Dieu d'Amour (Epistle to the God of Love) is cited by Simone 

de Beauvoir as the first woman to denounce misogyny and write about the relation of 

the sexes. Other early feminist writers include Heinrich Cornelius Agrippa and Modesta 

di Pozzo di Forzi, who worked in the 16th century, and the 17th-century writers Hannah 

Woolley in England, Juana Inés de la Cruz in Mexico, Marie Le Jars de Gournay, Anne 
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Bradstreet, and François Poullain de la Barre. One of the most important 17th-century 

feminist writers in the English language was Margaret Cavendish, Duchess of 

Newcastle-upon-Tyne. Her knowledge was recognized by some, such as proto-

feminist Bathsua Makin, who wrote that "The present Dutchess of New-Castle, by her 

own Genius, rather than any timely Instruction, over-tops many grave Grown-Men," 

and considered her a prime example of what women could become through 

education.18th century: the Age of Enlightenment.The Age of Enlightenment was 

characterized by secular intellectual reasoning and a flowering of philosophical writing. 

Many Enlightenment philosophers defended the rights of women, including Jeremy 

Bentham (1781), Marquis de Condorcet (1790), and Mary Wollstonecraft (1792). Other 

important writers of the time that expressed feminist views included Abigail 

Adams, Catharine Macaulay, and Hedvig Charlotta Nordenflycht. 

Jeremy Bentham 

The English utilitarian and classical liberal philosopher Jeremy Bentham said 

that it was the placing of women in a legally inferior position that made him choose the 

career of a reformist at the age of eleven. Bentham spoke for complete equality between 

sexes including the rights to vote and to participate in government. He opposed the 

asymmetrical sexual moral standards between men and women. 

In his Introduction to the Principles of Morals and Legislation (1781), Bentham 

strongly condemned many countries' common practice to deny women's rights due to 

allegedly inferior minds. Bentham gave many examples of able female regents. 

Marquis de Condorcet 

Nicolas de Condorcet was a mathematician, classical liberal politician, 

leading French Revolutionary, republican, and Voltairean anti-clericalist. He was also a 

fierce defender of human rights, including the equality of women and the abolition of 

slavery, unusual for the 1780s. He advocated for women's suffrage in the new 

government in 1790 with De l'admission des femmes au droit de cité (For the Admission 

to the Rights of Citizenship For Women) and an article for Journal de la Société de 1789.  

Olympe de Gouges and A Declaration 

Following de Condorcet's repeated, yet failed, appeals to the National Assembly 

in 1789 and 1790, Olympe de Gouges (in association with the Society of the Friends of 

Truth) authored and published the Declaration of the Rights of Woman and the Female 

Citizen in 1791. This was another plea for the French Revolutionary government to 

recognize the natural and political rights of women. De Gouges wrote 

the Declaration in the prose of the Declaration of the Rights of Man and Citizen, almost 

mimicking the failure of men to include more than a half of the French population 

in egalité. Even though,the Declaration did not immediately accomplish its goals, it did 

set a precedent for a manner in which feminists could satirize their governments for 
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their failures in equality, seen in documents such as A Vindication of the Rights of 

Woman and A Declaration of Sentiments.  

Wollstonecraft and A Vindication 

Perhaps the most cited feminist writer of the time was Mary Wollstonecraft, 

often characterized as the first feminist philosopher. A Vindication of the Rights of 

Woman (1792) is one of the first works that can unambiguously be called feminist, 

although by modern standards her comparison of women to the nobility, the elite of 

society (coddled, fragile, and in danger of intellectual and moral sloth) may at first seem 

dated as a feminist argument. Wollstonecraft identified the education and upbringing 

of women as creating their limited expectations based on a self-image dictated by the 

typically male perspective. Despite her perceived inconsistencies (Miriam Brody 

referred to the "Two Wollstonecrafts") reflective of problems that had no easy answers, 

this book remains a foundation stone of feminist thought. Wollstonecraft believed that 

both genders contributed to inequality. She took women's considerable power over men 

for granted, and determined that both would require education to ensure the necessary 

changes in social attitudes. Given her humble origins and scant education, her personal 

achievements speak to her own determination. Wollstonecraft attracted the mockery 

of Samuel Johnson, who described her and her ilk as "Amazons of the pen". Based on his 

relationship with Hester Thrale, he complained of women's encroachment onto a male 

territory of writing, and not their intelligence or education. For many commentators, 

Wollstonecraft represents the first codification of equality feminism, or a refusal of 

the feminine role in society.  

19th century 

The feminine ideal 

19th-century feminists reacted to cultural inequities including the pernicious, 

widespread acceptance of the Victorian image of women's "proper" role and 

"sphere." The Victorian ideal created a dichotomy of "separate spheres" for men and 

women that was very clearly defined in theory, though not always in reality. In this 

ideology, men were to occupy the public sphere (the space of wage labor and politics) 

and women the private sphere (the space of home and children.) This "feminine ideal," 

also called "The Cult of Domesticity," was typified in Victorian conduct books such 

as Mrs Beeton's Book of Household Management and Sarah Stickney Ellis's books. The 

Angel in the House (1854) and El ángel del hogar, bestsellers by Coventry Patmore and 

Maria del Pilar Sinués de Marco, came to symbolize the Victorian feminine ideal. Queen 

Victoria herself disparaged the concept of feminism, which she described in private 

letters as the "mad, wicked folly of 'Woman's Rights'". 

Feminism in fiction 

As Jane Austen addressed women's restricted lives in the early part of the 

century, Charlotte Brontë, Anne Brontë, Elizabeth Gaskell, and George Eliot depicted 
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women's misery and frustration. In her autobiographical novel Ruth 

Hall(1854), American journalist Fanny Fern describes her own struggle to support her 

children as a newspaper columnist after her husband's untimely death. Louisa May 

Alcott penned a strongly feminist novel, A Long Fatal Love Chase(1866), about a young 

woman's attempts to flee her bigamist husband and become independent. 

Male authors also recognized injustices against women. The novels of George 

Meredith, George Gissing, and Thomas Hardy, and the plays of Henrik Ibsen outlined 

the contemporary plight of women. Meredith's Diana of the Crossways (1885) is an 

account of Caroline Norton's life. One critic later called Ibsen's plays "feministic 

propaganda". 

Marion Reid and Caroline Norton 

At the outset of the 19th century, the dissenting feminist voices had little to no 

social influence. There was little sign of change in the political or social order, nor any 

evidence of a recognizable women's movement. Collective concerns began to coalesce 

by the end of the century, paralleling the emergence of a stiffer social model and code 

of conduct that Marion Reid described as confining and repressive for women. While 

the increased emphasis on feminine virtue partly stirred the call for a woman's 

movement, the tensions that this role caused for women plagued many early-19th-

century feminists with doubt and worry, and fueled opposing views. In Scotland, Reid 

published her influential A Plea for Woman in 1843, which proposed a transatlantic 

Western agenda for women's rights, including voting rights for women. Caroline 

Norton advocated for changes in British law. She discovered a lack of legal rights for 

women upon entering an abusive marriage. The publicity generated from her appeal to 

Queen Victoria and related activism helped change English laws to recognize and 

accommodate married women and child custody issues.  

Florence Nightingale and Frances Power Cobbe 

While many women including Norton were wary of organized movements, their 

actions and words often motivated and inspired such movements. Among these 

was Florence Nightingale, whose conviction that women had all the potential of men 

but none of the opportunities impelled her storied nursing career. At the time, her 

feminine virtues were emphasized over her ingenuity, an example of the bias against 

acknowledging female accomplishment in the mid-1800s. Due to varying ideologies, 

feminists were not always supportive of each other's efforts. Harriet Martineau and 

others dismissed Wollstonecraft's contributions as dangerous, and deplored 

Norton's candidness, but seized on the abolitionist campaign that Martineau had 

witnessed in the United States as one that should logically be applied to women. 

Her Society in America was pivotal: it caught the imagination of women who urged her 

to take up their cause. 
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Anna Wheeler was influenced by Saint Simonian socialists while working in 

France. She advocated for suffrage and attracted the attention of Benjamin Disraeli, the 

Conservative leader, as a dangerous radical on a par with Jeremy Bentham. She would 

later inspire early socialist and feminist advocate William Thompson, who wrote the 

first work published in English to advocate full equality of rights for women, the 1825 

"Appeal of One Half of the Human Race". 

Feminists of previous centuries charged women's exclusion from education as 

the central cause for their domestic relegation and denial of social advancement, and 

women's 19th-century education was no better. Frances Power Cobbe, among others, 

called for education reform, an issue that gained attention alongside marital and 

property rights, and domestic violence. 

Female journalists like Martineau and Cobbe in Britain, and Margaret Fuller in 

America, were achieving journalistic employment, which placed them in a position to 

influence other women. Cobbe would refer to "Woman's Rights" not just in the abstract, 

but as an identifiable cause.  

Ladies of Langham Place 

Barbara Leigh Smith and her friends met regularly during the 1850s in London's 

Langham Place to discuss the united women's voice necessary for achieving reform. 

These "Ladies of Langham Place" included Bessie Rayner Parkes and Anna Jameson. 

They focused on education, employment, and marital law. One of their causes became 

the Married Women's Property Committee of 1855. They collected thousands of 

signatures for legislative reform petitions, some of which were successful. Smith had 

also attended the 1848 Seneca Falls Convention in America. Smith and Parkes, together 

and apart, wrote many articles on education and employment opportunities. In the 

same year as Norton, Smith summarized the legal framework for injustice in her 1854 A 

Brief Summary of the Laws of England concerning Women. She was able to reach large 

numbers of women via her role in the English Women's Journal. The response to this 

journal led to their creation of the Society for Promoting the Employment of 

Women (SPEW). Smith's Married Women's Property committee collected 26,000 

signatures to change the law for all women, including those unmarried. Harriet 

Taylor published her Enfranchisement in 1851, and wrote about the inequities of family 

law. In 1853, she married John Stuart Mill, and provided him with much of the subject 

material for The Subjection of Women. 

Emily Davies also encountered the Langham group, and with Elizabeth 

Garrett created SPEW branches outside London. 

Educational reform 

The interrelated barriers to education and employment formed the backbone of 

19th-century feminist reform efforts, for instance, as described by Harriet Martineau in 

her 1859 Edinburgh Journal article, "Female Industry". These barriers did not change in 
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conjunction with the economy. Martineau, however, remained a moderate, for practical 

reasons, and unlike Cobbe, did not support the emerging call for the vote. The 

education reform efforts of women like Davies and the Langham group slowly made 

inroads. Queen's College (1848) and Bedford College (1849) in London began to offer 

some education to women from 1848. By 1862, Davies established a committee to 

persuade the universities to allow women to sit for the recently established Local 

Examinations, and achieved partial success in 1865. She published The Higher Education 

of Women a year later. Davies and Leigh Smith founded the first higher educational 

institution for women and enrolled five students. The school later became Girton 

College, Cambridge in 1869, Newnham College, Cambridge in 1871, and Lady Margaret 

Hall at Oxford in 1879. Bedford began to award degrees the previous year. Despite these 

measurable advances, few could take advantage of them and life for female students 

was still difficult. 

In the 1883 Ilbert Bill controversy, a British India bill that proposed Indian 

judicial jurisdiction to try British criminals, Bengali women in support of the bill 

responded by claiming that they were more educated than the English women opposed 

to the bill, and noted that more Indian women had degrees than British women at the 

time. As part of the continuing dialogue between British and American 

feminists, Elizabeth Blackwell, one of the first American women to graduate in 

medicine (1849), lectured in Britain with Langham support. She eventually took her 

degree in France. Garrett's very successful 1870 campaign to run for London School 

Board office is another example of a how a small band of very determined women were 

beginning to reach positions of influence at the local government level. 

Women's campaigns 

Campaigns gave women opportunities to test their new political skills and to 

conjoin disparate social reform groups. Their successes include the campaign for 

the Married Women's Property Act (passed in 1882) and the campaign to repeal 

the Contagious Diseases Acts of 1864, 1866, and 1869, which united women's groups and 

utilitarian liberals like John Stuart Mill. Generally, women were outraged by the 

inherent inequity and misogyny of the legislation. For the first time, women in large 

numbers took up the rights of prostitutes. Prominent critics included Blackwell, 

Nightingale, Martineau, and Elizabeth Wolstenholme. Elizabeth Garrett, unlike her 

sister, Millicent, did not support the campaign, though she later admitted that the 

campaign had done well. Josephine Butler, already experienced in prostitution issues, a 

charismatic leader, and a seasoned campaigner, emerged as the natural leader of what 

became the Ladies National Association for the Repeal of the Contagious Diseases 

Acts in 1869. Her work demonstrated the potential power of an organized lobby group. 

The association successfully argued that the Acts not only demeaned prostitutes, but all 

women and men by promoting a blatant sexual double standard. Butler's activities 
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resulted in the radicalization of many moderate women. The Acts were repealed in 

1886. On a smaller scale, Annie Besant campaigned for the rights of matchgirls (female 

factory workers) and against the appalling conditions under which they worked in 

London. Her work of publicizing the difficult conditions of the workers through 

interviews in bi-weekly periodicals like The Link became a method for raising public 

concern over social issues.  

19th to 21st centuries 

Feminists did not recognize separate waves of feminism until the second wave 

was so named by journalist Martha Lear, according to Jennifer Baumgardner. Baumgard

ner reports criticism by professor Roxanne Dunbar-Ortiz of the division into waves and 

the difficulty of categorizing some feminists into specific waves, argues that the main 

critics of a wave are likely to be members of the prior wave who remain vital, and that 

waves are coming faster. The "waves debate" has influenced how historians and other 

scholars have established the chronologies of women's political activism.  

First wave 

The 19th- and early 20th-century feminist activity in the English-speaking 

world that sought to win women's suffrage, female education rights, better working 

conditions, and abolition of gender double standards is known as first-wave feminism. 

The term "first-wave" was coined retrospectively when the term second-wave 

feminism was used to describe a newer feminist movement that fought social and 

cultural inequalities beyond basic political inequalities. In the United States, feminist 

movement leaders campaigned for the national abolition of 

slavery and Temperance before championing women's rights. American first-wave 

feminism involved a wide range of women, some belonging to conservative Christian 

groups (such as Frances Willard and the Woman's Christian Temperance Union), 

others resembling the diversity and radicalism of much of second-wave feminism (such 

as Stanton, Anthony, Matilda Joslyn Gage, and the National Woman Suffrage 

Association, of which Stanton was president). First-wave feminism in the United States 

is considered to have ended with the passage of the Nineteenth Amendment to the 

United States Constitution(1920), which granted white women the right to vote in the 

United States. 

Activism for the equality of women was not limited to the United States. In 

mid-nineteenth century Persia, Táhirih was active as a poet and religious reformer, and 

is recorded as proclaiming the equality of women at her execution. She inspired later 

generations of Iranian feminists. Louise Dittmar campaigned for women's rights, in 

Germany, in the 1840s. Although slightly later in time, Fusae Ichikawa was in the first 

wave of women's activists in her own country of Japan, campaigning for women's 

suffrage. Mary Lee was active in the suffrage movement in South Australia, the first 
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Australian colony to grant women the vote in 1894. In New Zealand, Kate 

Sheppard and Mary Ann Müller worked to achieve the vote for women by 1893. 

In the United States, the antislavery campaign of the 1830s served as both a 

cause ideologically compatible with feminism and a blueprint for later feminist political 

organizing. Attempts to exclude women only strengthened their 

convictions. Sarah and Angelina Grimké moved rapidly from the emancipation of slaves 

to the emancipation of women. The most influential feminist writer of the time was the 

colourful journalist Margaret Fuller, whose Woman in the Nineteenth Century was 

published in 1845. Her dispatches from Europe for the New York Tribune helped create 

to synchronize the women's rights movement. 

Elizabeth Cady Stanton and Lucretia Mott met in 1840 while en route to London 

where they were shunned as women by the male leadership of the first World's Anti-

Slavery Convention. In 1848, Mott and Stanton held a woman's rights convention in 

Seneca Falls, New York, where a declaration of independence for women was 

drafted. Lucy Stone helped to organize the first National Women's Rights 

Convention in 1850, a much larger event at which Sojourner Truth, Abby Kelley Foster, 

and others spoke sparked Susan B. Anthony to take up the cause of women's rights. In 

December 1851, Sojourner Truth contributed to the feminist movement when she spoke 

at the Women’s Convention in Akron, Ohio. She delivered her powerful “Ain’t I a 

Woman” speech in an effort to promote women’s rights by demonstrating their ability 

to accomplish tasks that have been traditionally associated with men.Barbara Leigh 

Smith met with Mott in 1858, strengthening the link between the transatlantic feminist 

movements. 

Stanton and Matilda Joslyn Gage saw the Church as a major obstacle to 

women's rights, and welcomed the emerging literature on matriarchy. Both Gage and 

Stanton produced works on this topic, and collaborated on The Woman's Bible. Stanton 

wrote "The Matriarchate or Mother-Age" and Gage wrote Woman, Church and State, 

neatly inverting Johann Jakob Bachofen's thesis and adding a 

unique epistemological perspective, the critique of objectivity and the perception of the 

subjective. Stanton once observed regarding assumptions of female inferiority, "The 

worst feature of these assumptions is that women themselves believe them". However 

this attempt to replace androcentric(male-centered) theological tradition with 

a gynocentric (female-centered) view made little headway in a women's movement 

dominated by religious elements; thus she and Gage were largely ignored by subsequent 

generations.  By 1913, Feminism (originally capitalized) was a household term in the 

United States. Major issues in the 1910s and 1920s included suffrage, women's partisan 

activism, economics and employment, sexualities and families, war and peace, and 

a Constitutional amendment for equality. Both equality and difference were seen as 

routes to women's empowerment. Organizations at the time included the National 
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Woman's Party, suffrage advocacy groups such as the National American Woman 

Suffrage Association and the National League of Women Voters, career associations 

such as the American Association of University Women, the National Federation of 

Business and Professional Women's Clubs, and the National Women's Trade Union 

League, war and peace groups such as the Women's International League for Peace and 

Freedom and the International Council of Women, alcohol-focused groups like 

the Woman's Christian Temperance Union and the Women's Organization for National 

Prohibition Reform, and race- and gender-centered organizations like the National 

Association of Colored Women. Leaders and theoreticians included Jane Addams, Ida B. 

Wells-Barnett, Alice Paul, Carrie Chapman Catt, Margaret Sanger, and Charlotte 

Perkins Gilman.  

Suffrage 

The women's right to vote, with its legislative representation, represented a 

paradigm shift where women would no longer be treated as second-class citizens 

without a voice. The women's suffrage campaign is the most deeply embedded 

campaign of the past 250 years. At first, suffrage was treated as a lower priority. The 

French Revolution accelerated this, with the assertions of Condorcet and de Gouges, 

and the women who led the 1789 march on Versailles. In 1793, the Society of 

Revolutionary Republican Women was founded, and originally included suffrage on its 

agenda before it was suppressed at the end of the year. As a gesture, this showed that 

issue was now part of the European political agenda. German women were involved in 

the Vormärz, a prelude to the 1848 revolution. In Italy, Clara Maffei, Cristina Trivulzio 

Belgiojoso, and Ester Martini Currica were politically active in the events leading up to 

1848. In Britain, interest in suffrage emerged from the writings of Wheeler and 

Thompson in the 1820s, and from Reid, Taylor, and Anne Knight in the 1840s. While 

New Zealand was the first sovereign state where women won the right to vote (1893), 

they did not win the right to stand in elections until later. The Australian State of South 

Australia was the first sovereign state in the world to officially grant full suffrage to 

women (1894). 

The suffragettes 

The Langham Place ladies set up a suffrage committee at an 1866 meeting at 

Elizabeth Garrett's home, renamed the London Society for Women's Suffrage in 

1867. Soon similar committees had spread across the country, raising petitions, and 

working closely with John Stuart Mill. When denied outlets by establishment 

periodicals, feminists started their own, such as Lydia Becker's Women's Suffrage 

Journal in 1870. 

Other publications included Richard Pankhurst's Englishwoman's Review (1866).

 Tactical disputes were the biggest problem, and the groups' memberships 

fluctuated. Women considered whether men (like Mill) should be involved. As it went, 
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Mill withdrew as the movement became more aggressive with each 

disappointment. The political pressure ensured debate, but year after year the 

movement was defeated in Parliament. 

Despite this, the women accrued political experience, which translated into 

slow progress at the local government level. But after years of frustration, many women 

became increasingly radicalized. Some refused to pay taxes, and the Pankhurst 

family emerged as the dominant movement influence, having also founded 

the Women's Franchise League in 1889, which sought local election suffrage for women. 

International suffrage 

The Isle of Man, a UK dependency, was the first free standing jurisdiction to 

grant women the vote (1881), followed by the right to vote (but not to stand) in New 

Zealand in 1893, where Kate Sheppard had pioneered reform. Some Australian states 

had also granted women the vote. This included Victoria for a brief period (1863–5), 

South Australia (1894), and Western Australia (1899). Australian women received the 

vote at the Federal level in 1902, Finland in 1906, and Norway initially in 1907 

(completed in 1913).  

Early 20th century 

In the early part of the 20th century, also known as the Edwardian era, there 

was a change in the way women dressed from the Victorian rigidity and complacency. 

Women, especially women who married a wealthy man, would often wear what we 

consider today, practical. Books, articles, speeches, pictures, and papers from the period 

show a diverse range of themes other than political reform and suffrage discussed 

publicly. In the Netherlands, for instance, the main feminist issues were educational 

rights, rights to medical care, improved working conditions, peace, and dismantled 

gender double standards. Feminists identified as such with little fanfare. 

Pankhursts formed the Women's Social and Political Union (WSPU) in 1903. As 

Emmline Pankhurst put it, they viewed votes for women no longer as "a right, but as a 

desperate necessity". At the state level, Australia and the United States had already 

granted suffrage to some women. American feminists such as Susan B. Anthony (1902) 

visited Britain. While WSPU was the best-known suffrage group, it was only one of 

many, such as the Women's Freedom League and the National Union of Women's 

Suffrage Societies (NUWSS) led by Millicent Garrett Fawcett. WSPU was largely a 

family affair,although externally financed. Christabel Pankhurst became the dominant 

figure and gathered friends such as Annie Kenney, Flora Drummond, Teresa 

Billington, Ethel Smyth, Grace Roe, and Norah Dacre Fox (later known as Norah Elam) 

around her. Veterans such as Elizabeth Garrett also joined. In 1906, the Daily Mail first 

labeled these women "suffragettes" as a form of ridicule, but the term was embraced by 

the women to describe the more militant form of suffragism visible in public marches, 

distinctive green, purple, and white emblems, and the Artists' Suffrage League's 
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dramatic graphics. The feminists learned to exploit photography and the media, and left 

a vivid visual record including images such as the 1914 photograph of Emmeline. The 

protests slowly became more violent, and included heckling, banging on doors, 

smashing shop windows, and arson. Emily Davison, a WSPU member, unexpectedly ran 

onto the track during the 1913 Epsom Derby and died under the King's horse. These 

tactics produced mixed results of sympathy and alienation. As many protesters were 

imprisoned and went on hunger-strike, the British government was left with an 

embarrassing situation. From these political actions, the suffragists successfully created 

publicity around their institutional discrimination and sexism. 

Feminist science fiction 

At the beginning of the 20th century, feminist science fiction emerged as a 

subgenre of science fiction that deals with women's roles in society. Female writers of 

the utopian literature movement at the time of first-wave feminismoften addressed 

sexism. Charlotte Perkins Gilman's Herland (1915) did so. Sultana's Dream (1905) 

by Bengali Muslim feminist Roquia Sakhawat Hussain depicts a gender-

reversed purdah in a futuristic world. During the 1920s, writers such as Clare Winger 

Harris and Gertrude Barrows Bennett published science fiction stories written from 

female perspectives and occasionally dealt with gender- and sexuality-based topics 

while popular 1920s and 30s pulp science fiction exaggerated masculinity alongside 

sexist portrayals of women. By the 1960s, science fiction combined sensationalism with 

political and technological critiques of society. With the advent of feminism, women's 

roles were questioned in this "subversive, mind expanding genre". Feminist science 

fiction poses questions about social issues such as how society constructs gender roles, 

how reproduction defines gender, and how the political power of men and women are 

unequal. Some of the most notable feminist science fiction works have illustrated these 

themes using utopias to explore societies where gender differences or gender power 

imbalances do not exist, and dystopias to explore worlds where gender inequalities are 

escalated, asserting a need for feminist work to continue.  

During the first and second world wars 

Women entered the labor market during the First World War in unprecedented 

numbers, often in new sectors, and discovered the value of their work. The war also left 

large numbers of women bereaved and with a net loss of household income. The scores 

of men killed and wounded shifted the demographic composition. War also split the 

feminist groups, with many women opposed to the war and others involved in the white 

feather campaign. Feminist scholars like Francoise Thebaud and Nancy F. Cott note a 

conservative reaction to World War I in some countries, citing a reinforcement of 

traditional imagery and literature that promotes motherhood. The appearance of these 

traits in wartime has been called the "nationalization of women". In the years between 

the wars, feminists fought discrimination and establishment opposition. In Virginia 
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Woolf's A Room of One's Own, Woolf describes the extent of the backlash and her 

frustration. By now, the word "feminism" was in use, but with a negative connotation 

from mass media, which discouraged women from self-identifying as 

such. When Rebecca West, another prominent writer, had been attacked as "a 

feminist", Woolf defended her. West has been remembered for her comment "I myself 

have never been able to find out precisely what feminism is: I only know that people call 

me a feminist whenever I express sentiments that differentiate me from a doormat, or a 

prostitute." In the 1920s, the nontraditional styles and attitudes of flappers were popular 

among American and British women.  

Electoral reform 

The United Kingdom's Representation of the People Act 1918 gave near-

universal suffrage to men, and suffrage to women over 30. The Representation of the 

People Act 1928extended equal suffrage to both men and women. It also shifted the 

socioeconomic makeup of the electorate towards the working class, favoring the Labour 

Party, who were more sympathetic to women's issues. The following election and gave 

Labour the most seats in the house to date. The electoral reforms also allowed women 

to run for Parliament. Christabel Pankhurst narrowly failed to win a seat in 1918, 

and Constance Markievicz (Sinn Féin) was the first woman elected in Ireland in 1918, 

but as an Irish nationalist, refused to take her seat. In 1919 and 1920, both Lady 

Astor and Margaret Wintringham won seats for the Conservatives and Liberals 

respectively by succeeding their husband's seats. Labour swept to power in 1924. Astor's 

proposal to form a women's party in 1929 was unsuccessful. Women gained 

considerable electoral experience over the next few years as a series of minority 

governments ensured almost annual elections. Close affiliation with Labour also proved 

to be a problem for the National Union of Societies for Equal Citizenship(NUSEC), 

which had little support in the Conservative party. However, their persistence with 

Prime Minister Stanley Baldwin was rewarded with the passage of the Representation of 

the People (Equal Franchise) Act 1928. European women received the vote 

in Denmark and Iceland in 1915 (full in 1919), the Russian Republic in 

1917, Austria, Germany and Canada in 1918, many countries including 

the Netherlands in 1919, Czechoslovakia (today Czech Republic and Slovakia) in 1920, 

and Turkey and South Africa in 1930. French women did not receive the vote until 

1945. Liechtenstein was one of the last countries, in 1984.  

Social reform 

The political change did not immediately change social circumstances. With the 

economic recession, women were the most vulnerable sector of the workforce. Some 

women who held jobs prior to the war were obliged to forfeit them to returning 

soldiers, and others were excessed. With limited franchise, the UK National Union of 

Women's Suffrage Societies (NUWSS) pivoted into a new organization, the National 
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Union of Societies for Equal Citizenship (NUSEC), which still advocated for equality in 

franchise, but extended its scope to examine equality in social and economic areas. 

Legislative reform was sought for discriminatory laws (e.g., family law and prostitution) 

and over the differences between equality and equity, the accommodations that would 

allow women to overcome barriers to fulfillment (known in later years as the "equality 

vs. difference conundrum"). Eleanor Rathbone, who became a British Member of 

Parliament in 1929, succeeded Millicent Garrett as president of NUSEC in 1919. She 

expressed the critical need for consideration of difference in gender relationships as 

"what women need to fulfill the potentialities of their own natures". The 1924 Labour 

government's social reforms created a formal split, as a splinter group of strict 

egalitarians formed the Open Door Council in May 1926. This eventually became an 

international movement, and continued until 1965. Other important social legislation of 

this period included the Sex Disqualification (Removal) Act 1919 (which opened 

professions to women), and the Matrimonial Causes Act 1923. In 1932, NUSEC separated 

advocacy from education, and continued the former activities as the National Council 

for Equal Citizenship and the latter as the Townswomen's Guild. The council continued 

until the end of the Second World War. 

Reproductive rights 

Laws prevented feminists from discussing and addressing reproductive 

rights. Annie Besant was tried under the Obscene Publications Act 1857 in 1877 for 

publishing Charles Knowlton's Fruits of Philosophy, a work on family 

planning.[113][114] Knowlton had previously been convicted in the United States. She and 

her colleague Charles Bradlaugh were convicted but acquitted on appeal. The 

subsequent publicity resulted in a decline in the UK's birth rate. Besant later wrote The 

Law of Population. 

In America, Margaret Sanger was prosecuted for her book Family 

Limitation under the Comstock Act in 1914, and fled to Britain until it was safe to 

return. Sanger's work was prosecuted in Britain. She met Marie Stopes in Britain, who 

was never prosecuted but regularly denounced for her promotion of birth control. In 

1917, Sanger started the Birth Control Review. In 1926, Sanger gave a lecture on birth 

control to the women's auxiliary of the Ku Klux Klan in Silver Lake, New Jersey, which 

she referred to as a "weird experience". The establishment of the Abortion Law Reform 

Association in 1936 was even more controversial. The British penalty for abortion had 

been reduced from execution to life imprisonment by the Offences against the Person 

Act 1861, although some exceptions were allowed in the Infant Life (Preservation) Act 

1929. Following Aleck Bourne's prosecution in 1938, the 1939 Birkett Committee made 

recommendations for reform that were set aside at the Second World War's outbreak, 

along with many other women's issues. 
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In the Netherlands, Aletta H. Jacobs, the first Dutch female doctor, 

and Wilhelmina Drucker led discussion and action for reproductive rights. Jacobs 

imported diaphragms from Germany and distributed them to poor women for free. 

1940s 

In most front line countries, women volunteered or were conscripted for 

various duties in support of the national war effort. In Britain, women were drafted and 

assigned to industrial jobs or to non-combat military service. The British services 

enrolled 460,000 women. The largest service, Auxiliary Territorial Service, had a 

maximum of 213,000 women enrolled, many of whom served in anti-aircraft gun 

combat roles. In many countries, including Germany and the Soviet Union, women 

volunteered or were conscripted. In Germany, women volunteered in the League of 

German Girls and assisted the Luftwaffe as anti-aircraft gunners, or as guerrilla fighters 

in Werwolf units behind Allied lines. In the Soviet Union, about 820,000 women served 

in the military as medics, radio operators, truck drivers, snipers, combat pilots, and 

junior commanding officers. 

Many American women retained their domestic chores and often added a paid 

job, especially one related to a war industry. Much more so than in the previous war, 

large numbers of women were hired for unskilled or semi-skilled jobs in munitions, and 

barriers against married women taking jobs were eased. The popular Rosie the 

Riveter icon became a symbol for a generation of American working women. In 

addition, some 300,000 women served in U.S. military uniform with organizations such 

as Women's Army Corps and WAVES. With many young men gone, sports organizers 

tried to set up professional women's teams, such as the All-American Girls Professional 

Baseball League, which closed after the war. After the war, most munitions plants 

closed, and civilian plants replaced their temporary female workers with returning 

veterans, who had priority.  

Second wave 

"Second-wave feminism" identifies a period of feminist activity from the early 

1960s through the late 1980s that saw cultural and political inequalities as inextricably 

linked. The movement encouraged women to understand aspects of their personal lives 

as deeply politicized and reflective of a sexist power structure. As first-wave feminists 

focused on absolute rights such as suffrage, second-wave feminists focused on other 

cultural equality issues, such as ending discrimination.  

Betty Friedan, The Feminine Mystique, and Women's Liberation 

In 1963, Betty Friedan's exposé The Feminine Mystique became the voice for the 

discontent and disorientation women felt in being shunted into homemaking positions 

after their college graduations. In the book, Friedan explored the roots of the change in 

women's roles from essential workforce during World War II to homebound housewife 
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and mother after the war, and assessed the forces that drove this change in perception 

of women's roles. 

Over the following decade, "Women's Liberation" became a common phrase 

and concept. 

The expression "Women's Liberation" has been used to refer to feminism 

throughout history. "Liberation" has been associated with feminist aspirations since 

1895, and appears in the context of "women's liberation" in Simone de Beauvoir's 

1949 The Second Sex, which appeared in English translation in 1953. The phrase 

"women's liberation" was first used in 1964, in print in 1966, though the French 

equivalent, libération des femmes, occurred as far back as 1911. "Women's liberation" was 

in use at the 1967 American Students for a Democratic Society (SDS) convention, which 

held a panel discussion on the topic. In 1968, the term "Women's Liberation Front" 

appeared in Ramparts magazine, and began to refer to the whole women's 

movement. In Chicago, women disillusioned with the New Left met separately in 1967, 

and published Voice of the Women's Liberation Movement in March 1968. When 

the Miss America pageant took place in Atlantic City in September 1968, the media 

referred to the resulting demonstrations as "Women's Liberation". The Chicago 

Women's Liberation Unionwas formed in 1969. Similar groups with similar titles 

appeared in many parts of the United States. Bra-burning, although fictional, became 

associated with the movement, and the media coined other terms such as 

"libber". "Women's Liberation" persisted over the other rival terms for the new 

feminism, captured the popular imagination, and has endured alongside the older term 

"Women's Movement". 1960s feminism, its theory, and its activism was informed and 

fueled by the social, cultural, and political climate of that decade. This time was marked 

by increased female enrollment in higher education, the establishment of 

academic women's studies courses and departments, and feminist ideology in other 

related fields, such as politics, sociology, history, and literature. This academic shift in 

interests questioned the status quo, and its standards and authority. The rise of the 

Women's Liberation movement revealed "multiple feminisms", or different underlying 

feminist lenses, due to the diverse origins from which groups had coalesced and 

intersected, and the complexity and contentiousness of the issues involved. bell 

hooks is noted as a prominent critic of the movement for its lack of voice given to the 

most oppressed women, its lack of emphasis on the inequalities of race and class, and 

its distance from the issues that divide women.  

Feminist writing 

Empowered by The Feminine Mystique, new feminist activists of the 1970s 

addressed more political and sexual issues in their writing, including Gloria 

Steinem's Ms. magazine and Kate Millett's Sexual Politics. Millett's bleak survey of male 

writers, their attitudes and biases, to demonstrate that sex is politics, and politics is 
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power imbalance in relationships. Shulamith Firestone's The Dialectic of Sex described a 

revolution based in Marxism, referenced as the "sex war". Considering the debates over 

patriarchy, she claimed that male domination dated to "back beyond recorded history 

to the animal kingdom itself". 

Germaine Greer's The Female Eunuch, Sheila Rowbotham's Women's Liberation 

and the New Politics, and Juliet Mitchell's Woman's Estate represent the English 

perspective. Mitchell argued that the movement should be seen as an international 

phenomenon with different manifestations based on local culture. British women drew 

on left-wing politics and organized small local discussion groups, partly through 

the London Women's Liberation Workshop and its publications, Shrew and the LWLW 

Newsletter. Although there were marches, the focus was on consciousness-raising, or 

political activism intended to bring a cause or condition to a wider audience. Kathie 

Sarachild of Redstockings described its function as such that women would "find what 

they thought was an individual dilemma is social predicament". Women found that 

their own personal experiences were information that they could trust in formulating 

political analyses. 

Meanwhile, in the U.S., women's frustrations crystallized around the failure to 

ratify the Equal Rights Amendment during the 1970s. Susan Brownmiller's 1975 Against 

Our Will introduced an explicit agenda against male violence, specifically male sexual 

violence, in a treatise on rape. Her assertion that "pornography is the theory and rape 

the practice" created deep fault lines around the concepts 

of objectification and commodification. Brownmiller's other major book, In our 

Time (2000), is a history of women's liberation. 

Feminist views on pornography 

Susan Griffin was one of the first feminists to write on pornography's 

implications in her 1981 Pornography and Silence. Beyond Brownmiller and Griffin's 

positions, Catharine MacKinnon and Andrea Dworkin influenced debates and activism 

around pornography and prostitution, particularly at the Supreme Court of 

Canada. MacKinnon, a lawyer, has stated, "To be about to be raped is to be gender 

female in the process of going about life as usual." She explained sexual harassment by 

saying that it "doesn't mean that they [harassers] all want to fuck us, they just want to 

hurt us, dominate us, and control us, and that is fucking us." According to Pauline B. 

Bart, some people see radical feminism as the only movement that truly expresses the 

pain of being a woman in an unequal society, as it portrays that reality with the 

experiences of the battered and violated, which they claim to be the norm.[151] Critics, 

including some feminists, civil libertarians, and jurists, have found this position 

uncomfortable and alienating. 

This approach has evolved to transform the research and perspective on rape 

from an individual experience into a social problem.  
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Third wave 

Third-wave feminism began in the early 1990s in response to what young 

women perceived as failures of the second-wave. It also responds to the backlash 

against the second-wave's initiatives and movements. Third-wave feminism seeks to 

challenge or avoid second-wave "essentialist" definitions of femininity, which over-

emphasized the experiences of white, upper middle class women. A post-

structuralist interpretation of gender and sexuality, or an understanding of gender as 

outside binary maleness and femaleness, is central to much of the third wave's 

ideology. Third-wave feminists often describe "micropolitics", and challenge second-

wave paradigms about whether actions are unilaterally good for females. These aspects 

of third-wave feminism arose in the mid-1980s. Feminist leaders rooted in the second 

wave like Gloria Anzaldúa, bell hooks, Chela Sandoval, Cherríe Moraga, Audre 

Lorde, Luisa Accati, Maxine Hong Kingston, and many other feminists of color, called 

for a new subjectivity in feminist voice. They wanted prominent feminist thought to 

consider race-related subjectivities. This focus on the intersection between race and 

gender remained prominent through the 1991 Hill–Thomas hearings, but began to shift 

with the Freedom Ride 1992, a drive to register voters in poor minority communities 

whose rhetoric intended to rally young feminists. For many, the rallying of the young is 

the common link within third-wave feminism.  

Sexual politics 

Lesbianism during the second wave was visible within and without feminism. 

Lesbians felt sidelined by both gay liberation and women's liberation, where they were 

referred to as the "Lavender Menace", provoking The Woman-Identified Woman, a 1970 

manifesto that put lesbian women at the forefront of the liberation movement. Jill 

Johnston's 1973 Lesbian Nation: The Feminist Solution argued for lesbian separatism. In 

its extreme form, this was expressed as the only appropriate choice for a woman. 

Eventually the lesbian movement was welcomed into the mainstream women's 

movement. This union's threat to male normativity was substantiated by the male 

backlash that followed. In reproductive rights, feminists sought the right to 

contraception and birth control, which were almost universally restricted until the 

1960s. Feminists hoped to use the first birth control pill to free women to decide the 

terms under which they will bear children. They felt that reproductive self-control was 

essential for full economic independence from men. Access to abortion was also widely 

demanded for these reasons, but was more difficult to secure due to existing, deep 

societal divisions over the issue. Third-wave feminists also fought to hasten social 

acceptance of female sexual freedom. As societal norms allowed men to have multiple 

sexual partners without rebuke, feminists sought sexual equality for that freedom and 

encouraged "sexual liberation" for women, including sex for pleasure with multiple 

partners, if desired. 
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Global feminism 

Following World War II, the United Nations (UN) extended feminism's global 

reach. They established a Commission on the Status of Women in 1946., which later 

joined the Economic and Social Council (ECOSOC). In 1948, the UN issued its Universal 

Declaration of Human Rights, which protects "the equal rights of men and women", and 

addressed both equality and equity. Starting with the 1975 World Conference of 

the International Women's Year in Mexico City as part of their Decade for 

Women (1975–85), the UN has held a series of world conferences on women's issues. 

These conferences have worldwide female representation and provide considerable 

opportunity to advance women's rights. They also illustrate deep cultural divisions and 

disagreement on universal principles, as evidenced by the successive Copenhagen 

(1980) and Nairobi (1985) conferences. Examples of such intrafeminism divisions have 

included disparities between economic development, attitudes towards forms of 

oppression, the definition of feminism, and stances on homosexuality, female 

circumcision, and population control. The Nairobi convention revealed a less 

monolithic feminism that "constitutes the political expression of the concerns and 

interests of women from different regions, classes, nationalities, and ethnic 

backgrounds. There is and must be a diversity of feminisms, responsive to the different 

needs and concerns of women, and defined by them for themselves. This diversity 

builds on a common opposition to gender oppression and hierarchy which, however, is 

only the first step in articulating and acting upon a political agenda." The fourth 

conference was held in Beijing in 1995, where the Beijing Platform for Action was 

signed. This included a commitment to achieve "gender equality and the empowerment 

of women" through "gender mainstreaming", or letting women and men "experience 

equal conditions for realising their full human rights, and have the opportunity to 

contribute and benefit from national, political, economic, social and cultural 

development". 

Fourth wave 

Fourth-wave feminism is a recent development within the feminist 

movement. Jennifer Baumgardner identifies fourth-wave feminism as starting in 2008 

and continuing into the present day. Kira Cochrane, author of All the Rebel Women: The 

Rise of the Fourth Wave of Feminism, defines fourth-wave feminism as a movement that 

is connected through technology. Researcher Diana Diamond defines fourth-wave 

feminism as a movement that "combines politics, psychology, and spirituality in an 

overarching vision of change."   

Arguments for a new wave 

In 2005, Pythia Peay first argued for the existence of a fourth wave of feminism, 

combining justice with religious spirituality. According to Jennifer Baumgardner in 2011, 

a fourth wave, incorporating online resources such as social media, may have begun in 
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2008, inspired partly by Take Our Daughters to Work Days. This fourth wave in turn 

has inspired or been associated with: the Doula Project for children's services; post-

abortion talk lines; pursuit of reproductive justice; plus-size fashion 

support; transgenderism support; male feminism; sex work acceptance; and developing 

media including Feministing, Racialicious, blogs, and Twitter campaigns. 

According to Kira Cochrane, a fourth wave had appeared in the U.K. and several 

other nations by 2012-13. It focused on: sexual inequality as manifested in "street 

harassment, sexual harassment, workplace discrimination[,] ... body-shaming"; media 

images, "online misogyny", "assault[s] on public transport"; on intersectionality; 

on social media technology for communication and online petitioning for organizing; 

and on the perception, inherited from prior waves, that individual experiences are 

shared and thus can have political solutions. Cochrane identified as fourth wave such 

organizations and websites as the Everyday Sexism Project and UK Feminista; and 

events such as Reclaim the Night, One Billion Rising, and "a Lose the Lads' mags 

protest", where "many of [the leaders] ... are in their teens and 20s". 

In 2014, Betty Dodson, who is also acknowledged as one of the leaders of the 

early 1980s pro-sex feminist movement, expressed that she considers herself a fourth 

wave feminist. Dodson expressed that the previous waves of feminist were banal and 

anti-sexual, which is why she has chosen to look at a new stance of feminism, fourth 

wave feminism. In 2014, Dodson worked with women to discover their sexual desires 

through masturbation. Dodson says her work has gained a fresh lease of life with a new 

audience of young, successful women who have never had an orgasm. This includes 

fourth-wave feminists - those rejecting the anti-pleasure stance they believe third-wave 

feminists stand for. 

In 2014, Rhiannon Lucy Cosslett and Holly Baxter released their book, The 

Vagenda. The authors of the book both consider themselves fourth wave feminists. Like 

their website "The Vagenda", their book aims to flag and debunk the stereotypes of 

femininity promoted by the mainstream women's press. One reviewer of the book has 

expressed disappointment with The Vagenda, saying that instead of being the "call to 

arms for young women" that it purports to be, it reads like a joyless dissertation 

detailing "everything bad the media has ever done to women."  

The Everyday Sexism Project 

The Everyday Sexism Project began as a social media campaign on 16 April 2012 

by Laura Bates, a British feminist writer. The aim of the site was to document everyday 

examples of sexism as reported by contributors around the world. Bates established the 

Everyday Sexism Project as an open forum where women could post their experiences of 

harassment. Bates explains the Everyday Sexism Project's goal, ""The project was never 

about solving sexism. It was about getting people to take the first step of just realising 

there is a problem that needs to be fixed."  
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The website was such a success that Bates decided to write and publish a 

book, Everyday Sexism, which further emphasizes the importance of having this type of 

online forum for women. The book provides unique insight into the vibrant movement 

of the upcoming fourth wave and the untold stories that women shared through the 

Everyday Sexism Project.  

Click! The Ongoing Feminist Revolution 

In November 2015, a group of historians working with Clio Visualizing 

History [2] launched Click! The Ongoing Feminist Revolution.[3] This digital history 

exhibit examines the history of American feminism from the era of World War Two to 

the present. The exhibit has three major sections: Politics and Social Movements; Body 

and Health; and Workplace and Family. There are also interactive timelines linking to a 

vast array of sources documenting the history of American feminism and providing 

information about current feminist activism. 

Criticisms of the Wave Metaphor 

The wave metaphor has been critiqued as inappropriate, limiting, and 

misleading by a number of feminist scholars. 

While this metaphor was once useful for United States feminists in order to 

gain the attention required to make large-scale political changes, as was the case for the 

women’s suffrage movement of the 1940s, its relevance may have not only run its course 

but its usage has been argued as completely inappropriate. For example, the suffragettes 

did not use the term ‘feminism’ to describe themselves or their movement. This critique 

is shown through one early twentieth century feminist’s words: “All feminists are 

suffragists, but not all suffragists are feminists”. 

The wave metaphor has been described as misleading and even dangerous 

because it not only renders the periods of time in-between waves as silent and 

irrelevant, but it also contributes to the faulty conceptualization of a particular brand 

hegemonic feminism as the ultimate understanding of what feminism is. These 

critiques advocate for the recognition of periods of mass social organizing rather than 

‘waves’. It is argued that the wave metaphor weakens the strength and relevance of 

feminist arguments, since waves necessarily must peak and then retreat, which is not an 

accurate picture of feminist progress in the United States or elsewhere. Feminism does 

not retreat or disappear in-between ‘waves'. For example, after the explosion of mass 

social organizing in the 1960s, 70s and 80s, feminism was being worked into our 

institutions – a much less glamorous but just as important job that did not require such 

large-scale attention. As a result, we have seen more and more women in more areas of 

the job force, higher education, and the installation and success of Women’s and 

Gender Studies programs across the United States, to name just a few examples of 

feminism’s continuous and very relevant presence in this time between the ‘waves’. 
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The wave metaphor has further been criticized for privileging not only 

particular races and classes of women in the United States, but for privileging the 

feminism of the United States in general over other locations in the world. Amrita Basu 

argues for, “the politics and conditions of emergence,” instead of the wave metaphor, 

which does not allow for this privileging of particular people and nations but instead 

allows for the importance and understanding of any and all peoples in the world who 

have contributed to feminism and its many understandings and meanings.  

National histories of feminism 

France 

The 18th century French Revolution's focus on égalité (equality) extended to the 

inequities faced by French women. The writer Olympe de Gouges amended the 

1791 Declaration of the Rights of Man and of the Citizen into the Declaration of the 

Rights of Woman and the Female Citizen, where she argued that women accountable to 

the law must also bear equal responsibility under the law. She also addressed marriage 

as a social contract between equals and attacked women's reliance on beauty and charm 

as a form of slavery. 

The 19th century, conservative, post-Revolution France was inhospitable for 

feminist ideas, as expressed in the counter-revolutionary writings on the role of women 

by Joseph de Maistre and Viscount Louis de Bonald. Advancement came mid-century 

under the 1848 revolution and the proclamation of the Second Republic, which 

introduced male suffrage amid hopes that similar benefits would apply to 

women. Although the Utopian Charles Fourier is considered a feminist writer of this 

period, his influence was minimal at the time. With the fall of the conservative Louis-

Philippe in 1848, feminist hopes were raised, as in 1790. Movement newspapers and 

organizations appeared, such as Eugénie Niboyet's La Voix des Femmes (The Women's 

Voice), the first feminist daily newspaper in France. Niboyet was a Protestant who had 

adopted Saint-Simonianism, and La Voix attracted other women from that movement, 

including the seamstress Jeanne Deroin and the primary schoolteacher Pauline Roland. 

Unsuccessful attempts were also made to recruit George Sand. Feminism was treated as 

a threat due to its ties with socialism, which was scrutinized since the 

Revolution. Deroin and Roland were both arrested, tried, and imprisoned in 1849. With 

the emergence of a new, more conservative government in 1852, feminism would have 

to wait until the Third French Republic. 

The Groupe Français d'Etudes Féministes were women intellectuals at the beginning of 

the 20th century who translated part of Bachofen's canon into French and campaigned 

for the family law reform. In 1905, they founded L'entente, which published articles on 

women's history, and became the focus for the intellectual avant-garde. It advocated for 

women's entry into higher education and the male-dominated professions. Meanwhile, 

the Parti Socialiste Féminin socialist feminists, adopted a Marxist version of 
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matriarchy. Like the Groupe Français, they toiled for a new age of equality, not for a 

return to prehistoric models of matriarchy. French feminism of the late 20th century is 

mainly associated with psychoanalytic feminist theory, particularly the work of Luce 

Irigaray, Julia Kristeva, and Hélène Cixous.  

Germany 

Modern feminism in Germany began during the Wilhelmine period (1888–1918) 

with feminists pressuring a range of traditional institutions, from universities to 

government, to open their doors to women. The organized German women's movement 

is widely attributed to writer and feminist Louise Otto-Peters (1819–1895). This 

movement culminated in women's suffrage in 1919. Later waves of feminists continued 

to ask for legal and social equality in public and family life. Alice Schwarzer is the most 

prominent contemporary German feminist. 
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EMOTIONAL INTELLIGENCE AND REASONING ABILITY IN SCIENCE 
 

* C.DAISY NAMBIKKAI 
 

ABSTRACT 

The aim of this paper is to investigate the relationships between Emotional 

Intelligence and Reasoning ability in science. Emotional Intelligence can be defined as 

“the ability to perceive emotions, to access and generate emotions so as to assist 

thought, to understand emotions and emotional knowledge, and to reflectively regulate 

emotions so as to promote emotional and intellectual growth” (Salovey & Mayer, 1995, 

p.5). Thus, in this research we conceptualize Emotional Intelligence as ability as 

opposed to a dispositional trait. Conceptually, such relationships make sense as both 

reasoning ability and Emotional Intelligence are comprised of both cognitive and 

emotional components (see, Mayer and Salovey, 1995; also see Shulman & Hemenover 

2006). Indeed, it can be argued that Emotional Intelligence, which is conceptualized as 

ability, influences the development of personality. Emotional Intelligence involves the 

ability to perceive and regulate emotions. Similarly, Reasoning is defined as the ability 

to “frame social problems using one’s standards and values in order to judge the proper 

course of action” (Rest, 1979; p.198). Thus, while Emotional Intelligence involves using 

one’s understanding of emotions (both of self and other) to guide decision making, 

Reasoning ability in science involves using one’s standards and values to guide decision 

making. Theoretically, it follows that one’s ‘standards and values’ will depend largely on 

one’s ability to accurately perceive both their own and others emotion, and regulate 

their own emotions effectively. Emotional Intelligence tends to refer to a generalized 

ability to regulate one’s emotions, which theoretically influences most of our behaviours 

at some level. Emotional Intelligence is best thought of as a generalized distal ability. 

INTRODUCTION 

EMOTIONAL INTELLIGENCE 

Emotional intelligence is an ability to understand and to problem-solve that 

involves: 

• managing emotional responses 

• understanding emotions and emotional meanings 

• appraising emotions from situations 

• using emotion for reasoning 

• identifying emotions in faces, voices, postures, and other content 

INTELLIGENCE 

Intelligences are abilities to understand and problem-solve about information 

that involve: 

•  reasoning about abstract relationships (fluid intelligence) 

• storing material in an organized fashion in memory (crystallized intelligence) 
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• learning targeted material  

•  inputting material through sensory and perceptual channels 

• processing information quickly 

In Standard English usage ’intelligence’ is understood as "the ability to learn or 

understand from experience or to respond successfully to new experiences"; "the ability 

to acquire and retain knowledge (Webster’s New World Dictionary)." Its possession 

implies the use of reason or intellect in solving problems and directing conduct. 

Intelligence is a mental ability (or set of mental abilities) that permit the recognition, 

learning, memory for, and capacity to reason about a particular form of information, 

such as verbal information 

EMOTION 

Emotions are coordinated responses to changes in the environment that involve: 

• invoking specific subjective experiences 

• activating relevant cognitions, especially related to taking action in relation to the 

self and environment 

• coordinating bodily states so as to prepare for certain reactions (e.g., fight or 

flight) 

• appraising the ongoing situation for changes  

In standard usage, the term ’emotion’ is used to designate "a state of 

consciousness having to do with the arousal of feelings (Webster’s New World 

Dictionary)." It is "distinguished from other mental states, from cognition, volition, and 

awareness of physical sensation." Feeling refers to "any of the subjective reactions, 

pleasant or unpleasant" that one may experience in a situation.ll Emotion is an 

integrated feeling state involving physiological changes, motor-preparedness, 

cognitions about action, and inner experiences that emerges from an appraisal of the 

self or situation. 

REASONING ABILITY IN SCIENCE 

Steussy (1984) presents a definition of science reasoning which stems from the 

concepts inherent in Piaget's formal operations stage. For Steussy, "Scientific reasoning 

is used to denote consistent, logical thought patterns which are employed during the 

process of scientific inquiry that enable individuals to propose relationships between 

observed phenomena; to design experiments which test hypotheses concerning the 

proposed relationships; to determine all possible alternatives and outcomes; to consider 

probabilities of occurrences; to predict logical consequences; to weight evidence, or 

proof; and to use a number of instances to justify a particular conclusion" (p. 2). 

"The ability to reason systematically and carefully develops when students are 

encouraged to make conjectures, are given time to search for evidence to prove or 

disprove them, and are expected to explain and justify their ideas." 

THE GENERAL SCOPE AND BOUNDARIES OF EMOTIONAL INTELLIGENCE 
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Emotional intelligence is a term parallel to such others as verbal-

comprehension intelligence, perceptual-organizational intelligence, or broad-

visualization intelligence (Carroll 1993). In each such term, the descriptor—verbal-

comprehension, perceptual-organizational, broad-visualization— modifies the noun: 

intelligence. For example, verbal comprehension concerns an individual’s 

understanding and reasoning with verbal information. 

Many forms of intelligence concern learning and reasoning about a particular 

type of material and then are enhanced further by the learning they have fostered. For 

example, verbal-comprehension intelligence describes the capacity to learn and reason 

about words and their meanings. The more words one understands, however, the more 

the verbal knowledge one already has gained promotes the intelligence. Thus, verbal 

intelligence is the ability to reason about words and the use of acquired verbal 

knowledge to promote such reasoning. Perceptual-organizational intelligence concerns 

the ability to reason about visual patterns and the use of acquired knowledge about 

patterns to enhance the intelligence. Following such precedents, an initial working 

description of EI is as follows: Emotional intelligence concerns the ability to carry out 

accurate reasoning about emotions and the ability to use emotions and emotional 

knowledge to enhance thought. 

Scope of Reasoning Ability in Science  

Students lose some sort of reasoning or scientific thinking ability as they get 

older because they struggle with abstract skills such as real variable manipulation.  “The 

ability to bring common principles of experimental design to bear on any task, 

regardless of the number of variables involved and the status of those variables with 

respect to their prior beliefs, requires an explicit awareness of the principles of 

experimental design that is, we presume, the exclusive purview of formal science” (p. 

348). So while the foundations for this kind of thinking are found among children, there 

is a second level of complexity that moves this intuitive causal thinking towards 

becoming scientific thinking. Children do not have scientific thinking and then 

somehow lose it as adolescents. 

EMOTION AND REASONING 

New understandings of the relation between thought and emotion have 

strengthened the scientific foundation of the shady of emotional intelligence. Using a 

simple decision-making task,neurologist Antonio R. Damasio and his colleagues at the 

University of Iowa have provided con\ incing evidence that emotion and reason are 

essentially inseparable. When making decisions,people often focus on the logical pros 

and cons of the choices they face. However, Damasio has shown that without  feelings, 

the decisions we make may not be in our best interest. 
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UNDERSTANDING AND MANAGING EMOTION 

Mayer and Salovey classified the third and fourth branches of the emotional 

intelligence model as "strategic" (rather than "experiential") intelligence. The third 

branch, understanding emotions, is the ability to comprehend information about 

relations between emotions, transitions from one emotion to another, and to label 

emotions using emotion words. A person who is good at understanding emotions would 

have the ability to see differences between related emotions, such as between pride and 

joy. The same individual would also be able to recognize, for instance, that irritation 

can lead to rage if left unattended. 

HUMAN MENTAL ABILITIES AND INTELLIGENCE  

Intelligence is a type of mental ability that concerns the handling of—and 

reasoning about—information of various sorts (Carroll 1993, Spearman 1927, Sternberg 

& Detterman 1986). The information involved can be very specific (relations among 

auditory frequencies) or very general (strategic planning). Often, these abilities are 

described as falling along a hierarchy from simple perceptual processes and information 

processing to higher and more general forms of problem solving (Carroll 1993). We view 

intelligence as a general descriptive term referring to a hierarchy of mental abilities. At 

the lowest level of this hierarchy are basic, discrete, mental abilities. These include, for 

example, the ability to recognize words and their meanings in the verbal realm, or, as 

another instance, to see how puzzle pieces fit together in the perceptual realm, or to 

understand how objects are rotated in space. At a middle level of the hierarchy are 

broader, cohesive groups of abilities. These abilities include verbal-comprehension 

intelligence—a group of abilities focused on understanding and reasoning about verbal 

information, and, as a second example, perceptual-organizational intelligence—a group 

of abilitieSfocused on recognizing, comparing, and understanding perceptual patterns. 

At the highest level of the hierarchy, general intelligence, or g, involves abstract 

reasoning across all such domains. Our working definition of intelligence appears in the 

margin. 

REASONING ABOUT EMOTIONS 

Emotional appraisal, labeling, and language. Another set of specific-ability 

models concerns emotional reasoning and understanding. For example, emotion-

appraisal researchers have developed decision rules for matching a given emotion to the 

class of situation that has elicited it. If a person experiences fear, for example, it is likely 

that he is facing a situation that is threatening, raises thoughts of bad things happening, 

and elicits a need to escape (Roseman 1984, p. 210; Scherer et al. 2001). Related to such 

appraisals also are the accurate labeling and categorization of feelings (Clore et al. 1987, 

Innes-Ker & Niedenthal 2002). Theorists have argued that accurate appraisal may be a 

hallmark of emotionally intelligent responding (MacCann et al. 2004, p. 41; Parrott 
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2002, pp. 354–355). If a person’s appraisal process is awry, then he or she may 

misunderstand an event or its consequences and react inappropriately. 

WAYS TO DEVELOP EMOTIONAL INTELLIGENCE 

Cherry states that Peter Salovey and John D. Mayer, leading emotional 

intelligence researchers, recognize four aspects of emotional intelligence:  

1. The perception of emotion 

2. The ability to reason using emotions 

3. The ability to understand emotion  

4. The ability to manage emotions.” 

CONCLUSION 

An important role of teachers is to interpret and translate complex science 

concepts to the level appropriate to the learning experiences of the target students. It is 

essential that they must first develop a personal understanding of the subject matters 

that they are expected to impart to their students. When teachers do not fully 

understand the content of science well they will not be able teach it well (Abd-El-

Khalick & Lederman, 2000) and even more damaging they may cause students’ 

alternative conceptions (Ginns & Watters, 1995; Quiles-Pardo & Solaz-Portoles, 1995). 

They will have the capacity to process and understand complex abstract science 

concepts quickly, thus significantly increases their confidence in teaching science. As 

Gess-Newsome (1999) asserted that teachers must have a deeper understanding of 

content that can be accessed flexibly and efficiently for the purpose of instruction, only 

then they are able to teach science in a conceptually rich and accurate 

manner.Inevitably, how well science is taught will depend on the teachers’ 

understanding of the continuity and connections of concepts in science and their ability 

to relate these concepts to everyday life (Ball, 2000; Borko & Putman, 1996). 
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PRIVATIZATION AGAINST THE PRINCIPLE OF SOCIALISM OR SOCIALISTIC                    

PATTERN OF  WELFARE STATE – AN ARGUMENTATIVE ISSUE 
 

* Dr SANGEETA N. PAWAR 
 

ABSTRACT 

Privatization is a widely publicized tool in India in recent years. Addressing a 

meeting of the customs and central excise advisory council, Dr. Manmohan Singh had 

declared on 14th September 1994, that Indian industries must be prepared to face 

competition from foreign companies in India itself since the government itself was to 

liberalize imports of consumer goods. However, liberalization and privatization in India 

are considered in the international circles only as half baked bread. Government has a 

policy for every area of economic activity in the country like Industrial policy, industrial 

licensing policy, textile policy, power policy, sugar policy, labour policy etc. Every 

foreign company having up to 51 % of equity stake will be treated at par with wholly 

Indian companies. Similarly, drugs with considerable competition with anyone having a 

market share not exceeding 40 % will be left out of price control. It is criticized that the 

private sector, particularly multinational drug companies will stand to benefit more by 

this policy. This is not only the situation in drug business, but in every other business.  
 

KEYWORDS: Privatization, socialism, unemployment, unfair 
 

INTRODUCTION 

Privatization is one of the main ingredients of public policy in the last 20 years 

often used by governments as a means of structural reform. In the last decade, almost 

one trillion US dollars (USD) worth of state-owned enterprises have been transferred to 

the private sector in the world as a whole. The bulk of these privatization proceeds 

come from the sale of assets in the OECD member countries. Privatization schemes 

used in a variety of countries at various times during the last two decades have had 

various objectives, such as the need to reduce budget deficits, attract investment, 

improve corporate efficiency and liberalize sectors such as telecommunications and 

energy. During the 1990s, privatization activity accelerated in many countries and this 

led to the hypothesis that, especially among the members of the European and 

Monetary Union (EMU), the acceleration was due to these countries being obliged to 

meet the convergence criteria (concerning debt and deficit) set up in the Maastricht 

Treaty. In theory, privatization is considered to lead to an efficient form of market 

capitalism, abolishing all failures associated with the public mode of production. 

However, issues such as the way in which MCS changes actually take place and whether 

privatization results meet the expectations, have until now not been fully addressed in 

the context of LDCs. 
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OBJECTIVE OF THE RESEARCH PAPER 

The prime objective is to explore the problems of employees and the opposition 

sought by them due to the policy of privatization 

METHODOLOGY 

The study is materialized through secondary data in the form of books, journals, 

magazines, reports and bulletins. 

MEANING AND DEFINITION OF PRIVATIZATION 

While the term "privatization" generally conjures up a consistent theme, it is 

important to outline the continuum on which the term can and has been used by 

policymakers. This section offers several definitions for discussion as they relate to the 

Committee's competitive business environment theme. The Florida House of 

Representatives Committee on Governmental Operations conducted a review of the 

literature on privatization and offered the following spectrum of definitions: 

• Engaging the private sector to provide services or facilities that are usually regarded 

as public sector responsibilities. 

• Shifting from publicly to privately produced goods and services. 

• Transferring government functions or assets, or shifting government management 

and service delivery, to the private sector. 

• Attempting to alleviate the disincentives toward efficiency in public organizations 

by subjecting them to the incentives of the private market. 

• Using the private sector in government management and delivery of public services. 

REVIEWED RESEARCH REPORTS 

Nancy and Nellis (2003) have analyzed many research reports and gave an 

opinion that privatization’s economy-wide effects are seen on the government budget 

growth; employment and investment are less established. Nancy and Nellis (2003) 

reported negative impacts of privatization by stating that at the heart of popular 

criticism is a perception that privatization are fundamentally unfair in both concept and 

implementation. It is seen as harming the poor, the workers, and even the middle class 

and throwing people out of good jobs into unemployment. The Government is giving 

away national treasures in the hands of private players. The general criticism that these 

private enterprises will have profit objectives and they are not concerned with the 

national objective seems to be valid. It must not, however, be ignored that every 

business is selfish objective, the satisfaction of which itself may facilitate national 

objectives. It is more pertinent when they are subjected to state regulations and control. 

There is a criticism that private enterprises do not invest in priority areas. This does not 

conform to the contemporary business. Private sector is now involved in almost all 

priority areas of social, economic and infrastructural development as well as transport, 

communication, power, fuel, and all other areas including roads, irrigation, power 
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generation and air travel but the intensions are only profit generation and welfaristic 

approach of the state is missing. Important argument against private sector is in the 

ground of emergence of monopoly power which is associated with the private sector. 

Once upon a time when the private sector was concentrated into few hands there was 

possibility for monopoly. But as a result of the dispersion and democratization process, 

it is considerably reduced. However, some amount of monopoly power generally goes 

with every capitalistic economy which can be considered as a necessary evil. As the 

government retains power through various instruments like MRTP, FERA, FEMA, 

government regulations, industrial approvals, a powerful public sector, etc. monopoly 

can be considerably checked. 

Kikeri (1997) and Aktan stated that often protected from competition and 

subsidized by their public owners, public economic enterprises (state enterprises) in 

many developing countries employ too many people, so that cost of hidden 

unemployment is one of their most important problems, often they pay them wages 

and benefits that are higher than their private sector counterparts, and are governed by 

rigid labor contracts and by privatization, their cost can be eliminated. Kikeri, further 

narrated that in steel, railways, and energy enterprises, overstaffing often have led to 

employment reductions before privatization as governments prepare the companies for 

sale, and after as privatized companies continue to shed labor. 

Rozana (2000) studied Worker Redundancy and discussed handling the 

problem of surplus labor its extent, issues and preparation. Rozana expressed that 

worker redundancy has been common in Sri Lankan SOEs, which, were largely 

overstaffed because employment had been given under political patronage to fulfilling 

the state’s objective of reducing unemployment. Recruitment was easiest in the semi-

skilled and unskilled tiers and thus, not surprisingly, surplus labor was most common in 

the grades of laborers, minor staff, clerical and other allied grades rather than at the 

management and executive grades, and grades requiring skilled labor. 

Birdsall and Nellis (2002) asserted that public enterprises were overstaffed, 

often severely so; that in preparing (or as a substitute) for privatization, public 

enterprise employment numbers have declined, sometimes greatly, and that these 

declines generally continued post-privatization though in a minority of the studied 

cases employment numbers improved post-sale. Situation was and still is same in other 

countries where state or public sector owns the organization and governance is not 

good. This overstaffing is one of the reasons of failure of organizations in state 

ownership other reasons are lack of interest and selfishness as that profit motive was 

not the main drive in the public enterprise, implementing efficient corporate 

management and productivity enhancement techniques were not high on the agenda. 

On privatization extra workers are to be laid off so according to Baker (n.d.), the 

greatest organized source of opposition to privatization comes from employee unions 
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but that unions may not always oppose privatization, particularly in cases where public 

units are allowed to compete with private firms to provide services 

REASONS FOR PRIVATIZATION  

There are numerous reasons why governments turn to privatization. Cost 

reduction is one motivation for privatization. The desire to transfer risk from the public 

sector to the private sector can lead to privatization. Another rationale for privatization 

could be as a new source of revenue. A higher level of service can also be a reason. An 

absence of expertise within the governmental unit is another. The timeframe with 

which a project needs to be completed could also factor in the decision for 

privatization. A final potential reason for privatization is the flexibility provided by the 

private sector.  

COST REDUCTION 

Governments often outsource operations due to the potential cost savings. 

Private sector service providers are often able to deliver the same services as the public 

sector but at a lower price. There are many reasons for this. Private contractors are not 

constrained by the restrictions of the civil service system and public employee collective 

bargaining agreements. Private contractors also have greater flexibility in personnel 

assignments and compensation packages. This leads to many private sectors offering 

salaries that can be increased via efficient operations, while public managers rarely have 

such bonus plans 

RISK TRANSFER 

Governments often desire to transfer the risks of certain projects to the private 

sector. By contracting out for certain services, the public sector is exchanging the risks 

associated with those services for a monetary sum. In these transactions, the private 

sector obtains the monetary rewards for doing these services, but also takes on the risk 

that these services will cost more or takes longer to provide than estimated when 

agreeing to do them. The private sector could also face capital finance risks if they have 

agreed to finance a project also. By agreeing to these kinds of deals, governments are 

better able to budget as future expenses are less variable.  

SOURCE OF REVENUE 

The sale or lease of public assets can be used as a new revenue source. The 

sale/lease of toll roads, toll bridges, loan portfolios, buildings, and lotteries can be 

sources of large upfront fees or extended fees depending upon the purchase or lease 

agreement. This new revenue can be used to pay down debt, fund new projects, or meet 

budgetary needs. This type of revenue generation is often used in lieu of taking on debt 

or raising taxes.  

QUALITY OF SERVICE 

The quality of service provided can also be a reason for privatizing a service or 

asset. Private sector groups may be able to provide a higher level of service for a higher 
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cost. Governments may be looking for a higher level of service but cannot provide it by 

themselves. The private sector may be able to meet the level of service desired without 

raising cost.  

EXPERTISE 

Contractors may be able to have expertise that governmental units do not wish 

to or cannot afford to provide in-house. These kinds of services are often needed so 

rarely that it does not make financial sense to maintain staff with these skills. Examples 

of outside expertise that is often contracted for are architecture and engineering for the 

construction of buildings.  

TIMELINESS 

The timeliness with which a project needs to be completed can also lead to 

privatization. In some situations, the government may have the skills to complete a 

project but they may not be able to complete it within the desired timeframe due to a 

lack of resources or time. Private groups can supplement the government’s efforts and 

allow a project to maintain a time schedule that would otherwise not be met.  

FLEXIBILITY 

Often, due to collective bargaining agreements, the public sector is unable to 

hire and release employees as easily as private contractors can. As such, private 

contractors are more able to cope with the seasonal demands of some projects which 

can call for a large amount of labor during parts of the year but less at other times. This 

can allow the public sector to complete projects without the hassle or cost of hiring and 

firing employees.  

A CRITICAL APPRAISAL OF PRIVATIZATION 

It should come as no surprise that the issue of privatization has vocal 

supporters and opponents. Proponents contend that privatization should be used for 

cost savings and administrative expediency. At a minimum, privatization is a tool that 

should be explored when a government service provider does not have the necessary 

expertise or personnel or when the service provider needs to complete projects quickly. 

In general, these justifications refer to the belief that private sector organizations are 

less bureaucratic than government agencies and can make decisions more rapidly to 

assign the necessary resources where the greatest need occurs. Opponents of 

privatization efforts suggest that cost savings, the primary reason for pursuing a 

privatization policy, is never a guarantee. Detractors of privatization also claim that 

service quality suffers because private providers focus their attention on profit margins 

rather than on providing a valuable service. The foes suggest that if cost savings is the 

goal, existing institutional structure should be strengthened to allow government to 

restructure itself into a more efficient and effective service delivery agent. The merits 

and drawbacks of privatization have been subjects of considerable debate among 

business-people, city leaders, and public employees alike. Indeed, each element of 
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privatization—from its apparent cost-saving properties to its possible negative impact 

on minority workers—provokes strong reaction. About the only thing that everyone can 

agree on is that the trend has been enormously beneficial to owners of small- and mid-

sized businesses. Proponents of privatization argue that whereas government producers 

have no incentive to hold down production costs, private producers who contract with 

the government to provide the service have more at stake, thus encouraging them to 

perform at a higher level for lower cost. The lower the cost incurred by the firm in 

satisfying the contract, the greater profit it makes. On the other hand, the absence of 

competition and profit incentives in the public sector is not likely to result in cost 

minimization. Of course, small- and mid-sized companies also need to make sure that 

they do not sacrifice an acceptable profit margin in their zeal to secure a contract. 

Although private firms may pay lower wages and fringe benefits than local 

governments, the major cause of the cost differences between the private and 

governmental sectors is employee productivity. Lower labor costs may arise either from 

lower wages (which means that the government was paying wages higher than 

necessary for a given skill) or from less labor input (which means that the government 

retaining more employees than necessary to fulfill need). Private firms have more 

flexibility than governmental units to use part-timers to meet peak periods of activity, 

to fire unsatisfactory workers, and to allocate workers across a variety of tasks. 

Moreover, critics of municipal governments argue that they are less likely to reward 

individual initiatives or punish aberrant behavior when compared with their private 

sector counterparts. Following are some privatization issues that communities, public 

providers, and private providers all need to consider:  

EMPLOYMENT 

Privatization is understandably viewed as an alarming trend by public employee 

groups. In some cases, privatization results in layoffs of public sector employees, 

although governments often reassign them to other government jobs, place them with 

private contractors, or offer them early retirement programs. These possibilities have 

been particularly upsetting to public employee unions, which have been at the forefront 

of efforts to block privatization. Indeed, one of the principal objections to privatization 

is that it replaces positions that featured compensation that could be used to support a 

family with private sector spots that offer modest compensation. Indeed, critics such as 

the Journal of Commerce and Commercial’s David Morris contend that private 

companies are only able to promise meaningful financial savings over public agencies 

because of the comparatively low salaries they pay their workers. Another charge 

leveled at privatization initiatives is that they too often have a disproportionate impact 

on minorities. "Governments often hire minorities in larger proportions than other 

workers," wrote Blackstone and Hakim. "Thus, if government size is reduced, relatively 

more minority workers are likely to lose their jobs." In recognition of these fears, some 

http://www.referenceforbusiness.com/knowledge/Disproportionation.html
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service contracts now require private contractors to hire affected public employees or 

give them hiring preference 

EFFECTS ON EMPLOYEES 

One group who often opposes privatization is public employees. A major way 

private sector groups are able to provide services for less is through the use of less or 

more efficient labor inputs. When private groups take over assets such as toll roads or 

lotteries, they often want to lay off personnel or lower their wages and benefits. Public 

employees are also affected when services are outsourced. When a service is provided 

by a private firm, a governmental unit may not need to keep people who previously 

provided those services on staff.  Issues relating to public employees can be handled in 

the sale or lease agreement. Often certain guarantees are put into place concerning 

public employees, concerning continued employment, and salary level when these 

agreements are entered into. Effects on employees are insecurity or loss of jobs, changes 

in working environment, stress due to insecurity of job, wage cuts etc. Martin (n.d.) 

concluded that countries with no recent experience of unemployment were suddenly 

exposed to the shock of redundancy and job insecurity.  

EMPLOYEE LAYOFFS AND RETRENCHMENT 

Politically the most difficult and feared impact of privatization is employee 

layoffs. The fear is justified because many public enterprises are greatly overstaffed, as 

they are often used as instruments of job creation (Anonymous, n.d). According to 

Martin (n.d.) privatization typically is associated with reduction and reorganization of 

the labor force, either in preparation for privatization or soon afterwards. Kikeri, (1997) 

revealed that a universal concern in privatization process is the effect it has on labor. 

Many observers fear that privatization will cause major job losses as new owners of 

privatized firms shed excess labor to improve efficiency and as divesting governments 

cut the workforce to prepare for privatization. Fearing unemployment and the loss of 

benefits, labor unions and state enterprise workers are often among the most vocal and 

organized opponents of privatization, taking actions to deal or block reform. Martin 

(n.d.) reported that in most Eastern European countries privatization accompanied by 

redundancies and the introduction of hard budget constraints on enterprises has 

resulted in large-scale job losses. This has created a pool of unemployed workers, which 

often cannot be absorbed by other privatized firms or new firms. 

 

CONCLUSION 

In the light of the literature studied and cited it is accepted that privatization is 

critical and politically sensitive government activity that has led to fundamental shifts 

in the relationship between the private and public sectors of the jurisdictions of many 

countries and effects of privatization on workers are both negative and positive and 

seriously affevting the affirmative policy of the economy related to reservation policy in 
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recruiting and promoting the candidates from reserved category. Lot of discrimination 

and social deprivation is suffered by the reserved category people and privatization is 

like adding fuel to fire. Privatization has its own limitations and problems which can 

not be neglected. However, effects of privatization usually on jobs are negative because 

public enterprises were overstaffed and on privatization employees, feel job insecurity 

and have fear losing their jobs. And in majority of privatization cases workers lost their 

jobs after privatization. If privatization is to yield strong benefits to society as a whole, it 

needs to give consideration to its impact on workers. Social factors such as job security, 

occupational stress, in the affected community and its natural environment should be 

serious considerations in privatization activities. 
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